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5.

Executive summary

The World Food Programme (WFP) has been supporting the Government of Nepal (GoN)'s initiative
to improve and increase children’s access to and quality education through the School Meals Program
(SMP) since 1967. In close coordination with the Ministry of Education, Science and Technology
(MoEST), WFP is managing the McGovern-Dole International Food for Education and Child Nutrition
program (McGovern-Dole) project funded by the United States Department of Agriculture (USDA)
under the Fiscal Year (FY) 2023 grant cycle. The McGovern-Dole FY23 project covering the period of
July 2024 to July 2028 is the fifth consecutive cycle of the project.

As a part of the FY23, WFP Nepal Country Office (CO) plans to continue to provide ongoing support
for school meals targeting 196,784 unique beneficiaries across life of project (137,489 school children
annually) in three districts of the Sudurpashchim province - Bajhang, Bajura, and Darchula. The
project will primarily aim to enhance the government's efforts to provide national coverage of school
meals for all public-school children from Early Childhood Development (ECD) to grade eight. Children
will continue to receive direct assistance until the fourth year of the project. This will involve
combining program delivery with technical capacity-strengthening support at federal, provincial, and
district levels.

In this context, WFP Nepal Country Office commissioned Foundation for Development Management
(FDM) to undertake the Baseline Study (BLS) to establish baseline in line with the approved
Performance Monitoring Plan (PMP). The baseline data is expected to be utilized for continuous
monitoring of project activities and measuring performance indicators for a set of outcomes.
Moreover, the BLS has also aimed to provide a situational analysis before the commencement of the
project and the context necessary for the midterm and endline evaluations to assess the project’s
coherence, relevance, effectiveness, efficiency, sustainability, and impact.

The evaluation areas were centered around the outcome indicators and the BLS team primarily
focused on questions related to coherence and relevance, while some information was collected to
inform the prospects of the project’s sustainability and efficiency. The BLS team visited all three
districts of Sudurpaschim province - Bajhang, Bajura and Darchula - where the project will be
implemented. For quantitative data, the BLS team visited a total of 28 municipalities (out of the total
30) where 283 schools were visited. Stakeholders surveyed included head teacher, cooks, School
Health, and Nutrition (SHN) focal persons, and Nepali language subject teachers. A total of 1,728
students and 864 parents were also surveyed as part of student interviews and parent interview,
respectively. Furthermore, the Early Grade Reading Assessment (EGRA) tool was administered to
2,830 girls and boys from grade 3 beginners. Along with quantitative data, qualitative data was
collected from six municipalities where a total of 26 FGDs and 87 KlIs were conducted. Likewise, FDM
also conducted guided observation of schools, along with collection of school records applicable for
certain indicators.

This executive summary provides an overview of the baseline findings for all the outcome indicators:

MGD Standard 1: Percent of students who, by the end of two grades of primary schooling, demonstrate that they
can read and understand the meaning of grade level text.

6.

The education level of the school students was found to be on the lower side. The majority of the
students fell under the pre-basic (43.6%) or basic category (33.6%) as per the Education Review Office
(ERO)'s grade level national reading proficiency benchmark. The score was similar when it came to
the reading comprehension. The performance of boys and girls was almost similar in their reading
and comprehension skills.
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MGD Standard 2: Average student attendance rate in USDA supported classrooms/ schools.

7.

While the attendance rate was 80.9% for the month of February 2024, the study team noted an
irregular attendance pattern throughout the year. For instance, during June/july, students travelled
to highlands with their families to collect a traditional herb Yarsagumba (Cordyceps Sinensis), resulting
in high absenteeism in schools. Additionally, the absenteeism also increased due to migration of
parents and children to India for various reason, including the parent's employment. As per the
findings of this study, the majority of the school and government level stakeholders claimed that the
SMP had been contributing to improving school attendance to some extent over the years. However,
there is still the need to take additional measures to improve the retention of students during
seasonal migration period. Some of the measures needed include fostering an environment that
promotes better income generating avenues as well as better livelihood avenues for parents so that
they do not need to migrate. In addition, measures to improve attendance could include activities like
increasing monitoring of students’ attendance in school through joint effort of the local government,
schools and PTAs. Other measures can include the development partners conducting advocacy
campaigns targeting parents to make them realize the importance of regular attendance.

MGD Standard 4: Number of teachers/ educators/ teaching assistants in target schools who demonstrate use of
new and quality teaching techniques or tools as a result of USDA assistance.

8.

71% of the teachers in the teachers’ survey said they used interactive teaching materials in their
classroom, but classroom observation conducted by the BLS team showed only 47.6% demonstrating
the same. This difference showed that the teachers overreported the usage of teaching materials.
The qualitative consultations further verified that teachers found it difficult to incorporate new
teaching techniques in the classroom even if they had been trained in the past due to lack of refresher
trainings and difficulty in shifting from traditional methodology of teaching. However, it is important
to note that since this was a one-off observation, the usage of teaching techniques from the limited
classroom observations might not reflect the overall usage as reported by the teachers in the survey.
Hence, coming to a conclusion on teachers' teaching technique might warrant additional studies.

MGD Standard 6: Number of school administrators and officials in target schools who demonstrate use of new
techniques or tools as a result of USDA assistance.

9.

Of the 283 head teachers surveyed, 55.5% said their schools used at least 70% or more of the available
instructional resources. School administrators in Darchula used innovative teaching methods and
resources 72.8% of the time, compared to 50.7% in Bajura and 45.2% in Bajhang. The findings
suggested a need for ongoing training and support not only for teachers but also for school
administrators. Enhancing their skills through targeted mentoring and practical support can bridge
the gap between training and implementation, ultimately improving the effectiveness of teaching and
administration in schools.

MGD Standard 9: Number of students enrolled in schools receiving USDA assistance.

10. The enrolment in 2024 is 27,529, compared to 32,894 in the previous academic year. However, it

should be noted that the 2024 records were collected at the beginning of the school academic year.
Enrolment data usually goes up as the month progresses. The findings suggest that the school meals
program has led to increased enrollment, with the midday meals being one of the key motivations
for families to send their children to schools.

MGD Standard 19: Number of individuals who demonstrate use of new child health and nutrition practices as a
result of USDA assistance.

11. The use of proper child health and nutrition practices was found to be 16.6%. There was general

awareness among students about handwashing and toilet usage. But apart from that, other health,
and nutrition practices such as ensuring water purification, maintaining personal hygiene, eating
habits, and waste disposal was found to require improvements.

MGD standard 20: Number of individuals who demonstrate the use of new safe food preparation and storage
practices as a result of USDA assistance.

12. The BLS found that 45.6% of the cooks were following standard practices around safe food

preparation. Qualitative consultations highlighted the shortage of resources, including uniforms and
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cooking utensils, hindering cooks from adopting safe and hygienic food preparation and storage.
Despite the challenges, a significant proportion of cooks were found to be prioritizing cleanliness,
particularly after food preparation.

Custom Indicator 1: Average retention rate

13. Data from school records showed that of the total enrolled in 2023, 70.6% were former students who
had reenrolled in the schools. This number is expected to increase as the enrollment for the 2024
year was still ongoing when the data collection was done.

Custom Indicator 2: Percent of school-age children with good personal hygiene

14. Slightly over one-quarter of students (28.4%) showed good personal hygiene, with female students
across all three districts demonstrating better personal hygiene compared to male students. Only a
limited number of schools were found to have checked the personal hygiene of the students once a
week, as instructed. Qualitative findings across all three districts, meanwhile, showed that the
understanding of personal hygiene was largely limited to handwashing behaviour and menstrual
hygiene.

Custom Indicator 3: Percentage of parents having school-going children aware about the benefits of nutrition

15. 36.8% of the parents having school-going children were aware of the benefits of the SMP and
subsequently, the benefits of nutrition. While the current awareness level among parents has been
complemented by interventions of the previous cycle and in many instances due to other projects
running in the same districts, there is a lot of room for improvement when it comes to increasing
parental awareness.

Custom Indicator 4: Percentage of school-age children meeting minimum diet diversity (MDD)

16. The survey of parents highlighted a positive trend in dietary diversity among children, with a higher
percentage of parents reporting their children consumed at least four food groups in the past 24
hours, indicating adherence to nutritional guidelines. However, some parents noted that fewer food
groups were consumed, pointing to the need for targeted nutritional interventions. Darchula district
was leading in this category, followed by Bajhang and Bajura. The data also showed that
carbohydrate-rich foods dominated diets and that protein intake was tilted towards plant-based
sources.

Custom Indicator 8: Number of Local Governments (LGs) using the Enhancing School Meals Monitoring System
aligned with IEMIS

17. None of the officials interviewed were found to be utilizing the data from EMIS. When further probed
about the rationale behind having the EMIS system, they stated that it had simplified monitoring the
enrollment rate of the Palika. The BLS found a consistent gap in monitoring practices, in all the
municipalities. The majority of the members except for officials in Bajura district had not received any
training on monitoring practices. While limited awareness was one of the most notable findings that
came out of the study, limited staffing and limited resources played an equally important role in
deterring monitoring activities.

LRP Standard 12: Number of individuals in the agriculture system who have applied improved management
practices or technologies with USDA assistance.

18. Out of the 28 farmers surveyed, only 12 reported to have taken training. Out of these 12, 75% had
been adopting improved technologies. Out of these 75%, the majority mentioned implementing
practices such as mulching, staking, line sowing, using improved seeds, plastic tunnel, etc. Farmers
adopting other farming technologies were limited in number. For instance, those adopting climate
smart technology, disease and pest management, input purchase practices, were minimal in number.
However, there was no reported application of water management, post-harvest handling, record-
keeping, or farming tools, suggesting significant gaps in technology adoption that need to be
addressed in the future.
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LRP Custom 4: Percentage of commodities procured that meet quality standards (fresh products)

19. Across all three districts, the total percentage of schools reported to be receiving fresh commodities
that met the required quality standards was 95.1%. This was also corroborated in the qualitative
consultations with Head Teachers and cooks. Additionally, the Head Teachers from all the
municipalities that the study team visited highlighted that they have been receiving organic
vegetables produced without using chemical fertilizers.

20. The BLS concluded that despite positive results from previous cycles, critical areas still required
attention. The project has effectively targeted students and communities in three districts, aiming to
address poor learning outcomes through relevant interventions such as capacity building for
planning, procurement, provision of literacy materials, and strengthening the local education system
and Teacher Professional Development. Training local government officials in nutrition, food safety,
and warehouse management is deemed particularly relevant due to the limited capacity of the local
officials. Additionally, creating a sustainable financing mechanism and an effective public financial
management system for the SMP is a very relevant intervention from the project which is highly
necessary due to local governments' resource struggles. Most importantly, the FY23 cycle's focus on
strengthening system is highly relevant. Strengthening the capacity and coordination of local
education systems and school administrators is essential for better SMP management and this is
especially needed considering the existing poor capacity of the local government and the schools.
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1. Introduction

1. This report presents findings from a Baseline Study (BLS) of the United States Department of
Agriculture (USDA) McGovern-Dole International Food for Education and Child Nutrition Program in
Nepal for the FY23 cycle in the Sudurpaschim Province of Nepal. The evaluation was commissioned
by the World Food Programme (WFP) Nepal country office in close coordination with the Ministry of
Education, Science, and Technology (MoEST), Government of Nepal (GoN). This decentralized
evaluation series which consists of BLS, Mid-term Evaluation (MTE), and Endline Evaluation (ELE) was
commissioned by WFP Nepal based on the Terms of Reference attached in Annex 2.

2. The Baseline Study (BLS) was conducted by an independent research firm Foundation for
Development Management Private Limited (FDM). The purpose of the BLS was to establish the
current situation against which the midterm (MT) and end-line (EL) evaluations will measure progress
toward the targets.

3. The BLS team adopted an evaluation approach that was a mixture of non-experimental, cross-
sectional, gender-sensitive, and exploratory. The non-experimental and cross-sectional approaches
were outlined in the ToR and the BLS team felt that for an evaluation of this scale, the use of the two
methods was appropriate. Since this was the baseline and the project team expected a myriad of
findings, the BLS team proposed an additional approach - an exploratory approach where
researchers explore findings without being limited by any specific boundary. Keeping in mind the
gender aspects of the program, a gender-sensitive approach was also proposed by the BLS team.

4. The BLS also includes a separate Special Study entitled ‘Government Monitoring Capacity Needs
Assessment and Gaps Analysis'. The findings of the Special Study have been reported separately in
the Special Study Report.

1.1. Evaluation features

5. The BLS had four objectives:

e Establish baseline data for standard and custom outcome indicators in line with the approved
Performance Monitoring Plan (PMP) advising the refinement of targets.

e Provide a situational analysis before the project begins, and the context necessary for the
midterm and endline evaluations to assess the project's coherence, relevance, effectiveness,
efficiency, sustainability, and impact.

e Determine the relevance of the evaluation questions, selected USDA Learning Agenda
questions, and indicators to Nepal's school feeding strategy and specific school feeding
concerns.

e Through the special study, identify and analyze monitoring capacity-building needs, leading to
the development of strategies and a real time monitoring system.

6. This BLS is also expected to be used to refine the evaluation questions for midterm and endline
evaluations.

7. The BLS is part of the contractual obligations between USDA and WFP. The BLS has provided
situational analysis before the project begins and established baseline values for project standard
and custom outcome indicators which will help to define targets to be achieved through the project
period. Moreover, the BLS has generated evidence for the McGovern-Dole learning agenda, with a
primary focus on enhancing government capacity, policy framework, and financial support.

8. BLS is the first component of an evaluation series, which will include Midline evaluation and Endline
evaluation. Overall, the evaluation series has two mutually reinforcing objectives:

9. Accountability: The evaluation series will assess and report on the performance and results of the
McGovern-Dole FY23 by assessing whether targeted beneficiaries have received expected services,
and programs will meet or have met their stated goals and objectives.



10. Learning: The evaluation series will determine the reasons why certain results occurred or not, and
draw lessons, derive good practices and pointers for learning. They will provide evidence-based
findings to inform operational and strategic decision-making. The objective of learning has the same
weight as that of accountability.

11. Timeframe: The BLS covered the period from April 2024 to August 2024.

12. Geographic coverage: The BLS covered all three project districts i.e., Bajhang, Bajura, and Darchula.
Please refer to Annex 1 for Project Map.

13. The primary user of the BLS report is WFP Nepal. Secondary expected users of the BLS are all three
tiers of government (federal, provincial, and local), USDA, implementing partners (i.e., Mercy Corps,
Integrated Development Society Nepal - IDS, and JSI/World Education)', other development partners
supporting School Education Sector Plan (SESP), I/NGOs working in the education sector, WFP
Headquarters and the Regional Bureau, among others.

14. The evaluation team consisted of a Team Leader, Literacy specialist, GEDSI specialist, SHN Specialist,
, Evaluation manager, Quality research coordinator, Senior data analyst, Data manager, researchers,
field monitor, supervisors and enumerators.

1.2. Context

15. In 1974, the World Food Programme (WFP) country office Nepal initiated its first school meals
operation in Nepal. A significant milestone occurred in 1996 when the government introduced its in-
kind focused Food for Education Program. This marked the establishment of a new institutional
framework for school feeding and marked the beginning of the shift toward national leadership.
Between 1996 and 2008, WFP was tasked with administering all in-kind school meal programs, and
during this period, the government increasingly prioritized national capacity building, planning, and
expansion into districts with the lowest food security, health, nutrition, and education indicators. In
2008, the government initiated a cash-based school feeding program with WFP support in five
districts, demonstrating its commitment to leadership and nationalization. Today, the Government of
Nepal provides nutritious school meals to 3.3 million children, from pre-school to Grade 5, in 29,000
public schools across the country. The initiative now covers all 77 districts, including 100,000 students
supported by WFP in three remote districts of Sudurpaschim province. The WFP program is referred
to as ‘in-kind’ because it delivers the staples to districts, where they are picked up and taken to schools
then transformed into meals. The government program is ‘cash-based’ because it provides money
(Rs15 per student per meal, Rs20 in five remote districts in Karnali) to municipalities, which transfer
the cash to their schools to buy ingredients and prepare lunches for students from early grade
learning to class five, 180 days a year.

16. Geographical context: Nepal is located in South Asia between China in the north and India in the
south, east, and west. The country can be divided into three main geographical regions: the
Himalayan region, mid Hill region, and the Tarai region. The country has a population of more than
30 million. As per the report published by the World Bank in 2022, the GDP per capita of the country
stands at USD 1,336.552.

17. Poverty and social indicators: According to the poverty data- Nepal by Asia Development Bank -
2022, 20.3% of the population lived below the national poverty line while the proportion of employed
population below $2.15 purchasing power parity/day in 2023 was 1.6%. When we take
multidimensionality into account, measured by the Multidimensional Poverty Index (MPI), 17.4% of
Nepalis are multidimensionally poor. Furthermore, the Nepal Living Standards Survey (NLSS)-IV
report by the National Statistics Office states that the poverty rate in Sudurpashchim Province stands

"SI and World Education have recently merged into a single organization.
2 Nepal GDP per capita, current dollars - data, chart. (n.d.). TheGlobalEconomy.com. Retrieved June 28, 2024, from
https://www.theglobaleconomy.com/Nepal/gdp_per_capita_current_dollars/
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at 34.16%?>. Nepal has not managed to bring down the poverty rate in the past 12 years as 20 percent
of the population remains pegged below the poverty line. Nepal went through political instability,
prolonged load-shedding, earthquakes, the introduction of the new federal constitution, the first and
second federal elections, and the COVID pandemic in this period.

18. Governance structure: The Constitution of Nepal 2015 recognizes that the country has transformed
into a federal democratic republic. Nepal now has seven provincial and 753 local level governments
(including six metropolises, 11 sub-metropolises, 276 municipalities, and 460 rural municipalities).
Under this federal governance system, the local level government has been provided with the
authority for planning, financing, and delivery of basic education, secondary education, and non-
formal education programs. The federal structure in the governance system is expected to bridge the
gap between different layers of government, schools, and the community and allow for improved
accountability, better-informed curriculum development, promotion of mother tongue-based
instruction and effective education service delivery. While the government has always expressed its
commitment to the Sustainable Development Goals (SDGs) at the national and international levels, it
has also realized that the goals will not be achieved without the same level of commitment and
integration at the provincial and local levels.

19. Nepal government's SDG Progress Assessment Report (2016-2019) has indicated mixed progress. Out
of 17 goals, the performance of 2 goals (SDG 1 and 10) was satisfactory, 5 goals (SDG 4,5,7, 15, and
17) had moderate progress, and slow progress in 7 (SDG 2,3,6,8, 11,13, and16), and no progress in 2
(SDG 9 and 12). The SDG Dashboard Nepal shows nearly two-thirds of the indicators achieved 66.5%
in 2023,4> but significant vulnerabilities to continue a path of inclusive and sustainable growth.®
According to the 2023 dashboard report, the performance of SDG 2, which relates to zero hunger
(end hunger, achieve food security improve nutrition, and promote sustainable agriculture), is
stagnating. Except for the yield of cereal crops, the performance of which is increasing, the
performance of the remaining seven indicators, including the prevalence of undernourishment, is
either stagnant or declining. SDG 4, which relates to the quality of education, is also stagnant. Of the
four targets on SDG 4, target 4.1 (participation rate in pre-primary organized learning) is decreasing,
target 4.2 (net primary enroliment rate) is stagnant, 4.3 (lower secondary completion rate) is on track,
and literacy rate (population of 15 to 24 age population), according to the SESP, was 90 % in 2021/22.
The literacy rate, higher by 1.4 % than the 2015 status, is encouraging, but achieving the 100% target
by 2030 is challenging. The performance of SDG 17, which is about partnerships for sustainable
development, is moderately improving but significant challenges remain. The major challenges of
SDG 17 include increasing absorptive capacity of foreign aid; enhancing the export capacity of the
economy through appropriate industrial policies and policies for trade diversification; attracting
foreign direct investment; technology transfer and capacity building; maximizing employment and
income gains from safe migration; and strengthening institutions for partnership. The dashboard
further reported that government spending on health and education is moderately increasing.’

20. Education: Early Grade Reading (EGR) in Nepal faces persistent challenges as many students in
grades 1-3 still grapple with reading fluency and comprehension in Nepali. According to the Final
Assessment of USAID's Early Grade Reading Program Il (EGRP Il) which provides insights into the
status of Early Grade Reading (EGR) in Nepal in 2022, the overall reading score of Grade 2 was 28.5%
in 2014 whereas it does not show much different in 2022 with 28.7% overall reading score. The overall

3 Efe, A, & Efe, A. (2024, February 13). Over 20% of Nepal's population lives below poverty line: survey. EFE Noticias.
https://efe.com/en/latest-news/2024-02-12/over-20-of-nepals-population-lives-below-poverty-line-
survey/#:~text=The%20consequences%200f%20these%20two,the%20Lumbini%20province%20at%2024.35%25.

4 https://dashboards.sdgindex.org/profiles/nepal (23.4% achieved or on track, 46.9% limited progress and 29.7%
worsening)

5 Sachs, J., Kroll, C.,, Lafortune, G., Fuller, G., & Woelm, F. (2022). Sustainable Development Report 2022. Cambridge
University Press. https://dashboards.sdgindex.org/profiles/Nepal

6 World Bank. (2022). Nepal Development Update October 2022 (English). Nepal Development Update. World Bank, USA
7 National Planning Commission Kathmandu. (n.d.). https://nepal.un.org/sites/default/files/2021-02/UNDP-NP-SDG-
Progress-Report.pdf
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score of Grade 3 showed some amount of change with 32.2% overall score in 2014 and that being
37.9% in 2022.

21. Moreover, over the years, Nepal has made significant progress in school enrolment. However, the
lower retention rate remains a challenge. The Nepal Health and Demographic Survey conducted by
the Ministry of Health and Population shows that 78 percent of girls and 75 percent of boys of school-
going age are enrolled in lower basic level (grades one to five). The rate of enrollment of boys further
declines at the basic level. While the girls' enrolment in grades six to eight stood at 52 percent, only
44 percent of boys of the higher basic level schooling age are enrolled.

22. Traditional teaching methods and linguistic diversity remain significant obstacles. Besides, limited
resources, teacher training, and capacity building, parental involvement is found to be a challenge in
learning process.

23. Nutrition and food security: The Global Food Security Index score of Nepal, as of 2022, is 53.77 in
the Global Hunger Index and falls under the moderate category. The prevalence of food insecure
population is more prevalent in rural areas and mountain and hilly zones compared to terai. The
Nepal Demographic and Health Survey (NDHS) report 2022 showed that the prevalence of stunting
amongst the children under 5 years has declined from 57% (1996) to 25% in 2022. During this same
period, the prevalence of wasting declined from 15% to 8%, and the prevalence of overweight was
steady at 1%°2. Karnali Province has the highest proportion of stunted, wasted, and underweight
children followed by Sudurpashchim province. Multiple Indicator Cluster Survey (MICS) 2019 also
reported a negative relationship between underweight and stunting and the household wealth
quintile, with a gradual decline across quintiles. There is markedly less stunting and underweight
among the richest quintile compared to other wealth quintiles.

24. In terms of COVID-19, the cases of COVID-19 were detected in Nepal in January 2020. Being a low-
income country, Nepal was prone to food insecurity during the period of COVID-19. The COVID -19
with the subsequent imposition of lockdown had substantially decreased economic activity causing
job losses and reduced working hours. The problem was further intensified with the lockdown
imposed by the government on 24 March 2020. The lockdown imposed within and outside Nepal has
caused the closure of borders and disrupted the cross-border transportation services severely
affecting the supply of food commodities resulting shortage of essential food items inside the
country. In addition to the shortage of food, the lockdown imposed also affected the agriculture of
Nepal. Many farmers from different parts of Nepal could not get fertilizers and improved seeds from
the market as a result agricultural activities in many rural parts of Nepal were disrupted.’

25. Agriculture: In Nepal, Smallholder Farmers (SHF) are spread throughout the vast countryside, often
remote and hard to access. According to the Food and Agriculture Organization, SHF accounts for
roughly 70% of the food produced in Nepal. The number of households engaged in agriculture,
including livestock husbandry has increased in the country over the decades. According to the
National Sample Census of Agriculture, about 4.13 million households are involved in agriculture at
present. The number of farmer households has increased by 168 per cent over the period of six
decades. However, the area of land held by them has increased only 32 per cent during the review
period. Around 2.21 million hectares of land is being used for agriculture at present.

26. Of the project districts, Bajhang, Bajura, and Darchula have at least 29% of households that are 3+
hours from the closest market. While smallholder farming is one of the main means of income for
most working-age adults, there continues to be a need to provide support on establishing income-
generating opportunities to most households, and ultimately SHF.

27. Water, sanitation, and hygiene: While the situation surrounding WaSH in Nepal is steadily
improving, it remains an area with room for improvement. School-level surveys that were done in
2018 and 2019 by WFP, highlighted the unequal availability of WaSH facilities in Bajura, Bajhang, and
Darchula. Access to menstrual hygiene and sanitary items was also limited. Sanitary pad disposal

8 NDHS. (2022). Nepal Demographic and Health Survey 2022 [Review of Nepal Demographic and Health Survey 2022].
Ministry of Health and Population. (n.d.). https://dhsprogram.com/pubs/pdf/PR142/PR142.pdf

° View of Impact of COVID-19 on Food Security in Nepal. (2024). Kingscollege.edu.np.
https://journals.kingscollege.edu.np/index.php/ijeei/article/view/44/32
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28.

29.

30.

31.

facilities within latrines were found in 12.7 percent (Bajura), 12.6 percent (Darchula), and 5.1 percent
(Bajhang) of schools.

Gender analysis: Children from marginalized caste/ethnic groups and the poorest families are more
likely to be out of school, as are girls. The gender gap widens at the lower secondary level where 10.4
percent of girls (versus 7.7 percent of boys) are out of school, and 52.2 percent of those out-of-school
girls are expected to never go to school (compared to 32.7 percent of the out-of-school boys'?). With
a Gender Inequality Index value of 0.452, Nepal ranks 110 out of 162 countries in the 2019 index.
Ending discrimination against women and girls, elimination of violence against women and girls,
women's participation in the labor force, representation of women in public life and managerial
positions, and women's access to economic resources, are priority indicators in the context of Nepal.
While gender empowerment measures show improvement, inequality in wages continues. Despite
having a notable reduction in gender-based violence against women, the practice of child marriage
remains prominent. On gender equality, the legal framework has favored women, but equality
remains more elusive within the household and in the workplace.

Marginalized group and access to education: Students with disabilities, as well as those from
economically disadvantaged backgrounds, remote areas, marginalized castes, and disadvantaged
ethnic groups face disproportionate challenges in accessing education in Nepal. To begin with,
inadequate infrastructure and resources, such as accessible classrooms, ramps, assistive devices, and
learning materials, pose significant barriers to inclusive education. Moreover, deep-rooted societal
attitudes and misconceptions about disabilities contribute to stigma and discrimination, leading to
the exclusion and marginalization of students with disabilities. Furthermore, many teachers lack the
necessary training and skills to effectively support diverse learners in inclusive classrooms. Limited
professional development opportunities and inadequate support systems further exacerbate this
challenge. Although Nepal has policies and legal frameworks in place to promote inclusive education;
there is often a gap between policy formulation and effective implementation at the grassroots level.
The curriculum and assessment methods often fail to accommodate the diverse learning needs and
abilities of students, excluding those with disabilities or special educational needs.

Government programs and policies: To address these interrelated challenges, the GoN has putin
place a solid policy framework since 2015. Some of these are:

Table 1. List of policies

School Education Sector Plan 2022/2023 - 2031/2032
National Education Policy 2019

Education related policies | School Sector Development Plan 2016 - 2023
Education Sector Plan 2021 - 2030

The Act Relating to Compulsory and Free Education

Agricultural Development Strategy 2015 - 2035
Multi Sector Plan 2018 - 2022

Nepal Water Supply Sanitation and Hygiene Sector Development
Plan 2016 - 2030

Food and Nutrition Security Plan of Action 2014 - 2024

Agriculture and nutrition-
related policies

Multi-Sector Nutrition Program (MSNP 1)
Nepal Health Sector Strategic Plan 2023-2030
National Health Policy 2019

Health Sector policies and
Strategies

Development assistance in Nepal: Development assistance in Nepal provides crucial support and
remains important to address Nepal's national development priorities, including the graduation from
Least Developed Country status to the achievement of the SDGs. In FY 2018/19, Nepal received USD

"0 Every Child Learns. (2020). In https://www.unicef.org/media/66856/file/EdStrategy-2019-2030-CountrySolution-Nepal.pdf.
UNICEF. Retrieved August 4, 2024, from https://www.unicef.org/media/66856/file/EdStrategy-2019-2030-CountrySolution-
Nepal.pdf.
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1,733 million as the total development as sistance. Most Official Development Assistance was
provided as loans (60%), followed by grants (27%) and technical assistance (13%). Project support
continued to be the most used modality. The sectors receiving the highest level of disbursement were
education, peace and reconstruction, local development, and financial reform making up 54% of the
total ODA disbursements. WFP has been working in Nepal since 1963, supporting the Government to
develop greater food security among vulnerable communities and build resilience to disasters.

32. WFP's engagement in Nepal: The WFP Country Office for Nepal was established in 1967. Its work in
Nepal primarily targets the most food insecure and those in the hard-to-reach districts of the mid-
and far-western hills and mountains. The main priorities of the country's strategic plan for WFP
include addressing root causes relating to nutrition and school meals, resilience building- assets
creation, livelihood activities, climate resilience, crisis response on emergency, capacity development,
earthquake recovery activities, and food assistance to refugees in Nepal.

33. National School Meal Program (NSMP) in Nepal: The provision of school meals has a long and
sustained history in Nepal. After several decades of school feeding provided by WFP to address food
insecurity, the National School Meals Program, also known as the Mid-Day Meals Program was
formally established in 2008 by the Government of Nepal and was implemented in public schools
across five districts. GoN had been recognized for its role in improving the nutrition levels of children
and addressing the issue of school dropouts. To ensure that students up to grade 5 studying at public
schools receive balanced meals, the government introduced the program. The responsibility for
implementing this program was delegated to the Centre for Human Resource Development and
Education Centre (CEHRD). The School Mid-day Meals Standard and Facilitation Guidebook for
Community School, 2019 (2076) has held the local government responsible for implementing and
managing school mid-day meals, including monitoring and evaluation. However, System Approach
for Better Education Results - School Feeding (SABER-SF), Nepal, 2020 reported that the overall status
of monitoring, reporting, and evaluation of school feeding in Nepal is still at an emerging stage,
implying the need for M&E capacity building of the local government for a meaningful transition of
the program.

34. In partnership with the MoEST, the WFP country office Nepal-supported School Meals Program aims
to reduce hunger, improve student attendance, and improve health and dietary practices in primary
schools and pre-schools. WFP is expanding its support to federal, provincial, and LGs to mitigate the
existing challenges to providing education during the transition to federalism and to increase its
capacity to ensure inclusive and equitable education for all. WFP has established a monitoring and
evaluation system that integrates all government tiers and strengthens institutional and policy
environments through an action plan based on the SABER results.

35. As per the Country Strategic Plan 2024 - 2028, WFP is planning to provide support under four
outcomes:

e Outcome 1: Affected and at-risk populations in Nepal meet their food, nutrition, and other essential
needs before, during, and aftershocks and other stressors.

e Outcome 2: School-age children and adolescents and nutritionally deprived groups in Nepal have
improved education and nutrition outcomes and greater access to affordable, nutritious, and safe
diets, including through social protection programs, by 2028.

e Outcome 3: Smallholder farmers and climate-vulnerable populations in Nepal benefit from climate-
resilient and equitable food systems, sustainable livelihoods, and climate-proof assets and services
by 2028.

e Outcome 4: Communities vulnerable to and affected by crises in Nepal benefit from improved
common services and enhanced capacities of the Government and humanitarian and development
actors by 2028.

36. Geography and natural disaster in Sudurpaschim province: Sudurpashchim Province covers
13.27% of the total area of the country. In the total area of the province, the mountainous terrain is
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40.60%, the hilly terrain is 34.54% and the Terai'' area is 24.86%. The province is one of the least
developed provinces of Nepal with a low human development index and high vulnerability to climate
change and climate-induced disasters. It faces a number of disasters and affects livelihood severely
due to the lack of adequate preparedness, poverty, accessibility, and well-being. The province has
had the seismic and hydrometeorological vulnerability, while recently, hydrometeorological disasters,
such as landslides and floods have claimed more lives and caused damage to houses, land, and other
assets. Similarly, the earthquake in 2022 caused damage in some of the rural municipalities as well.
The Mahakali River has caused serious damage in the Darchula district in recent years and the
Rangoon and Pantura rivers have been causing erosion, riverbank cutting, and sedimentation in the
province. Settlements close to rivers in the hill and mountain districts are exposed to floods every
year. Landslides are most common in the Sudurpaschim province. The Sudurpaschim Province, has
already suffered from economic loss of Nepali Rupees (NRs). 781 million (USD 5,883,354.22)"? due to
disasters in the recent decade.

" The Terai region of Nepal is a lowland, flat area in the southern part of the country, characterized by its fertile plain land
and subtropical climate, which makes it an important agricultural zone.
2USD 1= NRs. 132.77 as of exchange rate of 4" August 2024.
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2. Subject of the baseline
evaluation

2.1. Subject of the baseline evaluation, theory of change, activities, and
intended outputs and outcomes.

37. WFP has collaborated with the USDA’'s McGovern-Dole International Food for Education and Child
Nutrition Program (McGovern-Dole) to implement SMP in Nepal's rural and highly food-insecure
districts. The current FY23 grant cycle is the fifth consecutive cycle covering the period of July 2024 to
July 2028. The project operates with the following objectives:

e Strengthen the government's capacity, at national and sub-national levels, to design, coordinate,
implement and monitor an efficient, effective, contextualized multi-sectoral school feeding
program.

e Establish a hybrid, local purchase modality option that uses improved supply chain efficiencies to
respond to scarce supply and high costs of home-grown school meals in mountainous districts.

e Gradually shift WFP and its partners role from operational implementation support to providing the
Government of Nepal with technical assistance.

38. The project will build on the successes gained since the start of McGovern-Dole supportin 2009, with
a sustainable model that includes local procurement of nutritious and locally available fresh products
for uninterrupted and affordable school meals across the country, contributing to the strategic
objective - Improved effectiveness of food assistance through local and regional procurement
(LRP SO1). In coordination with the United States Agency for International Development (USAID)
Education office, the project will continue to improve learning outcomes of school-aged children
through literacy interventions, including the national early-grade reading program to meet the
strategic objective - Improved literacy of school-age children McGovern Dole Strategic
Objectives (MGD SO1). The project will also improve school-level water, sanitation, and hygiene, and
promote intersectoral collaboration to improve knowledge and practices in nutrition for sustained
impact after McGovern-Dole support ends, achieving the strategic objective - Increased use of
health, nutrition, and dietary practices (MGD SO2). (The detailed Results Framework, ToC and
project’s performance indicator can be found in Annex 11, 14 and 7 respectively). .

39. The ToC/Results Framework are based on 3 critical assumptions:

A) Nepal has a stable government that prioritizes school-feeding as a part of social protection
and maintains funding levels.

B) There is absence of disaster (natural, climate, economic, pandemic) that result in major
disruption of systems.

C) There is sufficient food produced and available locally/regionally to support the school-
feeding.

40. This fifth cycle will cover three of the districts from the far-western province of Sudurpaschim -
Darchula, Bajhang, and Bajura in 30 municipalities. All these three districts were a part of the previous
cycles of the project.

41. The total project budget is approximately USD 33 million.

42. Planned beneficiaries: 196,784 unique pre-primary and primary school children (137,489 school
children annually) in 1057 schools from ECD to grade 8 are the beneficiaries of the program.
Besides, the GoN, the local community, schools, farmers' groups, and local cooperatives are also the
stakeholders of the program. (Refer to Annex 15 for Beneficiary Table)

43. The project's main goal is to ensure that project intervention can be transitioned effectively to the
government's national program. WFP will play a role by supporting specific technical assistance to the



GoN. This assistance is aimed at strengthening their capacity, improving their policy framework, and
supporting their program for school feeding (Please refer to Annex 11 for the Project Results
Framework). Nepal's path to ownership and sustainability has taken patient investment by the
national government and partners and the process is near completion after 27 years, in which the
school meals program has been institutionalized and embedded in national systems. In 1974, WFP
started its first school meals operation in Nepal. The first milestone came in 1996 when the
government created its in-kind focused Food for Education Program, establishing a new institutional
school feeding framework and effectively marking the start of the transition to national leadership.
WFP was called on to administer all in-kind school meals program between 1996 and 2008, and over
this period the government grew increasingly invested in national capacity building, planning, and
expansion into those districts with the lowest food security, health, nutrition, and education
indicators. In 2008, the government piloted a cash-based school feeding program with WFP support
in five districts, demonstrating its interest in leadership and nationalization.

44. The arrival of McGovern-Dole in 2009, provided critical help to the intersectoral embedding of school
meals, allowing WFP to aid the Ministry of Education, Science and Technology to link school meals
with local agriculture. In the years since, thanks to sustained investment by USDA and with support
from WFP, the government has consolidated its policy and institutional frameworks. It ensured that
school feeding was included in national education sector policies, designed, and launched a national
operational plan, and increased the number of schools feeding staff in the education ministry (Food
for Education Program staffing, which will be absorbed into local government beginning 2023). These
efforts got results, and the National Development Plan 2019-2024 cites school feeding for having
helped raise net enrolment and retention, lower dropout; and achieve gender parity. In this fifth cycle
of the project, the project will continue to support the local stakeholders to maintain the ongoing
intervention in three remote mountain districts where the government's cash-to-schools local
procurement model is challenged by capacity constraints and unreliable commodity supply chains.
All McGovern-Dole schools will be transitioned to government ownership by the end of the project.
This project will address the capacity gaps and challenges in supply chains for sustainable school
meals in Nepal.

45. Partners: The main partners of the project are GoN and implementing partners - JSI/World
Education, Mercy Crops, and Integrated Development Society (IDS) who are working in their
respective thematic areas. WFP, through subrecipient JSI/World Education), will increase access to
improved literacy instruction materials to schools, teachers, and children in grades one to three.
Moreover, JSI/World Education will engage with the school community, through orientations and
technical assistance in schools, to build the capacity of School Management Committees and Parent-
Teacher Associations (PTAs) to marshal the engagement of parents and communities to support
reading, with a special focus on marginalized children and struggling readers.

46. WFP, through subrecipient Mercy Corps, will procure local commodities through partnership with
local NGOs starting from January 2025 to July 2027, to deliver a hybrid school meals food basket and
will build the capacity of local governments and schools to procure food through a transparent,
sustainable process. Mercy Corps will ensure the food served in schools is culturally appropriate and
nutritionally diverse. WFP, through subrecipient Mercy Corps, will also train and provide on-site
coaching on nutrition, food safety, and storage to local government officials responsible for
warehouse management. Furthermore, WFP, through subrecipients IDS, JSI/WE, and Mercy Corps, will
work with the government on an evidence-based Social and Behavior Change Communication (SBCC)
strategy that details approaches, guidance, materials, and key messages for health, hygiene and
nutrition campaigns. WFP, through subrecipient Mercy Corps, will also provide training on agricultural
techniques and crop management to the small holder farmers.

47. Finally, WFP, through subrecipients JSI/WE and Integrated Development Society (IDS), will work with
local governments and local health systems to develop an orientation package on school-level
disability screening. Additionally, IDS is envisioned to provide support to the schools in terms of
health screening, hygiene maintenance, and IFA/albendazole distribution. JSI/WE and IDS will form,
orient, and mobilize Student Assessment Technical Committees to ensure that project activities are
inclusive and address the learning needs of children with disabilities. In addition, WFP, through
subrecipient IDS, will collaborate with provincial and local governments to complete a school
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infrastructure needs assessment of all targeted schools, including the status of kitchens and
handwashing stations in year 1. WFP, through subrecipient IDS, will work with local government
officials to develop an implementation plan for infrastructure activities. WFP will select target schools
for critical infrastructure investments on a cluster basis. WFP will work with local governments on the
school selection. WFP, through subrecipient IDS, will construct and rehabilitate school infrastructure
(400 kitchens and 400 handwash stations) to support school feeding. WFP, through subrecipient IDS,
will provide technical supportin coordinating the interventions included in the Government of Nepal's
national school health and nutrition package. WFP, through subrecipient IDS, will work with the local
government and health facilities to ensure that every targeted student is dewormed twice per year.

48. Gender Equality and Women Empowerment: WFP envisions a world with zero hunger where
everyone has equal opportunities, equal access to resources, and an equal voice in the decisions that
shape their lives, including as individuals within households, communities, and societies. This policy
lays out WFP's strategic direction for gender equality and women's empowerment and defines the
necessary changes and entry points for further mainstreaming gender in WFP's work. The WFP School
Feeding Policy (2013), WFP School Feeding Strategy (2020), and Gender Policy for 2015- 2020 lay
emphasis on recognizing and including the specific needs of young girls, ethnic and religious
minorities, and children with disabilities. To promote inclusion and equity in education, WFP will
integrate gender components in the McGovern-Dole FY23. WFP and its cooperating partners have
undertaken a gender analysis of the target locations to ensure integration of gender, social, and
disability inclusion, and protection and accountability considerations. Targeting, implementation, and
monitoring of project activities will be based on leaving no one behind. More specifically, gender-
sensitive, inclusive, and accessible SBCC will be implemented to improve awareness of all project
components such as the consumption of safe, healthy, and nutritious diets, and literacy of both boys
and girls, holistically and comprehensively. Moreover, WFP and its partners will prioritize smallholder
farmers who are women and members of women-led cooperatives. WFP will follow corporate
requirements including a gender-age marker exercise with the country strategic plan, and annual
gender-age marker monitoring exercises wherein WFP Nepal is required to report on gender equality
and women’s empowerment activities and do-no-harm approaches. It will also ensure that the
teaching materials and channels used are accessible and culturally appropriate for both girls and
boys. It seeks to promote positive change in various aspects of the community, with a particular
emphasis on equal access to education for girls and boys which will ultimately empower their holistic
development.

49. The baseline study of the USDA McGovern-Dole FY20 project' highlights its significant relevance,
demonstrating a strong alignment with the needs of both beneficiaries and stakeholders. One critical
finding identified the necessity for an effective mechanism to monitor the midday meal program.
Additionally, the study found that the program was guided by a clear intention to contribute towards
Sustainable Development Goal (SDG) 4: ensuring inclusive and equitable quality education and
promoting lifelong learning opportunities for all. Quality education, as emphasized, lays the
foundation for achieving other SDGs, such as SDG 3 (good health and well-being) and SDG 6 (clean
water and sanitation). However, the study revealed unsatisfactory literacy outcomes among
students, as assessed through the Early Grade Reading Assessment (EGRA). It also highlighted the
low adoption of new and quality teaching techniques and tools by Nepali language teachers and
head teachers. These findings suggest areas for improvement to enhance the program's impact on
educational quality.

2.2. Evaluation questions and evaluation criteria

50. This section discusses the key evaluation questions and the areas of inquiry. The questions were
selected based on the review of the ToR, the objectives stated in the ToR as well as through
consultations with the project and Monitoring Review and Evaluation (MRE) team. The ToR has laid
out the evaluation questions for the entire project cycle. The BLS team selected the relevant criteria
and finalized the questions for each of those criteria in consultation with the MRE team. The questions

13 https://www.wfp.org/publications/nepal-usda-mcgovern-dole-international-food-education-and-child-nutrition-
programme
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had to be revised since they were generic and the BLS study felt that they did not specifically assess
the baseline status of the program. In regard to sustainability, although this is a baseline, the BLS
team assess sustainability from the perspective of what the project should keep in mind during the
project delivery. The key evaluation questions for the BLS included:

Table 2. Key evaluation questions
. Criteria . Questions

1.1. What is the quality of the project design, mainly in terms of beneficiary
targeting and ability to reach the right people with the right type of
assistance?

1.2. To what extent do the project objectives and design respond to the
host government's, plans, policies, and priorities for establishing a

1. Relevance strong real-time program cycle management mechanism of SMP at the
local and provincial levels?

1.3. Has the project design properly considered the needs of women and
socially marginalized and disadvantaged?

1.4. Is the project designed to reach the right people with the right type of
assistance?

2.1. Is the project aligned with the national government and donor’s
education and school feeding policies and strategies?

2.2. At which level does the project address the interlinkages with the
intervention of the host government, as well as the complementarity,
harmonization, and coordination with other development partners
working in the education sector in the country?

2.3. To what extent is the project coherent with international development
agendas and priorities?

3.1. What factors should the project keep in mind to ensure the
sustainability of the project interventions - at the school level,
community level as well as local government level?

3.2. What types of incentives are the most effective at securing local
governments, communities, and school’s interest in SMP?

3. Sustainability | 3.3. Is the program including a gender and social inclusion analysis and
integrating gender equality / inclusion considerations within
sustainability planning?

3.4. What are the potential challenges and barriers in ensuring
sustainability of the project interventions?

2. Coherence

51. The BLS was conducted from March 2024 through to September 2024. The field work for the BLS
began at the end of May and continued for two weeks until the first week of June. The academic year
had commenced by then and the students were available in the schools for the survey.

52. The BLS has covered all activities implemented through the McGovern Dole FY 23'. The BLS has
reported the values for all indicators before the commencement of the activities. The BLS has
calculated the outcome indicators using primary sources. For some output indicators, primary
sources have been used. However, for those indicators whose source is secondary (from monitoring
data, government, or other partners), the BLS has used the latest available figures for example: LRP
Standard 5 (Project Record); LRP Standard 7 (Project Record) and LRP Custom 5 (Project record) (Refer
to Table 30: Output level indicators in Annex 7 for further details). The BLS provides situational analysis
before the project begins and establishes baseline values for project standard and custom outcome
indicators. The BLS also includes a separate Special Study on Government Monitoring Capacity Needs
Assessment and Gaps Analysis.

53. In regard to Gender Equality and Women Empowerment (GEWE), the BLS has ensured that Gender
Equality and Women Empowerment (GEWE) aspect is integrated into the whole evaluation process
and that specific data on gender was collected during the survey (e.g., data collected on and from
male and female beneficiaries of the different economic status of existing ethnicity/castes/ ethnic
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groups, data disaggregated by age, gender, caste/ethnic and disability groups). The evaluation will
analyze how wider inclusion objectives, human rights issues, and GEWE mainstreaming principles are
included in the intervention design and guided by WFP and system-wide objectives on GEWE. In
addition, the BLS will determine the level of inclusiveness of both gender and socially disadvantaged
groups in the implementation management process, decision-making, and benefit sharing of the
USDA assistance. This was done through multiple steps; for instance, in the survey, the BLS team
ensured that 50% of the respondents are male and 50% of them are female. Similarly, in FGDs and
Klls, separate consultations were undertaken with female groups including parents and students.
Similarly, the BLS also spoke with Deputy Mayors in the municipalities (most of whom are female) to
gather a gendered perspective on the subject matter.

2.3. Stakeholder analysis

54. Arange of stakeholders, both inside and outside of WFP, are interested in the evaluation results and
will play a role in the evaluation process. WFP implements McGovern-Dole FY23 in partnership with
several ministries of GoN and Non-government organizations (NGOs). As such, the primary
respondents of the survey were students, parents, Head Teachers, cooks, school health and nutrition
(SHN) teachers, Nepali teachers as well as farmers. The community-level stakeholders were selected
to ensure that members of diverse ethnicities, castes, and levels of marginalization were selected
along with those living with disabilities.

55. Atthe local government level, the Deputy Mayor, Education Officer, Agriculture Officer have also been
identified as the primary respondents. Project-related stakeholders such as WFP officials (at the field
level and central level), representatives from implementing partners - IDS, JSI/World Education and
Mercy Corps will also be the primary respondents. On the other hand, respondents at the federal
level such as representatives of MoEST, representatives of the Education Review Office (ERO), and
representative of the Center for Human Resource Development (CEHRD) along with representatives
of development organizations have been identified as secondary respondents.

56. The stakeholders are categorized as internal and external according to their involvement and interest
in the program and evaluation. WFP Country Office Nepal, WFP Regional Bureau Bangkok, WFP HQ
school feeding unit, and Office of Evaluation are the internal stakeholders of this program and survey.
Similarly, the beneficiaries, GoN, UN Country Team, Non-governmental organizations including WFP
Nepal's implementing partners, USDA Food Assistance Division, Local Education Development
Partner Group, and others are the external stakeholders.
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3. Evaluation approach and
methodology for baseline data
collection

3.1. Evaluation approach and methodology

57.

58.

59.

A preliminary evaluability assessment was undertaken by the WFP Country Office at the initial stage
of the project cycle where the M&E plan, and result frameworks, were analyzed and established. For
this BLS, the BLS team has critically assessed data availability and considered the evaluability
limitations of the study methods conducted. In doing so, the BLS team also critically reviewed the
evaluability of the gender aspects of the programs and identified related challenges and mitigation
measures. The following documents were reviewed by the BLS team during the BLS study:

Project proposal of USDA McGovern-Dole International Food for Education and Child Nutrition
Program

Evaluation Report of FY20 Cycle

Special study report FY20 Cycle

Process and outcome monitoring reports (FY 17)

GoN monitoring capacity assessment report.

WEFP Country Strategic Plan

National School Meal Program Guideline

Multi-sector Nutrition Plan (2018-2022)

School Sector Development Plan (2016-2023)

DEQAS (Decentralized Evaluation Quality Assurance System) Process Guide
USDA Monitoring and Evaluation Policy, February 2019

USDA Food Assistance Indicators and Definitions, February 2019

The documents provided by WFP provided a thorough background and context to the BLS team. This
helped the BLS team design the BLS approach. In this regard, the BLS examined the current situation
with regard to the performance indicators. In this process, it collected information around Relevance
and Coherence and sustainability at baseline and has provided baseline context and indicator values
by which the Organization for Economic Cooperation and Development-Development Assistance
Committee (OECD-DAC) criteria can be assessed at midterm and endline. To comprehensively assess
the Relevance and Coherence and generate baseline indicators to measure Efficiency, Impact,
Effectiveness at successive evaluations of the project, a multidimensional approach to data collection
was employed.

The BLS team proposed an evaluation approach that was a mixture of non-experimental, cross-
sectional, gender-sensitive, and exploratory evaluation approaches. The non-experimental and cross-
sectional approaches were outlined in the ToR and the BLS team felt that for an evaluation of this
scale, the use of the two methods was appropriate. Since this was the baseline and the project team
expected a myriad of findings, the BLS team proposed an additional approach - an exploratory
approach. An exploratory approach is an approach that will explore a new area or look into the issue
from a different angle, which helps in figuring out the nature of the issue. It is an approach that will
incorporate mixed methodology to gather information through semi-structured interviews and group
discussions. Moreover, keeping in mind the gender aspects of the program, a gender-sensitive
approach was also proposed by the BLS team. The gender-sensitive approach was used to reveal
whether the program addressed the different priorities and needs of women and men, to assess if it
had an impact on gender relations, and to determine the gender aspects that need to be integrated
into the program. For this assignment, the BLS team disaggregated data gathered through surveys
separately for males and females. Moreover, some of the tools also had questions that helped reveal



whether a specific gender had any unique experience (Refer to the tools section for details). In
addition, the language of the tools was also gender sensitive. Finally, the data collection team also
had an equal number of male and female enumerators.

3.2. Quantitative sampling

60. The BLS sample has been calculated using Cochran's formula. The formula is a commonly used
method for estimating the Prevalence of a specific characteristic or condition in a population when
surveying with two-stage sampling modifications. This formula can also determine the total sample
size required for the survey.

61. The sample size calculation had assumed an anticipated rate of 50%, meaning that the proportion of
individuals with the characteristic or condition in the population is expected to be 50%. A margin of
error of 5% is also considered, indicating the acceptable deviation level from the true prevalence rate
that can be tolerated. The confidence level for the survey is set at 95%, meaning there is a 95% chance
that the estimated prevalence rate falls within the specified range of the true prevalence rate. 15%
sample had been added considering non-response.

Table 3: BLS school sample

SN District No. of schools Proportion Sample school
Bajhang 463 0.438032 124
Darchula 343 0.324503 92
Bajura 251 0.237465 67
Total 1057 1 283

62. School selection: The number of schools was selected using the formula presented in the preceding
two paragraphs. Using the formula, the sample schools were determined to be 283. The calculated
sample size of 283 (from a total of 1,057 schools from 28 municipalities of these three districts) was
distributed across the three program districts. This distribution aligns with each district's total
number of schools (Bajhang: 463, Darchula: 343, Bajura: 251).

Table 4: BLS total sample

Respondents Planned Respondents Covered
Respondent Bajhang Darchula Bajura Total BajhangDarchula Bajura Total
1 | Student sample (grade 576 576 576 1728 627 577 616 | 1820
4to 8)
2 | EGRA sample (grade 3) 1240 920 670 2830 | 1240 920 670 | 2830
3 | Parents sample (of 288 288 288 864 322 307 304 933
grade 4 to 8 students)
4 | Head teacher sample 124 92 67 283 124 92 67 283
5 | Cook sample 124 92 67 283 124 92 67 283
6 | SHN teacher sample 124 92 67 283 124 92 67 283
7 | Nepaliteacher sample 124 92 67 283 124 92 67 283
8 | Farmers survey 12 9 9 30 14 9 10 33
TOTAL 6,584
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3.3. Qualitative sampling

63.

The BLS study team visited two municipalities in each district to undertake consultations for
qualitative data collection. This amounted to visiting a total of six municipalities. Out of these two
municipalities (in each district) - one municipality was rural while the other one was an urban
municipality. The selection was convenience-based and agreed upon in consultation with the WFP CO
Nepal. FDM's prior experience and practice of selecting one urban and one rural municipality, which
usually elicits a diverse range of finding, was taken as a reference for selection of the local units. Along
with that, consultation with field enumerators, monitors and local contact persons were also relied
on to finalize the qualitative sample.

The BLS team employed a purposive sampling approach to select participants for data collection.
Purposive sampling allows for the intentional selection of specific individuals or groups who have
direct experience with the project interventions and outcomes. This sampling method aligns with the
assessment's focus on understanding the relevance and coherence. By intentionally selecting diverse
stakeholders from different backgrounds, demographics, and roles, the study team aimed to capture
comprehensive baseline information.

. The participants for the qualitative method were selected purposively in consultation with program

unit, sub-office, and field coordinators, and the selection process varied by the type of tool. Six
municipalities from three program districts were covered for qualitative consultations for the study.
Additionally, the BLS team conducted 24 FGDs, and 83 KillIs for the study.

Table 5: BLS qualitative sample

District Urban Rural
Bajhang Jayaprithvi municipality Khaptadchanna rural municipality
Bajura Badimalika municipality Budiganga municipality
Darchula Mahakali municipality Marma rural municipality
Tool Respondent Rate ‘ Total ‘ Remarks
Parents (of grade 4 - 8 students) 1 per palika 6 )
) Community level
Farmers 1 per palika 6
FGD | Students (grade 4 - 8) 1 per palika 6 School level
Ward level stakeholders (Ward Chairperson, .
Ward Secretary and War<(j member) P 1 per palika 6 Ward level
Sub-total (A) 24
Head-teachers 1 per palika 6
Cooks 1 per palika 6
SHN focal person 1 per palika 6 School level
School meal committee member 1 per palika 6
Deputy Mayor 1 per palika 6
Education Officer 1 per palika 6
Agriculture officer 1 per palika 6 Palika level
Health officer 1 per palika 6
KIl | Cooperative chairperson 1 per palika 6
Representative - Ministry of Social Development 1 per province 1 Province level
CEHRD rep. 1 at federal level 1
MoeST rep. 1 at federal level 1
ERO rep. 1 at federal level 1
WEFP officials (central level) 2 at federal level 2 Federal level
JSI/World Education rep. 1 at federal level 1
Mercy Corps rep. 1 at federal level 1
Integrated Development Society (IDS) rep. 1 at federal level 1
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Development partners (working in the education | 2 at federal level 2
sector)
Education Development and Coordination Unit 1 per district 3
(EDCU) rep.
Implementing partners (JSI/World Education, 1 per district 12 District level
Mercy Corps and IDS) representatives
WEFP Officials (field level) 1 per district 3
Sub-total (B) 83
Grand Total 107

3.4. Baseline data collection methods and tools

66. To comprehensively assess the relevance, coherence and collect data which will allow the mid-term
and endline to assess efficiency, effectiveness and sustainability, a multidimensional approach to
data collection was employed. The following array of tools was thoughtfully selected to capture the
diverse perspectives of stakeholders. Each tool serves a unique purpose in illuminating the project's
outcomes and implications within the specific context.

67. By synthesizing both qualitative and quantitative data, the study team has endeavored to provide a
holistic understanding of the project’s interventions within the socio-cultural and institutional
contexts of the target districts. In this BLS, a multi-dimensional approach was employed, meaning
response were gathered from multiple stakeholders, tools and subsequently the information was
gathered from multiple lenses to arrive at conclusion. This approach encompassed individual
narratives, group dynamics, and quantifiable indicators, all contributing to the collection of quality
baseline information.

Tools

68. The BLS team used following tools for quantitative and qualitative data collection:
Quantitative tools ‘ Qualitative tools Others

Focus group discussions (FGDs)
with adolescent girls, parents, School observation
farmers, and ward level checklist

stakeholders

Student survey (grade 4- 8)

Key informant interview (KlIs)
with WFP officials, partners,
government stakeholders, head
teachers, cooks, SHN focal
persons, SMC members and
cooperative chairpersons.

EGRA test (grade 3 beginners) Secondary data review

Parents survey (grade 4 - 8

School record review
students)

Head teacher survey Project record review

Classroom observation

Cook survey checklist

Farmer observation

SHN focal teacher checklist

Nepali teacher survey Photo monitoring

Farmers survey
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69. The quantitative tools were administered by a total of 90 enumerators. 30 enumerators were
mobilized to administer the EGRA test while the remaining 60 were mobilized to administer the
remaining tools. The BLS team ensured that, amongst 90, 50% of the enumerators were female. All
the observation checklists were administered by the 90 enumerators during their visit to the schools.

70. While on the other hand, the qualitative tools were administered by the Team Leader, BLS (team)
Evaluation Manager, Thematic Experts, Qualitative Research Coordinator, Senior Researcher and
Researcher who traveled to the field in 3 different teams.

71. Consent was taken from participants before interviews. Accountability and transparency were
ensured by informing participants about the study objective and the freedom to stop the interview.
Participation in the study was not hindered due to exclusion by means of any discrimination or
difference of caste, religion, culture, or region. The BLS team ensured that the information collected
as well as the identity of the respondents was kept confidential and private. Although the school
authorities were curious to know about the details from the study, enumerators maintained that the
responses could not be shared with anyone apart from the analysis team and WFP. The BLS team
also ascertained that necessary steps were taken to protect data from unauthorized access, use, or
disclosure. The BLS team also appointed the Qualitative Research Coordinator as the Safeguarding
Focal Point. The Qualitative Research Coordinator was familiar with the WFP's Ethical Research and
Safeguarding Framework and responded to any cases of safeguarding arising from the field during
data collection.

72. As per FDM's data protection policy, the back-up of data was maintained through the following
approach: All data collected from the field was stored by the BLS team in its online server, which was
password protected; The back-up of the data was stored in an encrypted hard-disk on a daily basis.
In case of data crash in the server, the back-up stored in the USB stick was used; Only the Evaluation
Manager, Data Manager and Senior Data Analyst had access to the raw data on the server and USB
stick.

73. Interms of photo monitoring, the aim was to use the photographs as an easy method of comparison
to record change over time and at the same time validate the findings from quantitative surveys.
Since this is the baseline study, the photos were used as evidence to check for discrepancies in the
answers provided by stakeholders e.g.: teacher's survey on usage of teaching tools; school
infrastructure; record reviews, head teacher surveys and school observation.

3.5. Data analysis

3.5.1. Quantitative data analysis

74. Upon the completion of data collection, the BLS team’'s Evaluation Manager and the Senior
Quantitative Data Analyst headed towards preliminary data analysis. The BLS team managed data
using WFP's corporate system MODA while analysis was done through SPSS. The analysis generated
an initial trend of findings from quantitative data which was shared with the project team. The data
analyst took a lead in analysis following which the analysis was undertaken jointly by the FDM's
Evaluation Manager and the Senior Data Analyst. Data was disaggregated along the project areas,
gender and ethnicity to enrich the depth of analysis and interpretation of findings. For EGRA, the
learning outcomes was disaggregated by subtasks, sex, districts, type of schools, and by students'’
types L1 and L2'%. Where relevant and possible, the GEEW aspect was particularly considered during
the data analysis. Tables and graphical tools were used as needed.

75. Apart from that, descriptive analyses (frequency testing, cross-tabulations) were used to analyze and
interpret the findings. Interpretation of quantitative data was used to substantiate the findings of
qualitative consultations, and vice-versa.

"411-Nepali language speaking children and L2 other language speaking children

December 2024 | DE/NPCO/2023/027 21



3.5.2. Qualitative data analysis

76. All the interviews/discussions (conducted in the Nepali language) were audio-recorded which was
later transcribed by the professional transcribers and then translated into English. Particular
attention was paid to the conceptual equivalence to the original language during translation. The
translated data was read and re-read and the initial themes were generated, which was organized
into meaningful groups. It is to be noted that the topic/question guides helped facilitate the
generation of codes. The step was followed by careful coding of interesting features that emerged.

77. Overall, the qualitative data analysis went through the following steps:

e Debriefing: The team conducted a final debriefing with the qualitative research team to discuss the
findings generated.

e Generating preliminary themes: Based upon the transcripts provided by the team, the Team Leader
as well as Evaluation Manager started generating preliminary themes. The BLS team used NVivo software
to isolate phrases, sentences and paragraphs that talked about a meaningful topic. These isolated
phrases, sentences and paragraphs were labeled by codes. Before broadly grouping the information into
themes, codes helped identify interesting information in the data and ensured that any interesting
information was not left out.

e Reviewing themes: The BLS team took the themes generated from the qualitative data and reviewed
them against the indicators. This process ensures the themes captured the meaningful aspects of the
data without missing any important details. Once the themes were confirmed to represent the data, the
BLS team moved on to the next phase.

e Creating initial theme: Once the transcripts had been coded, the BLS team took the list of codes and
cluster codes together that had similar meanings or had a relationship to one another to form different
themes. The BLS team examined the clusters to see if there were any additional relationships between
the clusters themselves. In case of multiple clusters, the two or more clusters were kept together. This
process continued until there was no further assembling, reassembling, or clustering possible.

e Naming and defining themes: This process involves utilizing the labels created for the theme and
providing a comprehensive name that describes the relationship or meaning conveyed in the theme.
Once this was completed, the BLS team defined the theme according to the content and meaning of the
codes. This definition summarizes the content of what is discussed within the theme.

3.5.3. Data triangulation and validation

78. To ensure proper data triangulation and validation, the BLS team conducted interactions with a
variety of respondents (refer to the sample section). For instance, at the school level, the responses
from the students were validated through Head Teacher surveys or Nepali teacher surveys and vice-
versa. Similarly, quantitative data was validated through the qualitative respondents. In addition, to
validate the responses from primary data collection methods, the BLS team used record review,
school observation and photo monitoring. All of this approach ensured that the responses collected
were valid and reflect the actual scenario. A detailed breakdown of the data sources has been
provided in Annex 7 (Indicator Matrix).

December 2024 | DE/NPCO/2023/027 22



3.6. Limitations

79. The limitations of this study have been detailed below alongside mitigations carried out:

Limitations

Mitigation

The schools in the study area had just opened;
thus, the mid-day meal has not started yet in some
schools

The enumerators were asked to inquire about
practices/trends related to SMP (last academic
year) with the cook.

In a few schools, there were no appointment of any
SHN focal Teacher.

For SHN teachers, enumerators surveyed the
person who had managed the SHN-related
activities last academic year (2023/24).

Some schools had been downgraded (running only
till Grade 3) due to a lack of students.

Replacement of school in the same ward was done
(based on availability)

Few Head teachers in the list had transferred to

The newly appointed/current Head Teacher were

other locations surveyed accordingly.

The enumerators were instructed to follow the

Duplication/Mi hin EMI ) )
uplication/Mismatch in S code EMIS code as per the school’s instruction

The enumerators were instructed to follow the
new enrollment number

Mismatch in the total student number provided by
the project team

3.7. Quality assurance of the baseline data collection

80. WFP had developed a Decentralized Evaluation Quality Assurance System (DEQAS) based on the
United Nations Evaluation Group (UNEG) norms and standards and good practice of the international
evaluation community (the Active Learning Network for Accountability and Performance (ALNAP) and
the Development Assistance Committee (DAC). It had set out process maps with in-built steps for
quality assurance and templates for evaluation products. It also included checklists for feedback on
quality of each of the evaluation products. DEQAS was systematically applied during this evaluation
and relevant documents had been provided to the evaluation team.

81. The BLS team took a comprehensive approach to quality assurance that did not consider it as simply
a quality control function but placed greater emphasis on measures that facilitated high-quality
output and prevented quality issues from occurring in the first place.

82. Design phase: During the design phase, the study team worked extensively with the project team
and WFP’s Monitoring, Review, and Evaluation (MRE) unit to revise the format and the content of the
survey questionnaires and qualitative checklist to eliminate uncertainty, language complexity, and
complicated skip patterns. The questionnaire was finalized through a rigorous review process
involving WFP.

83. Training phase: Fieldwork training was an essential part of the quality control process. The study
team trained a few extra enumerators for the study in addition to those required as back-up for the
study. The training included an in-depth discussion of the questionnaire to familiarize the
enumerators with the questions, options, skip patterns, and other details. Besides, the enumerators
conducted mock interviews to get acquainted with conducting interviews. Furthermore, a detailed
field plan was developed with a total of 60 enumerators, 30 supervisors, and one monitor.

84. Data collection phase: A field plan was devised to meet planned as well as unforeseen challenges
and thereby ensure the smooth operation of day-to-day field activities. The monitors ensured data



quality by assessing the performance of the enumerators. Supervisors checked whether the
enumerators were executing the tasks they were expected to perform. Spot-checks were done by an
EGR expert to ensure that the correct respondents were selected for the interview and that the
selection process was also correct. Additionally, the core study team in Kathmandu was continuously
monitoring the data received on a real-time basis. The study team used the tablet-based application
Mobile Operational Data Acquisition (MODA) for data collection which ensured efficiency and quality
in the data collection process.

85. Post-data collection phase: To validate the accuracy of quantitative data, the study team conducted
a random back-checking of two percent of the data collected by the enumerators. On the other hand,
to validate the accuracy of qualitative data, the study team conducted an audio-audit of 10% of the
total consultations. Furthermore, debriefs were conducted on different levels and at regular
frequencies to ensure that reflections were collected from researchers as well as enumerators. The
study had a proper protocol in place to ensure that the collected data was not lost.

3.8. Ethical considerations

86. The BLS conformed to the 2020 United Nations Evaluation Group (UNEG) Ethical Guidelines.
Accordingly, the BLS team was responsible for safeguarding and ensuring ethics at all stages of the
evaluation cycle. This included, but was not limited to, ensuring informed consent, protecting privacy,
confidentiality, and anonymity of participants, ensuring cultural sensitivity, respecting the autonomy
of participants, ensuring fair recruitment of participants (including women and socially excluded
groups), and ensuring that the evaluation resulted in no harm to participants or their communities.
The BLS team strictly adhered to UNICEF's Procedure for Ethical Standards in Research, Evaluation,
Data Collection, and Analysis to interview with children.

87. The following ethical issues, related risks, safeguards and measures were considered:

Table 6: Ethical considerations, risks and safeguards

Phases Ethical issues Risks Safeguards

Inception -

e  Accountability and transparency
were ensured by informing
participants about the study
objective and the freedom to stop
the interview.

e Consent was taken from participants

Data collection

Voluntary
participation and
consent

Accountability and
Transparency

Confidentiality
Avoidance of harm

Exclusion and
inclusion in the data
collection process

Gender-sensitive
information

Difficult conditions
cause delays in
data collection.

Low number of
student turnout in
schools

Difficulty in

accessing school
records.

before interviews.

Anonymity and confidentiality were
ensured by removing identifiers
from data sets.

Participation in the study was not
hindered due to exclusion by means
of any discrimination or difference of
caste, religion, culture, or region.

The involvement of female
enumerators ensured appropriate
sensitivity during administration.

Training was provided to the
enumerators by gender expert to
ensure the sensitivity of questions
are upheld and boundaries are
respected.

The Quality Research Coordinator of
this study also served as the Gender
Focal Point, in case of any case
where the enumerator needed to
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report about any gender related
sensitive cases within the BLS team.

. Inaccurate reporting deployed to identify and analyze the
of missing data themes.
. Failing to report e  Throughout the evaluation process,
negative results. . Lack of data the team reflected on their biases,
' ) disaggregation personal background, values, and
Data analysis | * Reporting conclusions concerning mother assumptions and made them explicit
that are not tongue groups in the report on research findings.

e Adedicated Senior Data Analyst was

supported by data.
e  The study will focus on

*  Gender-sensitive understanding the impact
analysis disaggregated across boys and girls
and also with and without
intervention

88. The BLS team abided by the following five principles of ethical consideration:

Written consent: Participation in the study was voluntary. The enumerators visited the schools as
well as the local units to inform about the study. Following this, the Head Teachers were given a
consent form that was sent by the Head Teachers to the parents of the sampled students to acquire
a consent. The consent form highlighted all the details about the study including the purpose,
objectives, any risk or benefit associated etc. Informed consent/assent was obtained in writing from
the parents or legal guardians of all the children. Only then data collection was commenced.

Confidentiality and privacy: The BLS team ensured that the information collected as well as the
identity of the respondents was kept confidential and private. Although the school authorities might
be curious to know about the details from the study, enumerators maintained that the responses
could not be shared with anyone apart from the analysis team and WFP. The BLS team also
ascertained that necessary steps were taken to protect data from unauthorized access, use, or
disclosure.

Respect: The BLS team treated all respondents with utmost respect and dignity. The study team
avoided using coercive or manipulative tactics to recruit students or their parents and ensured that
their participation was completely voluntary. Additionally, enumerators at all times respected the
autonomy and self-determination of respondents.

Minimizing harm: The BLS team took measures to minimize the potential harms that may be caused
by the study. This includes identifying and addressing any risks associated with the study and taking
steps to minimize those risks. The BLS team ensured that none of the students were subjected to
any unnecessary harm or distress during the study process. If any of the student felt uncomfortable
mid-way through the study and chose to drop out, he/she was allowed to do so.

Appointment of Safeguarding Focal Point: The BLS team appointed the Qualitative Research
Coordinator as the Safeguarding Focal Point. The Qualitative Research Coordinator was familiar with
the WFP's Ethical Research and Safeguarding Framework and responded to any cases of
safeguarding arising from the field during data collection. Most importantly, the BLS team followed
the guidelines suggested by UNICEF on Ethical Research Involving Children.">

'5 Ethical Research Involving Children. UNICEF. 2003. Accessed from: ERIC has been developed to support all researchers,
individuals and organizations who are involved in research that is undertaken with, or potentially impacts on, children.
This includes researchers, all members of any research team, research organizations, other stakeholders and research
ethics review committees.
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4. Baseline findings and discussion

4.1. Overall baseline value

89. The BLS team has included outcome-level indicators in the findings section. The overall summary of the
outcome and output indicators have been presented below in Table 7 and 8 respectively. A detailed
findings of the output indicators is in Annex 12 while additional information such as gender disaggregated
data of the outcome indicators can be found in Annex 13.

Table 7: Summary of baseline values (Outcome Indicators)

Indi r . T f .
dicato Indicator : y!oe ° Baseline value
no. indicator
Reading
Comprehension
Pre-basic 49.5%,
Basic 19.6%,
MGD Percent of students who, by the end of two grades of Proficient 18.1%
primary schooling, demonstrate that they can read Outcome Advanced 12.7%
Standard 1 . .
and understand the meaning of grade-level text Oral Reading Fluency
Pre-basic 43.6%,
Basic 33.6%,
Proficient 14.5%
Advanced 8.3%
MGD A t t i DA- rt
G verage student attendance rate in USDA-supported Outcome 80.9%
Standard 2 | classrooms/schools
Number of teachers/educators/teaching assistants in
MGD target schools who demonstrate use of new and 0
Standard 4 | quality teaching techniques or tools as a result of Outcome 201(71%)
USDA assistance
MGD Number of school administrators and officials in
target schools who demonstrate use of new Outcome 0
Standard 6 techniques or tools as a result of USDA assistance 157(55.5%)
MGD Number of students enrolled in school receiving
Standard 9 | USDA assistance Outcome 27523
MGD Number of individuals who demonstrate use of new
Standard child health and nutrition practices as a result of Outcome 303 (16.6%)
19 USDA assistance
MGD Number of individuals who demonstrate the use of
Standard new safe food preparation and storage practices as a Outcome 129 (45.6%)
20 result of USDA assistance
t .
Cl,JS om Average retention rate Outcome 70.6%
Indicator 1
Cgstom PerFent of school-age children with good personal Outcome 28.4%
Indicator 2 | hygiene
Custom Percentage of parents having school-going children 0
Indicator 3 | aware about the benefits of nutrition Outcome 65.1%
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Custom Percentage of school age children meeting Minimum 0
Indicator 4 | diet diversity (MDD) Outcome 87.1%
Number of local governments (LGs) using the
Custom . L .
. Enhancing School Meals Monitoring System aligned Outcome
Indicator 8 | 0
with IEMIS
LRP Number of individuals in the agriculture system who
Standard have applied improved management practices or Outcome 9 (75%)
12 technologies with USDA assistance
LRP Percent of commodities procured that meet quality 0
Custom 4 standards (fresh products procured) Outcome 95.1%
WFP
Corporate | Graduate rate Outcome 59.1%
Indicator

Source: Quantitative surveys

90. Values for some output indicators were also collected. The detailed summary has been included in Annex
12.

Table 8. Summary of baseline values (Output Indicators)

Type of Baseline

Indicator no. Indicator

indicator value
MGD Standard | Number of teaching and learning materials provided as a

0,
3 result of USDA assistance Output 251 (88.7%)

MGD Standard | Number of teachers/educators/teaching assistants 0
5 trained or certified as a result of USDA assistance Output 224 (73.2%)
MGD Standard | Number of school administrators and officials trained or Output 152 (53.9%)

7 certified as a result of USDA assistance

Number of educational facilities (i.e. school buildings,
classrooms, improved water sources, and latrines) Output 0
rehabilitated/constructed as a result of USDA assistance

MGD Standard
8

Number of policies, regulations, or administrative

. . Outcome /
procedures in each of the following stages of Outout 0
development as a result of USDA assistance P

MGD Standard
10

Value of new USG commitments, and new public and
private sector investments leveraged by USDA to support Output 0
food security and nutrition

MGD Standard
11

Number of Parent-Teacher Associations (PTAs) or similar
“school” governance structures supported as a result of Output 281 (99.3%)
USDA assistance

MGD Standard
13

Number of daily school meals (breakfast, snack, lunch)
provided to school-age children as a result of USDA Output 1193 (65.5%)
assistance

MGD Standard
16

Number of school-age children receiving daily school
meals (breakfast, snack, lunch) as a result of USDA Output 1193 (65.5%)
assistance

MGD Standard
17
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MGD Standard

Number of social assistance beneficiaries participating in

18 productive safety nets as a result of USDA assistance Output 0
Number of individuals trained in safe food preparation
MGD Sztgndard and storage as a result of USDA assistance Output 191 (67.5%)
MGD Standard | Number of individuals trained in child health and
0,
23 nutrition as a result of USDA assistance Output 181 (64%)
MGD Szt;mdard Number of schools using an improved water source Output 265 (93.6%)
MGD Sztgndard Number of schools with improved sanitation facilities Output 274 (96.8%)
MGD Szt;mdard Number of students receiving deworming medications Output 1767 (97.1%)
MGD Standard | Number of individuals participating in USDA food security
Output 0
30 programs
MGD Standard | Number of individuals benefiting indirectly from USDA-
. . Output 0
31 funded interventions
MGD Standard | Number of schools reached as a result of USDA
. Output 0
32 assistance
Custom Number of adolescent girls aged 10-19 years receiving 0
Indicator 5 biannual weekly Iron Folic Acid supplementation Output >71(76.2%)
Cgstom Numbgr of schools conducting at least one annual health Output 264 (93.3%)
Indicator 6 screening
Custom Number of LGs monitoring IEMIS indicators related to Outout 0
Indicator 9 | SMP P
C.ustom .Numbe.r of local goyernments developing contextualized Output 173 (61.1%)
Indicator 11 instructional materials.
LRP Standard 5 Cos't of commodity proc.ured as a result of USDA Output USD 172,074
assistance (by commodity and source country)
LRP Standard 7 Qu‘?ntlty of commodity .procured as a result of USDA Output 0
assistance (by commodity and source country)
Number of individuals who have received short-term
LRP Standard ) - . L
1 agricultural sector productivity or food security training as Output 12 (42.9%)
a result of USDA assistance
LRP Standard | Number of public-private partnerships formed as a result Outout 0
14 of USDA assistance P
LRP Custom 1 Number of schools receiving food commodities for school Output 269 (95.1%)

meal program on timely basis
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Number of school age children receiving school meal on

proposal/activity plans)

0,
LRP Custom 2 all school days Output 1193 (65.5%)
LPR Custom 3 Number of schools receiving commodities procured Output 0
locally
Average number of school days per month on which
LRP Custom 5 | fortified or at least 4 food groups are served (based on Output 0

Source: Quantitative surveys
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4.2. Indicator-based Findings
4.2.1. Literacy

MGD Standard 1: Percent of students who, by the end of two grades of primary schooling,
demonstrate that they can read and understand the meaning of grade level text

91. MGD Standard 1 is an outcome indicator measuring the proportion of students who attain the specified
threshold at the end of two grades of primary schooling or at the beginning of the third year of primary
schooling. The EGR assessment included six different sub-tasks that aimed to measure different aspects
of reading ability and comprehension. These sub-tasks are listening comprehension, letter decoding,
word reading, non-word reading, oral passage reading (oral reading fluency and reading comprehension),
and picture comprehension.

92. Table 9 shows the performance of students in all six sub-tasks of the EGRA including mean, standard
error, and percent zero scores. (For detailed breakdown based on gender and district, please see Annex 13)

Table 9. Summary of EGRA Sub-task results

Standard

EGRA Sub-Tasks Mean Error (SE) Zero Scores
Sub-task 1-L|sFen|ng comprehension (correct answers 19 0.0 7 2%
out of 3 questions)
Sub-task ?-Letter-sound knowledge (correct 319 03 3%
letters/minute)
Sub-task 3-Word reading (correct word/minute) 9.9 0.1 15.4%
Sub-task 4 non-meaning word reading (correct 9.9 0.1 12.8%
words/minute)
Sub-task.S a: Oral reading fluency, ORF (correct 19.0 03 11.2%
words/minute)
Sub-task 5 b-Oral readlhg comprehension (correct 16 0.0 32.8%
answers out of 5 questions)
Sub-task 6-Picture comprehensmn (number of correct 23 0.0 0.3%
answers out of 3 questions)

Source: EGR Assessment, 2024 (N= 2,933)

93. The listening comprehension sub-task showed a better understanding of the short story read by the
assessor. From grade two, the average score is just below two correct answers and only 7.2% of students
did not correctly answer a single question. Students had one minute to identify 60 letter/ matra'® sounds
in the subtask 2 and they were able to correctly identify almost 32 letter sounds on average. Only 3.2%
of students could not identify a single letter/ matra sound.

94. For the word decoding test, students were asked to sound out made-up words. The maximum number
of words for this test was 25. The average score reached by the students in a minute was quite low (9.9).
15.4% of students could not decode even a single word. Similarly, there were 25 non-words to decode in
a minute. The average score was the same as the word decoding (9.9) and 12.8% of students could not
decode even a single word.

'® Matras are the Nepali consonant letters along with vowel signs.
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95. For the ORF sub-task, students were asked to sound out a made-up 60-word paragraph and asked five
questions to assess comprehension of the paragraph. The average score of ORF reached by the students
in @ minute was 19 words and 11.2% of students were not able to decode a single word of the given
paragraph. Given the scores for oral reading, it was not surprising that the comprehension of the
paragraph was very low as well. On average, the students were able to answer less than two questions
out of five, and 32.8% of students were not able to answer a single question.

96. For picture comprehension, students were asked three questions based on the given picture. Students
performed far better in this sub-task compared to the other five sub-tasks of EGRA. The students were
able to correctly answer more than two questions out of three and only 0.3% of students were not able
to answer a single question.

Reading Proficiency Assessment based on the National Reading Benchmark of Early Grades

97. In 2022, the Education Review Office (ERO) revised the grade level reading proficiency benchmark of
students based on ORF and comprehension, which is expressed on a percentage basis. Table 55 (Annex
13) shows the classification of students on reading proficiency at four different levels and adaptation for
comprehension assessment."”” The current tool, with five comprehension questions, does not fit properly
with a percentage-based assessment model, complicating comparative analysis.

98. Considering the nature of language learning skills in the early grades, the National Reading Benchmark
of Early Grades recommends setting targets for both sub-skills (comprehension and ORF separately). The
following analysis will provide a baseline value to set the target at the project area for both sub-skills.
However, target setting depends on various factors, including curriculum reforms, learning environments,
classroom instruction, assessment practices, teaching quality, and teaching motivation.

99. Figure 1 shows the results for ORF and reading comprehension of the grade 3 students'®. A majority of
students assessed during the baseline fell into the pre-basic or basic category for both ORF and
comprehension, with very few students achieving the advanced proficiency level. The performance of
students varies based mainly on exposure to learning environments, classroom instruction, assessment
practices, teaching quality, and awareness of parents of EGR.

Figure 1. Grade 3 beginners' oral reading fluency and reading comprehension proficiency results'®

Reading Comprehension 49.5% 19.6%

Oral Reading Fluency 43.6% 33.6%

M Pre-basic M Basic Proficient Advanced

Source: EGR Assessment, 2024 (N=2933)

7 National reading benchmark of Early grades, 2022. Education Review Office, Government of Nepal.

'8 These students had finished Grade 2 and were just starting Grade 3.

"For MGD Standard Indicator 1, WFP has been reporting an overall score for ORF and comprehension to USDA. However, for
this study, the results for ORF and comprehension have been analyzed separately, indicating that the revised national
benchmark set by the government does not suggest combining ORF and comprehension. The targets for the FY23 cycle will be
revised accordingly.
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Reading sub-skill: Oral reading fluency (correct words per minute)

100. The expected competency of this reading sub-skill (ORF) is accurately reading aloud grade-level text at
an appropriate pace. Table 10 describes the proficiency descriptors for each level of the ORF.

Table 10. Proficiency descriptors for each proficiency level

Expected

Sub-skill Proficient Advanced

competency

Accurately r
ccurately read Accurately read

Accurately read Read aloud a grade aloud a aloud
. aloud grade-level -level grade -level
Oral Reading Fluency . ) grade -level
text atan continuous text continuous text at .
appropriate pace slowl a continuous text at
pprop P y a fast pace

moderate pace

101.The ORF is assessed based on the number of correct words per minute. Table 56 (Annex 13) shows the
distribution of grade 2 completers (Grade 3 beginners) students based on their reading proficiency levels.
Almost half of the students read less than 15 words correctly per minute or could not read a single word.
One out of three students read aloud a grade 2-level continuous text at a slow pace. Similarly, one out of
five students read aloud a grade 2-level continuous text at an appropriate pace means proficient or
advanced level. The performance of boys and girls was almost similar in their reading skills. Students
from Darchula performed better with relatively more fluency and accuracy compared to students from
Bajura and Bajhang. This could be because the study team found that the majority (84.8%) of teachers
were EGR trained teachers in Darchula, which was higher than in Bajura (80.6%) and Bajhang (74.2%). The
attendance rate of students from Darchula (85.3%) was also higher compared to that of Bajhang (80.8%)
and Bajura (77%) which showed that the attendance played a role in impacting the learning outcomes.
Additionally, the team noted that 89.1% schools in Darchula had adequate teaching and learning
materials available, Table 32 (Annex 12: Output Indicators) contributing to improved learning of girls and
boys.

Reading sub-skill: Reading comprehension (Correct answer on comprehension questions)
102.The expected competency of this reading sub-skill (reading comprehension) is to recognize the meaning
of common grade-level words, to retrieve explicit information in a grade-level text by direct- or close-word

matching, and to Identify the main and secondary ideas in a grade-level text. Table 11 describes the
proficiency descriptors for each level of reading comprehension.

Table 11: Proficiency descriptors for each proficiency level

Expected

Subskill Proficient Advanced

competency
. . . Recognize the
Recognize the meaning of | Recognize the g
. . meaning of less
Recognize the | very common grade 2- meaning of common
. common grade 2-
. meaning of level words (e.g., match a | grade 2-level words
Reading . . level words (e.g.,
. common given word to an (e.g., match a given )
Comprehension : . . ) match a given
grade-level illustration or synonym or | word to an illustration word to an
words provide a brief oral or synonym or provide | . )
. . L illustration or
definition) a brief oral definition)
synonym or
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Provide a brief oral
definition)

Retrieve a single piece of
prominent, explicit
information from a grade
2-level text by direct- or
close-word matching
when the information

Retrieve a single piece
of explicit information
from a grade 2-level
text by direct- or close-
word matching when
the information
required is adjacent to
the matched word and

Retrieve a single
piece of explicit
information from a
grade 2-level text
by direct or close-
word matching
when there is

Retrieve required is adjacent to there is limited limited competing
explicit the matched word and competing information. This
information there is no competing information. This will will generally be in
in a grade- information. This will generally be in response to a
level text by generally be in response response to a “who,” “who,” “what,”
direct- or to a “who,” “what,” “what,” “when,” “when,” “where,”
close-word “when,” “where,” or “where,” or “which” “which,” or “why”
matching “which” question question question.

Identify the

main and

secondary Identify the main and

ideasina secondary ideas from a Summarize a simple, Conclude a simple,
grade-level simple, explicit grade 2- explicit grade 2-level explicit grade 2-
text level text text level text

103. Almost half of the students were able to answer just one comprehension question or not answer a single
question. More than one-third of students answered three or more comprehension questions. Similarly,
one out of five students were able to answer two questions. The performance of girls and boys was similar
in their reading comprehension ability. More students from Darchula were able to recognize the meaning
of words, retrieve a single piece of explicit information, and summarize a simple, explicit grade 2-level
text compared to students from Bajhang and Bajura. The performance of Nepali speakers was poor
compared to Doteli speaker's home language, which is mainly due to the similarity of Nepali and Doteli
languages. Doteli is a dialect of the Khas language, which is an ancient form of the modern Nepali
Language and is written in the Devanagari script. The distribution of the students based on the reading
comprehension benchmark has been provided in Table 58 (Annex 13).

MGD Standard 4: Number of teachers/ educators/ teaching assistants in target schools
who demonstrate use of new and quality teaching techniques or tools as a result of USDA
assistance

104.MGD Standard 4 is an outcome indicator that measures the number of teachers applying new techniques
and tools learned in USDA-supported training to teach Nepali-language classes from grades 1 to 3.

105.The BLS looked at the use of new and quality teaching techniques and tools by teachers in the target
schools. The Nepali-language teachers were surveyed on the use of 12 teaching materials such as
textbooks, teacher's guide, curriculum, lesson plan, charts/ pictures, word and flash cards, electronic
audio-visual materials, online materials, book corner, level-specific readers, supplementally reading
materials and locally available materials. While some of the materials were provided by the project in FY
20 cycle, others were provided by Development Partners (DPs)

106. The survey showed that the mean value of teaching materials used by the teachers was 8.48 out of 12.
Out of 283 Nepali-language teachers, 71% used at least 70% or more of the teaching materials in their
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classrooms. Among the districts, the highest usage of teaching materials was reported in Darchula (80.4%)
followed by Bajura (73.1%) and Bajhang (62.9%).

107.Additionally, a one-day classroom observation conducted by the BLS team showed that out of 283 Nepali
teachers, 47.6% were found to have used at least 70% or more of the teaching materials in the
classrooms. Among the districts, 68.3% of teachers used at least 70% of teaching materials in Bajura
followed by 43.5% in Darchula and 40.2% in Bajhang. Regarding this particular finding, it is important to
note that since this was a one-off observation, the usage of teaching techniques from the limited
classroom observation do not reflect the overall usage as reported by the teachers in the survey. On any
given day, different teaching techniques might be used more or less depending on the content being
taught. Hence, this might warrant additional validations to arrive at a concrete conclusion.

Table 12. Percentage of Nepali teachers using teaching materials in classrooms

Teaching materials used (at

least 70% i.e., 8 or more than DISEHELS
8 types) Darchula Bajhang

Yes 80.4% 62.9% 73.1% 71.0% 201

No 19.6% 37.1% 26.9% 29.0% 82

Total 100.0% 100.0% 100.0% 100.0% 283

Source: Nepali Teacher survey (N=283)

108.A further breakdown on the teaching materials used showed that the majority of teachers used textbooks
(98.9%) followed by charts/pictures (95.1%), curriculum (94.3%), words/flash cards (94%), teacher’s guide
(83.4%), supplementary reading materials (79.2%), level-specific readers (78.4%), lesson plan (69.3%),
book corner (66.1%) and locally available materials (62.9%). Table 68 (Annex 13) also shows that the least
used teaching materials were electronic audio-visual materials (16.3%) and online materials (10.2%).
However, it is important to note that this finding is again only from survey and not from classroom
observation.

109.The positive findings on teachers’ usage of training materials was validated by a representative of the
Center for Education and Human Resources Development (CEHRD) training unit, who noted that at least
one teacher from each school was trained on the integrated curriculum for five days. For new teachers,
mentoring had been provided at 50 local levels in all provinces including Sudurpaschim. The
representative did, however, clarify that even after the training, the main concern was if the trainees had
translated the learnings into practice or not.

“The teachers are trying their best in places where resources are available. In areas where
teacher strengthening has not happened, the gap can be clearly seen.”

-Representative, CEHRD

110.The BLS team also inquired if the Nepali teachers had received any training or support from WFP or its
partner organizations. Out of the 283 respondents, 61.1% (173) teachers said that they were supported
or trained previously by WFP or its partner organizations. Among 173 teachers who said that they had
received support from WFP or its partners in the past, 88.9% (n=152) of teachers said that they received
EGR training from WFP and its partners.

111.Among the 79.2% of teachers in the baseline study who had received training, the majority had taken EGR
training, with 83.3% EGR-trained teachers in Darchula, 66.7% in Bajura, and 58.7% in Bajhang. The higher
percentage of teachers trained in Darchula corresponds to EGRA scores — students from Darchula have
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outperformed students from Bajhang and Bajura in all the assessments. Other types of training received
by teachers included Teachers' Professional Development Training (TPD) and Teachers’ Professional
Support Training (TPS) 2°. This was verified by the CEHRD, which said it had targeted 20,000-25,000
teachers for training in the following: EGR, subject-wise certification, psychosocial counseling, stress
management, ICT in education, disaster management, and Recovery and Accelerated Learning (ReAL)
plan implementation.

Figure 2. Teacher's training received by Nepali teachers in the study areas

Teacher's training received by Nepali teachers in the study areas

83.3%
71.7% 66.7%
59.0% 58.7% 63.0% .
23.1%
. 7.6% 9.3%
] ]
Darchula Bajhang Bajura
District
m Teacher's Professional Development Training m Teacher's Professional Support Training

= EGR training

Source: Nepali Teacher Survey (N=283)

112.The quantitative analysis shows that the baseline level of training is quite positive, as more than three-
fourths of teachers received some form of training, either from WFP or non-WFP organizations. However,
some field-level findings on teachers’ capacities do not reflect this training.

“Seems like the Palika is not giving proper priority to teachers’ training. The quality of teachers is
not as expected.”

-SMC Member, Darchula

113.The BLS team, on the other hand, found contradicting findings from the qualitative consultations with the
head teachers and school level stakeholders. Qualitative findings on the use of teaching materials by
Nepali-language teachers shed light on the challenges faced by teachers to incorporate new teaching
techniques in the classrooms. Based on the overall qualitative findings, teachers/educators/teaching

*The professional development training (TPD) for teachers in Nepal focuses on upgrading their teaching skills through subject-
specific training. Newly recruited teachers undergo a 15-day training, while those who have already completed the initial
training participate in a 5-day refresher course. This ongoing approach ensures the continuous improvement of teaching
capabilities. On the other hand, professional support (TPS) is provided to headteachers and SMC chairpersons to enhance their
knowledge and skills in effective school management. The 5-day training covers areas such as school governance, teacher
management, mentoring, performance assessment, accountability, and monitoring methods. Both TPD and TPS aim to improve
the overall quality of education through targeted training and support for educators and school administrators.
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assistants: a) lacked proper training to teach, thereby did not know how to incorporate new teaching
techniques in the classroom; b) did not make use of lesson plans and lesson guides; and c) found it
challenging to incorporate new teaching techniques in the classroom even if they had been trained in the
past.

114.Qualitative findings also showed that even if schools had good infrastructure, the key element was
teachers' skills and capacity to teach. Training was considered to be very important, by both school and
municipal stakeholders, as the curriculum sees minor to major changes yearly and new technologies are
being introduced. In terms of training, one head teacher attributed student’s under-performance to
insufficient deployment of fully trained teachers to the zone. He shared that though the teachers teach,
they themselves were confused about whether they taught the correct information or not.

There are not many capacity building activities to provide quality education for teachers. We
only have teacher professional development (TPD) training.

-Government Official, Bajhang

115.Along with training, a teacher’s determination and mindset also mattered when it came to applying new
teaching techniques. Head Teachers in all districts stressed that to improve students’ performance and
upgrade teaching quality, teachers’ mentality should be transformed. In Badimalika Municipality, Bajura,
a school SMC relayed that though they had requested teachers to come up with a teacher’s plan, none of
the teachers showed any interest due to lack of motivation to practice new teaching pedagogies, low pay
and no additional incentives for improvement. In Darchula, a project staff reported that teachers relied
on traditional methods of teaching as they have been teaching for the last 20-30 years and were unwilling
to switch to modern techniques. This problem was also extensively cited in Gaumul Rural Municipality,
Bajura. Traditional teaching methods, which used limited interactive and digital tools, were unable to
meet current students’ needs leaving a gap between those needs and delivery of teaching. This finding
was validated by most of the Head Teacher and the education officers.

116.However, it is also important to note that introducing new digital teaching techniques is a big challenge
in the study area, as Sudurpaschim has issues of connectivity and electricity. Therefore, remote support
to teachers on digital teaching techniques was deemed to be difficult, an issue that had been highlighted
by school level stakeholders, the local government and project staffs alike.

117.In addition to that the willingness of teachers to transform his/her knowledge and skill was limited. The
practice of knowledge sharing amongst the peers post the training was found to be very limited in all
three districts. Along with low willingness to practice and lack of learning sharing, the unavailability of
required materials hindered in demonstrating the new tools and techniques learned by the teachers.
Along with that many headteachers reported that, despite willingness of teachers to impart knowledge,
they were unable to implement the skills and knowledge learned from the training in practice due to
concerns about potentially delaying the completion of the course. The teachers also faced time
management problems as one classroom period was only 45 minutes which was not adequate to adopt
innovative and inclusive teaching techniques.

118. Aside from the narrative of the teachers not being motivated enough, the BLS team also found that the
quality of teacher training, including post-training support, also mattered. This was because out of the
283 head teachers, 86.9% said that they would prefer the project providing skills to teachers targeting
improving literacy skills of the early grade students. This again, highlights the need of the schools in the
intervention districts in receiving EGR training for the teachers.
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119.The teachers were further inquired about the main challenges encountered in teaching students out of
which 66.1% cited the lack of parental support followed by frequent absence of students (62.5%), lack of
teaching learning materials (62.5%) and lack of training (53.4%).

120.Overall, despite some positive training initiatives as found in quantitative findings, the overall
effectiveness is hampered by practical barriers and a reluctance to adopt new techniques as shown from
the qualitative findings. Addressing these challenges requires targeted mentorship, consistent support,
and strategies to encourage the adoption of innovative teaching practices to meet current educational
needs.

MGD Standard 6: Number of school administrators and officials in target schools who
demonstrate use of new techniques or tools as a result of USDA assistance

121.This outcome indicator measures the total number of school administrators who are applying the
knowledge and skills received in USDA-supported training and certification programs. Here, ‘school
administrators’ refers to school head teachers or acting head teachers. The BLS team administered the
Head Teacher Survey among 283 headteachers of the sample districts against 12 indicators (each with 1
or 0 possible scores) that assessed their use of new techniques or tools as a result of USDA assistance for
instructional leadership and management of school activities. Obtaining a score of 70% or above was
used as the benchmark to decide that the Head Teacher demonstrated the use of new techniques or
tools.

122.0ut of the 283 surveyed head teachers, 55.5% demonstrated use of at least 70% or more teaching
materials in schools. The district-wise breakdown showed that in Darchula, 72.8% school administrators
demonstrated use of new teaching techniques and tools followed by 50.7% in Bajura and 45.2% in
Bajhang. Further significance test conducted showed that the USDA assistance and usage of new tools
and techniques by the school administrators was found to be statistically significant. This implied that
USDA assistance had a significant impact on the adoption of new techniques or tools by the school
administrators. In this regard, enhancing the skills of teachers as well as school administrators by
providing mentoring approach would be helpful for school level stakeholders.

Table 13. Number of school administrators and officials in target schools who demonstrate use of new
techniques or tools

Number of school administrators District
and officials in target schools

who demonstrate use of new

techniques or tools (at least 70% Darchula Bajhang Bajura

or more)
Yes (at least 70% or more) 72.8% 45.2% 50.7% 55.5% 157
No (less than 70%) 27.2% 54.8% 49.3% 44.5% 126
Total 100% 100% 100% 100% 283
Total number 92 124 67 283

Source: Head teacher Survey (N=283)

123.In terms of the education component, JSI/World Education conducted teacher training in coordination
with the education units of the municipalities to improve the reading and comprehension skills of primary
grade students. Furthermore, JSI/World Education (as implementing partners of WFP) strengthened the
Teacher Professional Development System in intervention districts. They had also supported capacity
building of local governments and actors on health, hygiene, nutrition, and food safety through Social
and Behavior Change Communication (SBCC) interventions. Out of 165 head teachers who acknowledged
knowing about SBCC interventions, 66.7% (110) said that they had SBCC interventions going on in their
schools. The SBCC interventions were primarily focused on flipcharts and comic books targeted towards
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SHN and WASH components. The project also focused on building capacity for planning, procurement,
and provision of literacy instructional materials in the schools.

4.2.2. Increased Enrollment/ Attendance/Retention

MGD Standard 2: Average student attendance rate in USDA-supported classrooms/schools

124.MGD Standard 2 measures the average attendance rate of male and female students at USDA-supported
schools. The indicator does not rely on tracking individual student’s attendance over a long period of time
but rather reflects an attendance rate of a specific month compared to enrollment rate. The BLS team'’s
analysis of the attendance rate is based on the attendance for the month of February/March 2024 (Falgun
20802").

125.Based on the record review, the BLS team found that the overall average attendance rate of the students
was 80.9%. Upon further disaggregation based on districts, it was seen that the highest student
attendance rate was in Darchula (85.3%) compared to Bajhang (80.8%) and Bajura (77.0%). Further
disaggregation by gender showed that male students had slightly higher attendance rate than female
students across all the districts.

Table 14. Average student attendance rate in USDA-supported classrooms/schools

Average % of male attendance % of female attendance
District % of students present rate rate
in classroom/schools
Bajhang 80.8 82.2 79.5
Bajura 77.0 80.5 73.8
Darchula 85.3 85.4 85.2
Total 80.9 82.6 79.4

Source: School Record (N=283)

126.Based on qualitative consultations, the school meal was considered a pivotal factor in improved
attendance in the schools as the majority of parents sent their children to school so they could receive
a nutritious meal even if it was just for once a day. This also meant that students stayed in school for a
longer period of time, as without school meals the students would return home for lunch and not show
up post-lunch. A SMC representative in Mahakali Municipality also shared that students spend more time
in school as the lunch at schools directly impacts their attention span in classes. This view was also
corroborated by almost all school-level stakeholders and parents who agreed that student’s willingness
to attend school had increased thereby impacting their attendance rate and attentiveness in classrooms.
Children as small as 3-year-old were being sent to school by parents who praised the school meal
program.

“The enrolment and attendance rates have improved in the last few years. The ongoing mid-day
meal program has played an important role in this especially for students from poor
households.”

- Elected Representative, Bajhang

21 We have included both of the calendars as schools of Nepal operated based on Nepali calendar and Nepali year starts from
mid-April. It is adopted for making report reader-friendly.
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127.Evidence from respondents aside, the general trend in Sudurpaschim province shows that children’s
attendance is high at the start of the academic year but is later impacted by the prevalent seasonal
migration. Seasonal migration is an important aspect of the livelihood for many in Sudurpaschim
province. Farming is the primary livelihood source of rural families and off-farm income-earning activities
including seasonal migration make a significant economic contribution and enable farming households
to fill the food deficit and meet nonfood needs. Families usually go to India during non-farming months
and come back during plantation (July/August) or harvest time (October/November). Parents usually take
their children along with them. As a result, the students only come back at the end of the year to sit for
tests while missing the majority of the classes. Faced with inadequate school days and limited exposure
to the curriculum, teaching, and learning activities, it directly impacts their learning outcomes.

128. Another form of migration is the short-term migration to higher altitudes to search for Yarsagumba in
the upper Himalaya region.?? Schools in the upper hilly regions are normally closed during the June/july
period, and villages in the western and far-western mountain regions become empty as inhabitants
migrate to the highlands to join the key income-generating activity. For Yarsagumba collection, the
children join the adults. Though the time duration for Yarsagumba collection is comparatively less than
the seasonal migration to India, this still affects students' learning and examination outcomes.

129. Given this context, it is important to note that the overall attendance rate of 80.9% was primarily because
the data was collected for the month of February/March (Falgun®3), which is when students start attending
schools for exams (preparation). Although the mid-day meal kept students in school longer each day, it
did not necessarily mean that the meal was enough to draw students during seasonal migration and
Yarsagumba season. This, therefore, indicated that the mid-day meal was not the only standalone reason
to impact the school attendance rate.

MGD Standard 9: Number of students enrolled in school receiving USDA assistance

130.This outcome indicator measures the number of school-age students formally enrolled in school. The
review of records indicated that a total of 27,529 students were enrolled in schools receiving USDA
assistance in the year 2023/24 (2081 BS). Upon disaggregation by district, it was found that the majority
of the students were enrolled in Bajhang district, with 12,346 students, followed by Darchula and Bajura
with 7,670 and 7,513 students respectively.

131.Additionally, gender-based segregation of the data revealed that a higher number of female students
(14,555) were admitted to schools compared to male students (12,974). This discrepancy pointed to a
positive trend towards female education, possibly due to targeted efforts to promote gender equality in
educational access. At the same time, the stakeholders in the study also admitted the trend of sending
boys to private schools rather than public schools which reflected on the enrolment findings for this
particular study as well.

Table 15. Total number of students enrolled in the year 2081 (2024).

Total students

District Male students Female students Total students enrolled (2080)
enrolled (2081) enrolled (2081) enrolled (2081)
Bajhang 5716 6630 12346 15447
Bajura 3503 4010 7513 8938
Darchula 3755 3915 7670 8509
Total 12974 14555 27529 32894

22 yarsagumba is an endoparasite fungi growing on insect larvae found in high Himalayan region of Nepal which is very expensive and better
income source of local peoples. Yarsagumba play the significant role in livelihood of the local peoples. The regular collectors are the inhabitants
of mountain region. The main season of harvesting starts from June-July and ends by August.

23 Falgun is a Nepali month that fall on February/March of English months.
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Source: Record Review (N=283)

132.Table 15 also showed that the total enrollment of students in 2080 was 32,894. Since the 2081 enrollment
data was only calculated up till the month of April, it is expected to increase. Meanwhile, the qualitative
consultations with head teachers and government officials mentioned a positive trend in the student’s
enrollment. Officials said that there weren't many students missing school in Bajhang and Bajura. For,
Darchula, a high percentage of school-age children were enrolled, but the lack of special schools in the
municipality presented difficulties for children with severe disabilities. The implementation of a mid-day
meal program resulted in a rise in enrollment, as children frequently attended classes mainly for the
meals according to government officials. The SMP's effort, according to the majority of stakeholders, had
improved student's enthusiasm to attend school, which had a good impact on the region's total
participation rate in education.

“Last academic year our enrolment rate was 97% and we are planning to increase that number
this year”.

-Government Official, Darchula

133.Despite this progress, there were persistent trends of student transfers between rural and urban areas,
as well as from government schools to private boarding schools, particularly notable in Darchula district.
Bajhang and Bajura reported minimal cases of children out of school; however, they faced obstacles due
to seasonal migration and less parental involvement in education that impacted enrolment rates. This
has been reported by one parent in the following way:

“We have to go to India in search of job. We are compelled to take our children with us although
we are aware of the consequences it has on their education”

-Parent,, Bajhang

134.Additionally, parent’s survey indicated that the decreasing birth rate and parents’ mistrust of the quality
of education in government schools were other factors affecting enrollment rates.

135.Addressing these challenges requires enhanced accessibility and programs like the mid-day meal
program is imperative in promoting an environment favorable to the enrolment of all school-age children.

Custom Indicator 1: Average retention rate

136.The retention rate is defined as the share of students (total as well as disaggregated by sex) enrolled at
the beginning of the school year who completed the school year (by either passing to the next grade,
repeating the present grade, or graduating from school). It tracks the outcome of the project as it
measures to which extent a school feeding program has contributed to keeping girls and boys in school.

137.Data from school records showed that of the total enrolled in 2080, 70.6% of students had re-enrolled in
the schools. The re-enrollment of students in the schools means that majority of the students were being
retained in schools. Out of the total students retained in the schools in 2080/81, the highest retention
was seen in Bajhang district (83.1%) followed by Bajura (68.01%) and Darchula (64.6%).
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Figure 3. Average retention rate of students in sampled schools

Average Retention Rate
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Source: School Record

138.Similar to findings from the quantitative data, education officials in the three districts reported that the
only children out of school were those living with severe forms of disabilities. The officials attributed the
high enroliment rate to the SMP and also noted improvements in the region’s educational landscape,
including the growing number of schools and generally improved school infrastructure. All the officials
claimed to have conducted admission campaign annually in order to attract students to attend school
regularly and to include children with disabilities. As a result, they said, retention and enroliment
remained high.

Graduation Rate

139. Graduation rate has been defined as the rate of students promoted from the academic year 2080 to
2081.

140.The data from the record review showed that the graduation rate among the sampled schools was 59.1%.
Further district-wise disaggregation showed that the graduation rate was 61.5% in Bajhang, 57.4% in
Darchula and 57% in Bajura. The percentage of students dropping out as highlighted above was 7.1% and
the percentage of students repeating grades was 19.8%. Dropout usually stemmed from poverty but
other factors also played a part. This included compulsion to perform household chores, low classroom
motivation, poor performance in class etc.

’

141.The qualitative findings, as outlined above in multiple indicators, show the scope to work on parents
awareness issues, capacitating teachers with EGR trainings and usage of teaching materials and
generating motivation among students to target overall learning outcomes thereby improving the
graduation rate.

4.2.3. Increased Health and Dietary Practices

MGD Standard 19: Number of individuals who demonstrate use of new child health and
nutrition practices as a result of USDA assistance

142.This indicator measures the total number of individuals who are applying new knowledge and skills

received in USDA-supported training. For it, a composite index with values ranging from 0 to 10 was
created, including student’s behavior, such as water purification before drinking, waste disposal service,
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eating snacks at home on school days, hand washing practice, and personal hygiene. Students who
scored above 70% in the composite scoring index were those demonstrating good use of new practices.

143.The mean value was 2.65, which showed that the number of those demonstrating use of new child health
and nutrition practices was very low. Out of the 1820 respondents surveyed, only 16.6% (303) of children
demonstrated good use of new practices, revealing huge scope for SHN-related training and teaching.
The highest demonstration of new practices was in Darchula (28.9%) followed by Bajura (14.6%) and
Bajhang (7.3%) (Refer to Table 73 Annex 13). The qualitative findings also validated the fact that the
nutrition practice was lower in the intervention areas. For instance, the majority of the students as well
as parents referred to handwashing and use of sanitary pad when talking about child health and nutrition
leaving behind other factors such as water purification, maintaining personal hygiene, waste disposal
management and eating habits of the people.

Table 16. Number of individuals who demonstrate the use of new child health and nutrition practices as
a result of USDA assistance

Number of individuals who demonstrate the District
use of new child health and nutrition ) )
practices as a result of USDA assistance. Darchula  Bajhang  Bajura
Yes 28.9% 7.3% 14.6% 16.6% | 303
No 71.1% 92.7% 85.4% 83.4% | 1517
Total 100.0% 100.0% | 100.0% | 100.0% | 1820
Total number 577 627 616 1820

Source: Student’s survey

144.Qualitative findings showed mixed results in different palikas. There was general awareness among
students about handwashing and toilet usage. In Badimalika Municipality of Bajura, children had good
hand-washing practices before and after eating. In fact, they would scold their mothers if they didn't wash
their hands before eating. In Jayaprithvi Municipality of Bajhang district, the boys routinely washed their
hands before and after meals and also after toilet use. In Darchula, the SHN teacher said that many
students were not aware of how to use WASH facilities even after the training. The majority of the SHN
teachers suggested refresher training classes from donor agencies or local government on SHN and
WASH for the students at least once per month.

145.Similarly, the findings from students also aligned with those from SHN teachers. Students across all three
districts mentioned that they were instructed on personal hygiene a long time ago. However, they could
not recall the trainings in detail. This inability to recall personal hygiene training or orientation indicates
a need for refresher sessions for these students.

146.When students were asked about the school's infrastructure, the majority reported that a tap for drinking
water was installed, which was considered safe for consumption. This tap was also used for hand washing
and other purposes. However, soap was not consistently available due to frequent theft, leading students
to request it from teachers when needed. While students washed their hands after using the toilet, they
had not been taught about other appropriate times to wash their hands. Additionally, the school provided
education on menstrual hygiene, emphasizing the importance of bathing and the proper disposal of
sanitary pads. The school supplied sanitary pads, which students requested as needed.

147.Along with personal hygiene, the students were enquired about the consumption of junk food items. In
this regards, majority of the students consulted in all three districts claimed that the consumption of junk
food inside the schools had reduced as junk food consumption was banned inside school premises. The
majority of the stakeholders stated that although students’ junk food consumption in the school was
reduced, they would eat outside school premises and at home. Despite continuous efforts to make their
children stop eating junk food, parents were unsuccessful. Therefore, junk food consumption was still
high and unregulated outside of schools, in all the three districts.

December 2024 | DE/NPC0O/2023/027 42



“Once they eat the junk food, they do not want to eat homemade food at the given time”

-Parents, , Bajura

148.0ther common themes of the qualitative findings included the monotony of the daily meals, which
sometimes led students to skip lunch. Also, the poor economic condition of families meant that parents
were unable to afford high protein food consistently in order to meet the minimum dietary diversity
requirement.

149. A health official consulted in Bajura stated that the health unit had assessed the dietary patterns of
children in the municipality as poor, with a high prevalence of junk food consumption. To improve health
and nutrition, the unit suggested raising awareness about the importance of nutrition and banning junk
food. While the health unit's suggestions to raise awareness about nutrition and ban junk food are
necessary steps, the effectiveness of these measures remains questionable without addressing the
underlying systemic issues. The lack of integration of current monitoring plan into municipal actions, due
to its utility and reporting challenges, suggests need for a robust documentation system and skilled
manpower to ensure comprehensive and actionable health related activities.

150.0verall, the major barrier to students using new health and nutrition practices is that the majority of
knowledge taught to them is linked only to school meals and cleanliness and not to personal hygiene and
nutrition. It is evident that while there are examples of good practices in child health and nutrition, overall
implementation remains inadequate. The study underscores the critical need for ongoing SHN-related
training, particularly in areas such as personal hygiene and dietary habits, alongside addressing
infrastructure challenges like soap availability. Moreover, efforts to reduce junk food consumption must
extend beyond school premises to encompass broader community and parental engagement.

MGD Standard 20: Number of individuals who demonstrate the use of new safe food
preparation and storage practices as a result of USDA assistance

151.This outcome indicator measures the total number of individuals who are applying the knowledge and
skills received in a USDA-supported training program on safe food preparation and storage practices. A
composite index with the total score ranging from 0 to 12 was created and questions related to safe food
preparation and storage were administered to the school cook, whose work was also observed. A score
of 8 or above (70% or higher) was considered as demonstrating the use of safe food preparation and
storage practices. Although the activities of FY23 have not yet been implemented, out of the 283 cooks,
45.6% of cooks demonstrated positive practices in terms of food preparation and storage. This could be
attributed to the contributions of activities in the project's previous cycles. Notably, many cooks working
in the schools had previously worked in other places as cooks, which also might have contributed to
these positive changes.

December 2024 | DE/NPC0O/2023/027 43



Table 17: Number of individuals who demonstrate the use of new safe food preparation and storage
practices.

Number of individuals who demonstrate the use District
of new safe food preparation and storage
practices (70% out of 12 variables) Darchula Bajhang Bajura
No 50.0% 57.3% 55.2% 54.4% | 154
Yes 50.0% 42.7% 44.8% 45.6% | 129
Total 100.0% 100.0% 100.0% 100.0% | 283

Source: Cook survey (N=283)

152.Qualitative consultations highlighted that the shortage of resources, including uniforms and cooking
utensils, hindered proper hygiene practices. Despite this challenge, a significant portion of cooks
prioritized cleanliness, particularly after food preparation. Additionally, concerns about food safety were
evident, with a notable emphasis on checking for contaminants and ensuring food freshness. Across
districts, handwashing practices varied, with a strong adherence observed before food handling.
However, discrepancies were noted in handwashing after using the latrine and before serving food,
indicating potential gaps in hygiene awareness. Nevertheless, there was widespread use of soap for
washing utensils.

Table 18. Occasion when cooks use soap and water for handwashing

Occasion when cooks use soap and water for handwashing

Hand washing practice of cook (at least 4 out of 6 listed)

Before handling food 94.7%
After using the latrine 88.3%
Before serving the food 75.3%
After finishing food preparation 56.2%
After serving food 33.6%
After storing foods 27.9%

Source: Cooks Survey(N=283)

153.In terms of food distribution, a majority of cooks believed in tailoring meal portions based on students' age
and needs, showcasing an understanding of dietary requirements and growth stages. The majority of the
cooks consulted across three districts were well aware that growing children should consume a larger
quantity of food. All of the consulted cooks stated that they have been providing more food to students in
grades 4 or 5 compared to students in grades ECD or 1. They mentioned that the wastage of food by lower
grade students had decreased after implementing an equitable distribution of food. Insights from
Jayaprithivi, Mahakali, and Marma highlighted both commendable application of learned practices and a
need for additional support, including uniforms, dedicated cooking spaces, and salary increases. In
Jayaprithivi and Marma, positive outcomes from previous training were evident, with cooks demonstrating
improved hygiene and food preservation techniques. However, ongoing support remains essential because
the cooks from all three districts highlighted the fact that they still lacked in-depth knowledge on preservation
of nutritional values of food items. Overall, these findings underscore the importance of ongoing training,
resource provision, and fair compensation in improving the effectiveness of cooking staff in schools.

154.The hygiene behavior of cooks in all districts had significantly improved following training in hygiene practices
and food preservation. A cook from Marma, Darchula reported that the training enabled him to ensure the
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quality of food served to children. He mentioned receiving no complaints about food quality from teachers,
parents, or students, and parents have expressed appreciation for the hot meals provided. He attributed his
ability to provide hot cooked meals to timely food supplies from the project and fresh vegetables from local
farmers. While cooks praised the quality of food and vegetables across three districts, they raised concerns
about repetitive menu offerings leading to student disinterest. They suggested that training local farmers to
cultivate a wider variety of vegetables could address this issue.

"Feeding 600 hungry kids is tough, especially when we're not paid enough for the hard work."

-Cook, Darchula

155.While cooks implemented the learning from the training, they also requested support from the project,
including for uniforms, dedicated cooking spaces, utensils (particularly knives and cutting boards), storage
facilities for food items, assistance with food distribution, salary increases, and training in hygiene and
cooking practices. Despite being overburdened with responsibilities; they had managed their work by coming
early in the morning and staying until late. Overall, the feedback highlights the varied needs and experiences
of the cooks, emphasizing the importance of proper training, adequate resources, and appropriate
compensation in improving their efficiency and effectiveness.

"We're used to cooking for lots of children, but a bit of help would be nice."

-Cook, Darchula

156.Amongst the surveyed cooks, 82.7% were male while 17.3% were females. The majority (56.9%) were part-
time cooks while the remaining were full-time (41.7%) and volunteer (1.4%) cooks. Most (67.5%) had received
training related to cooking. Amongst total male cook i.e 82.7% (234), more than two third (72.2%) i.e 169
cooks had received training related to cooking, while on the other hand out of 17.3% (49) of total female
cooks, only (49.9%) i.e 22 had received cooking related training. When asked about the topics of the training
received, common answers included food preparation (68.1%) and measuring food before cooking (63.9%).
It should be noted that the project intervention for this cycle has not yet started, however the cooks could
have received training in previous cycles.

157.Qualitative data from Jayaprithivi, Mahakali, and Marma revealed substantial variations in the preparation
approaches adopted by the cooks. These differences were rooted in the diverse training programs provided
to them, which in turn influenced their culinary skills and adherence to hygiene practices. While some cooks
received targeted training from municipal authorities, others participated in more general programs that did
not fully align with their specific responsibilities. This disparity highlighted the need for more consistent and
relevant training to ensure the effectiveness of Mid-Day Meals (MDM) programs across regions.

“The training provided by the municipality has significantly improved our existing skills and has
also taught us how to protect food from insects and rats”

-Cook, Bajhang
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158.The findings from Jayaprithivi, Mahakali, and Marma highlighted varied approaches to the training and
preparation of food in the school's MDM program. In Jayaprithivi and Marma, respondents received
additional training from the municipality, which enhanced their culinary skills with specific instructions in
sorting lentils and rice. Additionally, the cooks claimed to have received training in cleanliness practices and
kitchen hygiene. This training was directly relevant to their duties, indicating a targeted approach to meal
preparation and hygiene. In contrast, the cooks from Mahakali revealed a different scenario. Of the three
cooks interviewed, two had participated in training provided by the Agriculture Knowledge Center (AKC),
which focused on the use of locally available crops. However, the cooks mentioned that the training did not
align well with their responsibilities in the MDM program, which focused on preparing rice, lentils, and
vegetables. Despite general emphasis on cleanliness and food preparation, the cooks reported a lack of
specific training tailored to MDM preparation and kitchen hygiene.

159.In summary, cooks in Jayaprithivi and Marma benefited from municipality-led training focused on relevant
culinary skills and hygiene practices, directly enhancing their meal preparation duties, while Mahakali's cooks
were trained by the government on growing and preparing local crops (Raitheney Bali?*) the training content
did not align well with their responsibilities in the MDM program as MDM focused on cooking fortified food
items while on the other hand training on Raithaney Bali focused on cooking locally available food crops such
as millet, barley. This discrepancy highlights the need for more targeted and relevant training to ensure
effective and hygienic meal preparation across regions.

160.From the cook survey, it was evident that while a significant proportion of cooks demonstrated commendable
practices in food preparation and hygiene, there exist persistent challenges such as resource shortages and
varying levels of hygiene awareness. The positive impact of previous training cycles is notable, yet ongoing
support through provision of essential resources like uniforms, utensils, and dedicated cooking spaces,
coupled with continuous training and fair salary, remains crucial for sustaining and enhancing the
effectiveness of cooking staff in ensuring food safety and hygiene standards in schools. Additionally,
assistance to the cooks will also contribute to motivate these cooks. For this, the attention of local
government seems to be necessary.

Custom Indicator 2: Percent of school age children with good personal hygiene

161.Based on observation, this outcome indicator measures the percentage of students (grades 4-8) who have
well-trimmed nails, well-groomed hair, clean teeth, and clean clothes and shoes. Students were scored
for all these aspects as 0 (poor), 1 (good) and 2 (very good) with a final score ranging between 1 and 10,
with a higher score indicating better personal hygiene. Students who scored 70% or more were
considered to have good personal hygiene whereas students scoring less than 70% were considered to
have poor personal hygiene.

162. Findings showed that out of the 1820 students, slightly over one-quarter of students (28.4%) had good
personal hygiene. District-wise, 46.4% of students had good hygiene practices in Darchula followed by
20.9% in Bajhang and 19.2% in Bajura.

24 Raithaney Bali is a local crop that includes grains such as millet, buckwheat, barley etc. AKC are promoting the cultivation of
Raithane Bali (Local crops) which includes millet through formation of farmers groups and standard farm size. Similarly, local
bodies are allocating budget in the promotion of Raithane Bali.
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Table 19. Students showing good personal hygiene

Student personal hygiene Frequency Percent
Good hygiene behaviour (70% and above) 517 28.4
Poor hygiene behaviour (less than 70%) 1303 71.6
Total 1820 100.0

Source: Student Survey (N=1820)

163.Further breakdown of the data showed that more female students (34.1%) across all three districts had
good personal hygiene than male students (22.6%). The district-wise results are shown in Figure 9.

Figure 4. Students with good personal hygiene by gender across the districts

Students with good personal hygiene by gender across the districts
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164.Few schools were found to have checked the personal hygiene of students at least once a week. However,
qualitative findings from the three districts showed that personal hygiene was highly limited to
handwashing behavior and menstrual hygiene. The qualitative consultations were conducted with
students, parents, SHN focal teachers and head teachers alike. Practices such as cleaning nails, hair,
clothes and shoes were hardly discussed. This finding aligns with the students’ low personal hygiene
scores, highlighting the need to incorporate into the program personal hygiene components beyond
handwashing and menstrual behavior. For instance, the SHN focal person of Darchula and Bajura also
observed that the students' knowledge and practice were limited to handwashing and the use of sanitary
pads when discussing hygiene. They recognized the necessity of conducting monthly hygiene-related
sessions for children at every educational level.
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Custom Indicator 3: Percentage of parents having school going children aware about the
benefits of nutrition

165.Custom Indicator 3 is an outcome indicator that look into the awareness of parents about the benefit of
nutrition. Parents who could explain at least 30% of the listed benefits of the SMP were considered to be
aware of the program’s benefits.

166.0f the 933 parents with school-going children surveyed, more than half (65.1%) were aware of the
benefits of the SMP. District-wise breakdown showed that 75.9% in Darchula, 62.2% in Bajura and 57.5%
in Bajhang, were aware of the benefits of nutrition.

Table 20. Percentage of parents having school going children aware about the benefits of nutrition

At least 30% District
listed
response
Male Female Male Female Male Female Male Female
No 18.8% 27.4% 37.7% 48.3% 31.3% 45.1% 30.5% 39.1%
Yes 81.2% 72.6% 62.3% 51.7% 68.8% 54.9% 69.5% 60.9%
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%
Total number 117 190 175 147 160 144 452 481

Source: Parents Survey (N=933)

167.When parents were questioned about the need for a balanced diet and nutritious food, a strong majority
i.e., 82.6%, said that a balanced diet was necessary for energy and strength. Additionally, 79.4%
mentioned its importance in boosting immunity, 66.7% highlighted its role in proper growth and
development, and 63.5% pointed to mental development.

168.Further disaggregation of the parent’s characteristics showed that, out of the total male parents, 49.2%
male parents were aware about the benefits of nutrition among which male parents in Darchula had the
highest awareness (51.6%) followed by male parents in Bajura (51.9%) and Bajhang (44.2%) respectively.
Similarly, among the total female parents, 50.8% were aware of the benefits of nutrition among which the
highest % were from Bajhang (55.8%) followed by Darchula (48.4%) and Bajura (48.1%) respectively.

169.The table below summarizes the awareness of the benefits of the SMP among the parents of school going
children. As seen in the data in the table, the major benefits highlighted by the parents include
motivation for the children to go to school consistently (72.3%) followed by motivation for the children to
stay longer in the school (72.7%) and saving of household money (52.8%). Other benefits mentioned by
the parents include nutritional benefit among school age children (37.2%), improvement in children’s
ability to learn or concentrate once they are in class (32.9%); promotion of child’s enrolment (27.3%),
improvement in learning outcomes (25.2%), and boost in local sale of food (7.8%).
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Figure 5. Benefits of SMP according to parents

Benefits of SMP according to parents
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Source: Parent’s Survey (N=933)

170.Awareness of the benefits of the SMP was validated through qualitative findings. In Bajura’s Badimalika
Municipality, parents noted that they did not have to worry about sending daily meals to school for their
children. They added that overall, the SMP had increased nutritious meal consumption among children,
reduced hunger and improved school attendance. As a result, the women said they felt less guilty about
not being able to feed their child properly. Female parents were particularly happy to be part of the WFP
program due to its multi-dimensional nature — it boosted nutritional health as well as improved
learning.

“Because of the SMP, we don't have to worry about our children being empty stomach all day at
school. We also don't have to rush to school every day to deliver tiffin separately.”

-Parents, Bajura

171.Parents in Mahakali Municipality said that after schools started providing lunch it felt like their burden
had drastically decreased. Previously they were busy tending to their farmlands making it hard to prepare
proper meals for their children daily, which also provoked complaints from their children. But the issue
was resolved when the SMP began. Additionally, all parents unanimously agreed that the attendance rate
had increased as a result of school meals.

172.Similar findings were observed in Khaptadchanna of Bajhang, where the SMP had imprinted a positive
impression on parents. Parents from Bajhang reported that the SMP alleviated their burdens in terms of
preparing meals and saved time required to drop off tiffin to schools. Additionally, parents appreciated
SMP as it had minimized their expenses, now they do not have to separate money for their children's
tiffin, resulting in household savings. Furthermore, the program contributed to a decrease in the students'
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tendency to skip school due to hunger, as they received nutritious meals at school. Furthermore, the
parents across all three districts claimed improved health of the children post the SMP. They claimed that
health related absenteeism had been decreased post the SMP.

173.Along with the advantages for children in terms of food, the parents also noted that the SMP had boosted
the sale of local food. This helped the parents earn their livelihoods while meeting the nutritional needs
of their children.

174. However, a Head Teacher in Bajura said that parents have become very reliant on resources provided
by donors and do not take their role to be updated about their children’s well-being seriously. If a child is
not fed one day in school for some reason, the parents come to complain easily but do not inquire about
the reason with the teachers.

“The parents fail to be accountable for their children’s performance or behavior at school.”

-Head Teacher, Bajura

175. It is important to note that the current awareness level among parents about the SMP has been
complemented by interventions of previous project cycles and, in many instances, due to other projects
running in the same districts.

Custom Indicator 4: Percentage of school age children meeting Minimum diet diversity
(MDD)

176.The project introduced this indicator to track the target versus achieved minimum dietary diversity,
aiming to predict the likelihood of micronutrient adequacy among school-aged children. Data was
collected by surveying parents of school-aged children, using the recall method to gather information
on the foods their children consumed in the past 24 hours.

177. The survey of parents highlighted a positive trend in dietary diversity among children, with a higher
percentage of parents reporting their children consumed from at least four food groups in the past 24
hours, indicating adherence to nutritional guidelines. However, some parents noted that fewer food
groups were consumed, pointing to the need for targeted nutritional interventions. Darchula district was
leading in this category, followed by Bajhang and Bajura. The data also showed that carbohydrate-rich
foods dominated diets, and that protein intake was tilted towards plant-based sources.

178. The parents survey revealed a positive trend in dietary diversity among children, with 87.1% of parents
reporting that their children had consumed from at least four food groups within the last 24 hours. This
high percentage suggested general adherence to nutritional guidelines. However, it is worth noting that
the WFP has been providing awareness on nutrition to parents cyclically, so the findings could reflect
learning from previous cycles. Also, 12.9% of parents noted that their children consumed from a fewer
than four food groups, highlighting an issue that may require targeted nutritional intervention or
education. District-wise, Darchula had the highest proportion of parents affirming their children's
consumption of nutritious food, followed closely by Bajhang and Bajura. These figures suggest that while
there were variances, the majority of children in these districts were meeting recommended dietary
diversity, which is crucial for their growth and development.
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Table 21. Minimum diet diversity of school going age children

Minimum diet diversity of DiStrict

school going age children Darchula Bajhang Bajura
No 8.1% 14.9% 15.5% 12.9% 120
Yes 91.9% 85.1% 84.5% 87.1% 813
Total 100.0% 100.0% 100.0% 100.0% 933

Source: Parents survey (N=933)

179.Further analysis of the data revealed that an overwhelming majority of parents (99.5%) reported their
children had consumed food items from the Spinach, White Roots, and Tubers group, foods that are high
in carbohydrates. This indicates a reliance on carbohydrate-rich foods in children's diets. Also, a
significant proportion (92.3%) of parents stated that their children had consumed protein-rich foods,
specifically legumes, pulses, and nuts. This suggested that the consumption of animal-based proteins was
considerably lower.

Table 22. Breakdown of the food groups consumed by students (Multiple choice question)

Food Groups N %

Grains, roots and tubers 928 99.5%
Legumes/pulses and nuts/oil 861 92.3%
Dairy products 735 78.8%
Meat 255 27.3%
Eggs 209 22.4%
Vitamin A rich fruits and vegetables 728 78.0%
Other foods and vegetables 808 86.6%
Total 1820

Source: Parents survey (N=933)

180.Specifically, the intake of meat and eggs among the children was notably low, with only 27.3% and 22.4%
of parents, respectively, reporting these foods in their children's diet. This lower consumption could be
due to cultural trends, where meat and eggs are not regularly included in the diet, which emphasizes
plant-based foods over animal proteins. Despite a balanced intake of carbohydrates and plant-based
proteins, the diet appeared less diverse concerning animal protein sources and vitamin sources.

181. Despite the positive trend in dietary diversity among children, some parents noted insufficient dietary
diversity, suggesting a need for targeted nutritional interventions. District-wise, Darchula had the highest
adherence, followed by Bajhang and Bajura.
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182. In consultations in Darchula and Bajura, parents exhibited a general understanding of the importance of
a balanced diet for preventing malnutrition and promoting overall growth and brain development in
children. They recognized the need for incorporating green vegetables, beans, lentils, and meats into their
children's diets. However, they faced challenges such as the scarcity and expense of meat and eggs, which
limited their ability to provide these foods regularly.

183.While parents’ understanding of the need for a balanced diet was high throughout the districts, their
involvement in the SMP appeared to be minimal. The majority of parents interviewed felt no need to visit
the school, citing satisfaction with the meals provided and the absence of complaints from their child.
Some parents in Darchula reported occasionally visiting the school at lunchtime to observe the meals and
having no concerns about the food quality. This suggests a general trust in the school's meal provision,
yet a passive attitude regarding active participation in monitoring the SMP. Additionally, parents seemed
to perceive that their responsibilities ended as soon as their children entered the school gate. This
complete trust towards teacher and school administration was commonly observed throughout the
districts.

Custom Indicator 8: Number of LGs using the Enhancing School Meals Monitoring System
aligned with IEMIS

184.This is an outcome indicator that measures the extent to which Local Governments (LGs) are actively
engaged in the Enhancing School Meals Monitoring System and have successfully aligned their processes
with the Integrated Education Management Information System (IEMIS).

185.Regarding this indicator, the municipal education officials were asked whether they utilized the data from
the EMIS. Out of the 6 municipal levels, none of the officials interviewed mentioned utilizing the data from
EMIS. When further probed about the rationale behind having the EMIS system, they stated that it had
simplified monitoring the enrollment rate of the students in the Palika. However, the data were not
otherwise utilized. When asked for the reasons behind this, the majority cited unawareness about utilizing
the data in various domains, specifically in the field of school meals. Adequate capacity building regarding
data utilization was deemed necessary. Hence, the baseline value for this indicator is Zero.

186.Regarding monitoring the IEMIS indicators related to the SMP, none of the officials consulted reported
having monitored the IEMIS indicator related to the program. They highlighted that they had yet to receive
any training on this matter and were unaware of how to utilize data from IEMIS. When further enquired
with the project team, the officer highlighted that none of the local government has been monitoring the
IEMIS indicator relating to SMP. Lacking information on the subject matter, the study team thus concluded
that the baseline value of this indicator was zero. This highlighted that there is a need of training for the
local government officials regarding the monitoring of the SMP related indicator in IEMIS.

4.2.4. Improved Livelihood/LRP findings

LRP Standard 12: Number of individuals in the agriculture system who have applied
improved management practices or technologies with USDA assistance.

187.This outcome indicator tracks the total number of smallholder farmers who, during the reporting year,
have adopted improved management practices and/or technologies promoted by USDA through USDA-
funded activities. It measures individuals who have changed their behavior as a result of participating in
these activities within the food and agriculture system.

188.Regarding the application of improved agriculture technologies, the farmers were first asked whether
they had received any trainings. Out of the 28 farmers surveyed, only 12 reported to have taken training.
Out of these 12, 75% had been adopting improved technologies. Out of these 75%, majority mentioned
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implementing practices such as mulching, staking, line sowing, using improved seeds, plastic tunnel etc.
(Table 77, Annex 13)

189.However, farmers adopting other farming technologies were limited in number. For instance, those adopting
climate smart technology, disease and pest management, input purchase practices, were minimal in number.
However, there was no reported application of water management, post-harvest handling, record-keeping,
or farming tools, suggesting significant gaps in technology adoption that need to be addressed in future. The
overall mean score for the use of improved farming technologies was found to be low with 2.11 (21.11%) out
of 10. District wise disaggregation showed that Bajura had the highest mean score of 3.0 (30%), followed by
Darchula with 2.0 (20%), and Bajhang with 1.33 (13.33%).

Table 23. Mean score for the use of improved farming technologies

Mean score for the use of improved farming parchula Bajhang R o
technologies Mean Mean Mean Mean
Uses of improved Farming Technologies (Score out 2.00 133 3.00 2.11
of 10)
Uses of improved Farming Technologies (%) 20.00 13.33 30.00 21.11

Source: Farmers survey (N=12)

190.The analysis of the quantitative data from farmers revealed a notable trend in agricultural training. The
maijority of the surveyed farmers, comprising 57.1%, had not received any training in the past 12 months.
In contrast, a smaller proportion, 42.9%, reported having received training related to agriculture within
the same timeframe). A closer examination of the data, disaggregated by district, uncovered further
insights. Bajura district exhibited the highest percentage of trained farmers, with 55.6% having received
training. This was followed by Darchula, where 44.4% of the farmers had undergone training. Bajhang
district reported the lowest training rate among the three, with only 30% of the farmers having received
training.

Table 24. Farmers who received farming training in the last 12 months

Farmers who received farming District

training in the last 12 months Darchula Bajhang Bajura
No 55.6% 70.0% 44.4% 57.1% | 16
Yes 44.4% 30.0% 55.6% 42.9% | 12
Total 100.0% 100.0% 100.0% 100.0% | 28
Total number 9 10 9 28

Source: Farmers Survey (N=28)

“Before training, | used to think need of pesticides to grow vegetables, but after receiving the
training | have stopped using such harmful chemicals in my field".

- Farmer, Darchula
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191.The qualitative data showed different perspective of farmers regarding training on tools and technologies
used in farming. All of the farmers consulted in all three districts acknowledged received training from WFP
on using new tools and technologies. When probed, all of the respondents mentioned receiving training on
keeping seedling, cultivating different crops, preparing manure etc. Additionally, few farmers from all three
districts receiving training and support of climate-smart technologies such as tunnel from the project. For
instance, a female farmer from Darchula expressed that the project provided her training on farming and
climate smart farming. Additionally, she acknowledged receiving tunnel support from the project. She also
mentioned to have visited various places a part of knowledge exchange.

“I am a single person who earn money in my family. The training provided by the project
supported me to uplift my living standard. Now | earn around 40000 per month by farming”

- Farme, Darchula

192.The consultation with farmers showed positive feedback on training programs, but faced practical challenges
due to the lack of equipment, whereas the training in Darchula was more comprehensive and effectively
utilized additional resources like social media for ongoing learning. The disparity in training duration and
participation highlights the need for more uniform and accessible training program to ensure all farmers can
benefit equally and fully implement the agricultural techniques they learn. Furthermore, the findings also
suggested that the support from the government stakeholders also plays vital role in terms of motivating
and improving the farming skills of the local farmers.

LRP Custom 4: Percent of commodities procured that meet quality standards (fresh
products procured)

193.This is an indicator that assesses the proportion of fresh products procured by WFP that meets
predefined quality standards. It provides insights into the effectiveness of the procurement process in
ensuring the acquisition of fresh and quality goods that adhere to established quality benchmarks.

194.The table below showed the number of schools receiving fresh commodities that met the required quality
standards from the WFP/Partner Organization for the School Meal Program. Across all three districts, the
total percentage of schools reported to be receiving fresh commodities that met the required quality
standards was 95.1%, while 4.9% reported not receiving such commodities. This suggested a high
compliance with quality standards across the districts. District-wise disaggregation showed that, in
Darchula, a significant majority (97.8%) of schools reported receiving fresh commodities that met the
required quality standards, with only 2.2% reporting otherwise. In Bajhang, 92.7% of schools reported
receiving such commodities, while 7.3% reported not receiving them. The data for Bajura also indicated
a high percentage of schools (95.5%) receiving fresh commodities that met the required quality standards,
with 4.5% reporting otherwise.

“Thanks to the school meal program. Now | can make money by selling vegetable to the school
and nearby market of India.”

- Farmer/Parent, Darchula
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Table 25. Percent of commodities procured that meet quality standards (fresh products procured)

Schools receiving fresh District
commodities from WFP/partner
organization for the SMP Darchula Bajhang Bajura Total
No 2.2% 7.3% 4.5% 4.9% 14
Yes 97.8% 92.7% 95.5% 95.1% 269
Total 100.0% 100.0% 100.0% 100.0% 283
Total number 92 124 67 283

Source: Head Teacher survey (N=283)

195.Similar was the findings from the qualitative consultations with the Head Teachers and cooks where they
mentioned that they have been receiving fresh vegetables from the local farmer. Additionally, the Head
Teachers from all the municipalities that study team visited highlighted that they have been receiving
organic vegetables produced without using chemical fertilizers. This not only supported the children’s well-
being but also complemented the well-being of parents themselves. Additionally, parents from Darchula
perceived that post the provision of vegetable procurement from local areas, the trend of illness amongst
children had decreased. In Khalanga of Darchula, the supply of vegetables was not only limited to schools
but had also expanded to India. The market for organic vegetables was appreciated by the local market in
India, resulting in increased income for the local farmers.

"Although the agreement has been done to provide mixed kinds of vegetable to the schools but
due to lack of off-season farming, we could not provide varieties."

-Cooperative representative, Darchula

196.The data revealed high compliance with quality standards for fresh commodities in schools across the
districts. In Darchula, a significant majority of schools received fresh commodities meeting the required
standards, with only a minority reporting otherwise. Bajhang and Bajura also showed a majority of
schools receiving fresh commodities of required quality, with a minority not meeting the standards.
Quialitative consultations with Head Teachers and cooks validated these findings, indicating that schools
received fresh vegetables from local farmers, often organic and produced without chemical fertilizers.
This provision not only benefited children's well-being but also positively impacted the parents, with a
reported decrease in illness among children in Darchula. Additionally, the organic vegetable market had
expanded to India, boosting local farmers' income. Overall, the program demonstrated a successful
implementation of quality standards for fresh commodities in schools, benefiting both children and the
wider community.
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4.3. Analysis based on evaluation questions

4.3.1. Relevance

What is the quality of the project design, mainly in terms of beneficiary targeting and ability to reach the
right people with the right type of assistance?

AND
Is the project designed to reach the right people with the right type of assistance?

197.Sudurpaschim is the poorest among all provinces in terms of the headcount rate of poverty, at 45.6, which
is twenty percentage points higher than the national level. More than forty five percent of the people live
below the poverty line with a per capita income of USD 685, which is substantially below the national
average?>. The literacy rate is 64 percent, with 81 percent literate males and 53 percent literate females?®.
Many of the families have at least one or two members migrating to India for work. Malnutrition is also
prevalent in the province (underweighted children under 5 years of age) standing at 9.3 percent?’.
Secondary literature has shown that these issues tend to affect the education of the children. Community
schools in Sudurpashchim Province also face severe financial crisis, impacting the quality of education in
the region. The learning experience of students has been negatively impacted because of the lack of
classrooms, teachers and sufficient educational materials in the schools.?® The problem is not just limited
to individuals or communities but also at the local level. As with local governments across the country,
the local units within the province have been struggling due to lack of manpower and poor resources
which has resulted in poor service delivery/operations as well as poor monitoring practices.

198.The BLS generated findings that validated the secondary findings. For instance, in all the three districts,
poverty was pervasive, and this had an impact on the children’s education through a myriad of ways that
have been explained in detail in the findings section. Learning outcomes were poor in all three districts
with most of the students falling under pre-basic level underscoring the need for improving learning.
Moreover, the BLS has also showed that despite decent MDD scores, qualitative findings underscored the
need for better nutrition amongst children. At the school level, almost all the school headteachers pointed
out that they faced systemic challenge including in the management of the SMP. A similar voice was
echoed amongst the local government officials as well who said that they need additional support to be
fully able to manage the SMP.

199.In this context, the project activities were found to have been rightly targeted. The project’s targeting of
students as well as communities of the three districts Is highly relevant. Considering the poor learning
outcomes of the students, the project’s interventions like building capacity for planning, procurement and
provision of literacy instructional materials, strengthening capacity and coordination of local education
system and school administrators and strengthening Teacher Professional Development System are very
relevant. Secondly, considering the limited capacity amongst local government officials, plans to train
and provide on-site coaching on nutrition, food safety, and storage to local government officials
responsible for warehouse management is particularly relevant. As has been mentioned above, since
local governments struggled with poor resources, the project's planned intervention of working with the
government to design a sustainable financing mechanism and effective public financial management

= Sustainable Development Goals: Baseline Report of Sudurpaschim province (2020)
(https://www.undp.org/sites/g/files/zskgke326/files/migration/np/UNDP-NP-SDG-Baseline--Report-Sudurpaschim-English.pdf)
26 Central Bureau of Statistics (2018)

7 Sustainable Development Goals: Baseline Report of Sudurpaschim province (2020)
(https://www.undp.org/sites/g/files/zskgke326/files/migration/np/UNDP-NP-SDG-Baseline--Report-Sudurpaschim-English.pdf)
8 Financial shortages affecting quality education in Sudurpashchim schools. The Rising Nepal (2023).
https://risingnepaldaily.com/news/30556
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system for the SMP was also found to be much needed. Moreover, for the schools, which struggle with
proper management, the project’s planned intervention of strengthen capacity and coordination of local
education system and school administrators is going to be very supportive and in the long term, help
them in managing the SMP. The project’s planned work with schools in clusters to revise School
Improvement Plans, focus on quality learning, use the Opportunity to Learn framework for inclusion, and
respond to timely needs is also likely to help the schools to improve their management of the SMP. Finally,
as the project plans to capacitate the local government to manage the SMP in this phase, training and
building capacity of local government officials at the local level to ensure these government officials have
the technical and administrative skills needed to fulfill their roles is one of the most pertinent aspects of
the project.

200.The program'’s relevance extends beyond SMP. Empowering farmers with new skills and knowledge, thus
promoting sustainable agricultural productivity and market access is relevant in promoting the HGSF
model. By engaging farmers in supplying vegetables to schools, the planned activities not only address
students' nutritional needs but also fosters economic opportunities and market stability for farmers. The
shift from traditional market sales to supplying schools offers farmers a reliable income source, price
stability, and improved time management. The positive attitude of farmers and coordination efforts of
cooperatives highlights the potential for local agricultural development and economic benefits.

To what extent do the project objectives and design respond to the host government's, plans, policies,
and priorities for establishing a strong real-time program cycle management mechanism of SMP at the
local and provincial levels?

201. The finding to this question has been answered under ‘Coherence’ in Paragraph 203, 204 and 205.

Has the project design properly taken into account the needs of women and socially marginalized and
disadvantaged?

202.The project design has properly taken into account the needs of women and socially marginalized and
disadvantaged groups. There was clear evidence of this in the project design. For instance, under
supporting to deliver national school health and nutrition package, the project has planned to work with
the local government and health facilities to ensure adolescent school girls receive weekly Iron Folic
tablets. This is particularly relevant considering the fact that almost 24% of the girls are still not receiving
iron folic tablets from the school. WFP's planned intervention to support teenage girls and female
teachers in target schools with access to complementary female hygiene pads funded by the Government
of Nepal also shows that the project has taken to account the needs of women and socially marginalized
and disadvantaged. Even though schools have been supplying hygiene pads, ongoing support from the
project will provide continued benefit to both girls and female teachers. The project has also considered
the need of women and marginalized outside the school. WFP's planned intervention to ensure farmers
and their groups, especially women, low caste, and marginalized, receive agriculture extension services,
market linkages and production technology underscores the priority given to women. The project’s plan
to give priority to female led agriculture/cooperative groups is also an indication of the GESI consideration
made into the project design. Aside from this, the farmers also expressed a need for a collection center,
tunnel support and trainings related to off-seasonal farming.

4.3.2. Coherence

Is the project aligned with the national government and donor’'s education and school feeding policies
and strategies?

203.The project aligned well with most of the national government's as well as donor’s education and school
feeding policies and strategies. To begin with, the Constitution of the Federal Democratic of Nepal 2015
recognizes the Right to Food, Nutrition and Health as a fundamental right of the citizen of Nepal. The
project, by ensuring that students get locally procured nutritious and healthy meal, was thus directly
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aligned with the one of the fundamental provisions of the country’s constitution. Similarly, the project is
also aligned with the country’s guiding strategy on the education sector, the School Education Sector Plan
(2022 -2031). The School Meals Program (SMP) is a key strategy of the government to abate malnutrition,
as stated in the School Sector Development Plan (2016-2022) and the National School Health and
Nutrition Strategy. One of the strategies laid out by the SESP documents is to ‘provide midday school
meals in collaboration and coordination with the local health and other governmental and non-
governmental organization’. By ensuring that the schools in Sudurpaschim are able to provide school
meals to the students and by ensuring that the local government/schools are well capacitated to manage
the meals, the project has aligned itself well with one of the key strategies of the SESP. Similarly, another
key strategy laid out by the government in the SESP is ‘to provide safe water, hygiene, and sanitation
facilities to basic level students’ which the project is effectively planning to do by supporting sub-national
government to build and rehabilitate kitchen, hand washing stations, and water points. The project’s
interventions like strengthening the capacity of local governments and actors on health, hygiene,
nutrition, and food safety through SBCC interventions can also said to be aligning with the SESP's strategy
of improving hygiene and sanitation facilities at the school.

204.Most importantly, the project is aligned with all the past education policies drafted (like the School Sector
Development Plan 2016 - 2023 and School Sector Reform Plan 2009 - 2015) along with the existing SESP,
especially in respect to increasing literacy scores and improving learning. Core objectives of all these
previous and existing policies have been ‘improving the learning outcomes’ and ‘improving the learning
outcome of children studying at the basic level'. The project’s interventions involving strengthening of the
teacher professional development system, strengthen capacity and coordination of local education
system and increase access to improved literacy instruction materials to schools, teachers, and children
can particularly be considered as direct interventions working to improve learning, making the project
very much in line with the education policies of the country.

205.With regards to the School Health and Nutrition aspect, the project is aligned to the Multi Sectoral
Nutrition Plan (MSNP-II) as well as MSNP lll which is in the process of being finalized. Multi Sector Nutrition
Program (MSNP) is a comprehensive national nutrition program that aims to reduce all forms of
malnutrition in the country. MSNP focuses on the multi-sector efforts including health, agriculture,
livestock, water and sanitation, women and children, education, and local governance that have an impact
on the nutrition problem. The project’s intervention following a multi-pronged approach which includes
raising awareness on nutrition, working to improve sanitation facilities in the school and promoting locally
grown food is directly aligned with the provisions and strategies set out in the MSNP. The project’s
interventions like strengthening the capacity of local governments and actors on health, hygiene, nutrition
and food safety through SBCC interventions can also said to be aligning the MSNP.

At which level does the project address the interlinkages with the intervention of the host government,
as well as the complementarity, harmonization, and coordination with other development partners
working in the education sector in the country?

206.School feeding is the largest and most widespread social safety net to protect the well-being of the most
vulnerable children. The project addresses linkages with the government by complementing the school
feeding program of the project in areas of school meals, SHN, reading component and home-grown
school feeding approach.

207.In terms of literacy component, the teacher training uses nationally approved designs involving provincial
training centers to facilitate the trainings. The trainings designs are in line with the national program child
rights, the constitution, and the SDGs. Similarly, inclusive education in children with disabilities,
introducing Universal Design for Learning (UDL), screening and assessments are in line with national
inclusive education policies. Integrated curriculums including supplementary materials and their
localization with local teaching-learning materials being produced all are in line with the localization policy
of curriculum and national curricula.
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208.Regarding the SHN aspect of the project, the Nepal government’s SHN guidelines have been jointly
endorsed by MoHP and MoEST and is based on the National SHN Strategy 2006.

209.This indicates that the project complements the work of the government working in both education and
SHN sectors very well.

To what extent is the project coherent with international development agendas and priorities?

210.The project is also aligned to the Sustainable Development Goal 2: Zero Hunger which is about creating
a world free of hunger by 2030. The explicit constitutional recognition of the right to food is also
instrumental in the implementation of Zero Hunger Challenge initiatives in the country, with the objective
of addressing food insecurity in districts situated in the mid-hill and mountain areas of Nepal.

211.The project activities also touch upon the cross-cutting themes of inclusion (gender, ethnicity and
disability) aligning with the WFP Gender Policy (2022-2026). Given that Nepal as a country in general
including the study areas are highly patriarchal as a society, a family’s inclination to male child compared
to female child still exists. In this context, the project alighs with SGD 5.1. End Discrimination against
Women and Girls.

4.3.3. Sustainability

What factors should the project keep in mind to ensure sustainability of the project interventions - at
the school level, community level as well as local government level?

212.0verall, the BLS team analyzed the need to focus on capacity building and system strengthening at all
levels-schools, community, and government to ensure the sustainability of the project interventions.
According to the information collected from Klls with project staff as well as education experts, the Palika’s
investment in the SMP project and its components beyond the project scope is highly crucial to ensure
sustainability in the future. The model in relation to the midday meal is a good basis for both public and
private investments upon completion of the USDA McGovern-Dole FY23 program. For instance, the
MOEST officials including those from CEHRD said that the government’s policies, plans, and programs to
improve attendance and reduction in repetitions and dropout rates particularly among the marginalized
children heralds a significant increase in investment. Similarly, according to the cooperative chairpersons
and farmers consulted with in the three districts, continued support from the palika level is extremely
crucial for farmers and cooperatives alike who depend on local level and provincial level policies to
capitalize on- both technical and financial support. This could include seed distribution, training on
improved technologies, market support during off-season etc. There is also a need of advocating for
federal and provincial ministries (Ministry of Agriculture and Livestock Development) and local
governments for more investments, particularly in relation to homegrown school meals for the
sustainability of the SMP. The same applies for the education component which needs continued support
from CEHRD, provincial and local levels for developing teacher’s capacity and supporting schools in supply
of educational materials required for early and primary grades. In terms of SHN, capitalizing on the SBCC
related interventions can lend to long-term behavioral change not only among the children but also hold
the parents and schools accountable in putting the theoretical learnings into practice both at school and
at home.

213.The government announced the Provincial and Local Governance Support Program (PLGSP) in 2019 which
aims at institutional capacity development of all levels of governments more specifically sub-national
governments. For the purpose, a budget of US $ 130 million was allocated. It is an opportunity for the
WEP to provide technical assistance to program associated local government units that can help ensure
effective outcomes and program sustainability. The study made it evident elected representative of all of
the municipalities showed their willingness to support school meal, school health and nutrition related
activities and appreciated the idea of HGSF. While some of the elected representative claimed to have
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segregated resources for sustainability of the project intervention, some showed their verbal
commitment for the same.

214.The institutions in place at each levels-SMCs, farmer cooperatives, School Meal Committees at palikas,
the monitoring units at palikas etc need to be capacitated to oversee not only the implementation and
management but also monitoring to ensure ownership and accountability after the project ends. With
the commitments of ownerships from the local governments and other community entities such as
farmers’ groups, women'’s groups, cooperatives, etc. the project can only be considered sustainable then.

What types of incentives are the most effective at securing local governments, communities and school'’s
interest in SMP?

215.The SMP in itself was highly praised by stakeholders notably the students and parents and directly led to
improved school enrolment alongside keeping students in school for a longer time. Given that the parents
were free to go to work without feeling the guilt of sending their children to schools on an empty stomach,
the mid-day meal incentive was extremely positive.

216.The BLS team noted that increasing staffs at the local level can improve motivation among government
officials to dispatch more efforts in monitoring of the system. This was particularly noted in one of the
local units (Marma in Darchula) where the agriculture section had hired some staff on contract basis.
Since lack of adequate manpower is usually said to be the major hindering factor in carrying out
responsibilities at the local level, the addition of such short-term contract staff provided a helping hand
to the existing government officials, who could off-load some of their existing workload.

217. The local government providing top up support for cook’s salary and gas/fuel plus providing cost of spices
has been deemed necessary to supplement the SMP intervention in school. This helps the schools and
spares them from bearing the additional burden of incurring financial loss.

218.Physical infrastructures for the school's SHN areas such as handwashing stations and kitchen spaces have
been deemed as necessary for long term sustainability of the project; both from the perspective of the
local government as well as the school. Local government officials stated that if the schools have kitchens,
it will be easier for them to implement the SMP even after the project phases out.

Is the program including a gender and social inclusion analysis and integrating gender equality / inclusion
considerations within sustainability planning?

219.The HGSF model includes 75% of farmers who are women thereby indicating gender inclusion targeting
empowerment and food security together. The livelihood and financial independence have been targeted
together which is a strong indication for planning sustainability.

220.The inclusion aspect also includes the need to address gender inequality at home among parents.

What are the potential challenges and barriers in ensuring sustainability of the project interventions?

221.0ne key area that the project has to focus on in terms of sustainability is continued communications and
collaborations with all the stakeholders at all levels.

222.0ne major barrier blocking sustainability of the project intervention is lax attitude from the local level
both in terms of investment and monitoring and the lack of capacitated human resources. In addition to
that, the reluctancy of the bureaucrats in terms of taking one more responsibility also showed lower
sustainability of the project intervention in all three districts. Similarly, district-based education official’s
reluctancy to transition to a cash-based mechanism due to lack of human resource and their capacity for
managing the school meals program on their shoulder at the moment was another factor that point out
big question on the sustainability of the project intervention. These problems particularly arise from the
issue of low financial resources, lack of adequate human resource and over-burdened manpower.
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223.Lack of arable farmland, market, and transportation were significant issues highlighted as hurdles for the
sustainability of the project intervention for the HGSF component.

224.The non-inclusion of parents in the project can also hinder meeting project outcomes and ensuring
sustainability of the project which was severely highlighted by the Head Teachers in schools. Without the
support of both the parents and local government, management of the mid-day meal (cooks, spice
management, transport) was not possible.

225.While providing produce to schools for the SMP has benefitted farmers, some preferred market supply
over school supply, citing the ability to set his own margins and attain higher profitability which the project
team should consider in terms of sustainability aspect. Moreover, off-season farming presented
significant challenges due to lower production levels and higher costs. Additionally, farmers in Marma
reported that during peak seasons for particular crops, simultaneous production by all farmers led to
some produce being wasted due to a lack of market demand.

226.Moreover, in some areas like in Bajhang, farmers advocated for proper regulation by the ward office to
enhance the buying and selling of agricultural products, believing this would boost productivity and
market access. However, the ward office showed no interest in this proposal which highlights some
potential sustainability challenge that might come up in the future. During school closures, some of the
farmers faced difficulties due to inadequate transportation facilities and the absence of alternative
buyers. The BLS also highlighted the consistency in supply to school, but seasonal closures posed
logistical challenges, emphasizing the need for market alternatives.
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5. Conclusion

227.The BLS findings for the FY23 cycle provided valuable insights that the project team can leverage in
delivering future activities. Despite positive outcomes from previous cycles, critical areas still require
attention. As the FY23 cycle aims to transfer ownership of the SMP to local governments and schools, the
BLS identified a need to enhance the capacity of both entities. Although both institutions are willing to
assume SMP responsibilities, they face significant challenges, particularly in terms of human resources
and technical skills. For instance, on an institutional level, while some municipalities have successfully
formulated and endorsed an SMP policy, yet there remains considerable opportunity for the project to
engage additional municipalities. Furthermore, the BLS observed minimal involvement of school-level
bodies, such as SMCs, in supporting meal preparation, underscoring the need for targeted project
interventions in this area.

228.Given that many municipalities lack effective multi-sectoral committees, collaborating with local
governments to establish such committees, as outlined in the school meals implementation manual,
could be beneficial. WFP's planned intervention to strengthen school meals monitoring, evaluation, and
accountability systems by standardizing data collection, improving data analysis, and fostering evidence
development, dissemination, and use at the local level will be instrumental in institutionalizing the SMP
locally. The creation of an integrated school meals monitoring system will further reinforce this effort.

229.In line with the objective of the FY23 cycle i.e. empowering local governments to manage the SMP, the
BLS found that engagement at the provincial level could be equally impactful. The project’s planned
intervention to place a seconded technical staff member within the SudurPaschim provincial Ministry of
Social Development is particularly promising. Developing and disseminating program implementation
guidelines for schools at the provincial level, and conducting workshops with local governments, will be
crucial steps in enabling sustained SMP management.

230.From an outcome perspective, the BLS identified opportunities for improving learning outcomes, which
remain suboptimal. A significant issue is the quality of teaching, with many teachers struggling to apply
effective techniques due to inadequate training. This underscores the importance of the project's planned
interventions to strengthen the GoN's Teacher Professional Development (TPD) system and enhance
literacy and learning outcomes. Additionally, there is a clear need to collaborate with local governments
to improve learning outcomes by identifying capacity gaps, supporting Municipal Education Committees
to meet regularly, and strengthening the capacity of Education Focal Persons to provide technical and
administrative support for literacy, school meals, and WASH initiatives.

23

—_

.Several other areas present opportunities for impactful project interventions. For instance, only about
one-third of students demonstrated good personal hygiene, indicating a significant area for
improvement. Limited numbers of schools consistently checked students' personal hygiene weekly, as
instructed. Current practices are mostly confined to handwashing and menstrual hygiene. The project’s
planned interventions to strengthen the capacity of local governments and actors on health, hygiene,
nutrition, and food safety through SBCC initiatives are thus crucial. Moreover, further training on food
safety, storage, handling, and meal preparation will benefit cooks, who continue to face challenges
despite previous training cycles.
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6. Lessons learnt

232.Since this is the BLS, no recommendations have been provided by the BLS team. Instead presented below
are suggestions to the project team on the planned implementation as well as suggestions on the
methodological aspect (for evaluators in the future) including what should be considered during
successive evaluations of the project:

233.Since the project had already been implemented in multiple previous cycles, this made the BLS unique
compared to BLS assignments in other contexts. One of the challenges the BLS team faced was avoiding
comparisons with the previous evaluation. Although it was clearly decided during the inception phase, in
consultation with the country team and the RBB, that no comparisons would be made with the FY20 cycle,
the BLS team noticed that some indicators were influenced by previous interventions. A key lesson
learned was that while it is important to determine whether the value of an indicator may be affected by
prior interventions, no judgment should be made on the quality and effectiveness of the previous cycles
or interventions. The MLE and ELE should also consider this factor, especially since these successive
evaluations will need to address questions related to effectiveness and impact.

234.Another important consideration is the timing of data collection. Since the BLS data was collected almost
immediately after the school opening, some findings were influenced by this timing. This is particularly
evident in enrollment and retention rates, as many schools in Nepal enroll students up to three months
after the official start of the school year. If successive evaluations are conducted in different months, they
may yield different enrollment and retention rates. Therefore, the BLS team suggests aligning the timing
of successive evaluations with that of the BLS to enable better comparisons.

235. While the project team is familiar with the area from previous cycles, a key consideration for this cycle,
especially with many system-strengthening efforts, is the potential impact on efficiency. The geographical
remoteness of the intervention area can affect the project's efficiency. The lengthy travel times to reach
these areas can hinder timely intervention and resource allocation. The shortage of transportation in
most places can exacerbate this issue, limiting the mobility of project staff. Additionally, extended travel
times not only consume extra resources but also reduce the frequency and efficiency of on-site visits and
field-level monitoring. To ensure that these issues do not impact the project's ability to monitor progress,
address emerging challenges, and provide timely support to stakeholders, the project team is suggested
to factor in efficiency related challenges while delivering the interventions.

236.A key lesson generated by the BLS in terms of project design is the critical importance of system
strengthening. Both schools and local governments indicated that, with their current capacity, managing
the SMP independently would be challenging. This is evident in the findings, where local governments
reported inadequate competency and human resources, and schools expressed similar concerns.
Although the project team has rightly targeted this issue, there needs to be a sustained focus on it rather
than shifting priorities. The project should continue capacity-building programs for local government
officials, addressing basic issues such as policy preparation, development of local guidelines, tools, and
standard operating procedures (SOPs) for effective program implementation. Additionally, there is a need
for improved monitoring and evaluation (M&E) practices among local government officials. A more
digitalized form of monitoring would benefit local governments, given the geographical difficulties of the
terrain and the challenges of physically traveling to all schools for monitoring purposes.

237. Another key lesson learned from the findings is the critical need for proper infrastructure and
maintenance of existing facilities. To ensure the sustainability of the SMP, schools require a
comprehensive infrastructure maintenance and improvement program. Some schools lack proper
kitchen facilities, and in many cases, office assistants serve as cooks, raising concerns about the quality
of the meals and the ease of meal preparation. By initiating a targeted infrastructure improvement
program in collaboration with local governments and development partners, which the project aims to
do, schools can address these deficiencies and upgrade existing facilities to meet optimal standards.
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238.Although some initiatives have already been started, a comprehensive approach is needed to ensure the
long-term sustainability of the agricultural system, which is critical for HGSF. Recommended interventions
include enhancing support for agricultural sustainability. The BLS team observed that cooperatives play
an active role in HGSF. Therefore, it is imperative to link them with existing local agricultural programs
through government channels. Advocacy is needed to integrate the agricultural system and provide
subsidies for farmers participating in the School Meals Program, contributing to the program's
sustainability post-project. Ensuring these farmers become competent during the project period is
essential. Furthermore, expanding training coverage to include topics such as water management, off
seasonal vegetables production, post-harvest handling, farm record-keeping, market linkages etc. which
are currently underrepresented, would address critical gaps in technology adoption. This shows the need
for developing standardized training modules that cover essential agricultural practices uniformly across
all intervention districts.

239. The BLS revealed opportunities to improve student learning outcomes. These outcomes depend on
various factors, including adequate teaching materials, quality instruction, and a safe learning
environment. To begin with, the project’s support in strengthening the teacher professional system is
very relevant. Additionally, local governments should properly monitor whether teachers are applying
innovative techniques and implementing a structured mentoring program for newly appointed teachers
should also be explored. In such program, senior teachers can act as mentors, providing continued
guidance and helping new teachers adapt to new methods. Given that secondary literature indicates low
teacher motivation, especially in remote regions, introducing incentives to recognize innovative teaching
practices could enhance motivation and effectiveness.

240.1t is recommended to continue developing and implementing tailored training modules for SHN teachers
and cooking staff that are specific to their roles and responsibilities in child health, nutrition, and hygiene.
These modules that are currently being implemented are expected to address local dietary practices,
effective sanitation methods, and practical approaches to improving hygiene behaviors among students.
Regular refresher courses for at least once every two years should also be provided to reinforce learning
and update knowledge in line with evolving health guidelines.

241.Monitoring and reporting at different levels are required for effective management of SMP. The BLS
shows that adequate monitoring is still lacking at the local level. Some feedback was given on-site to the
schools by the local government officials but with hardly any mechanism to follow-up later which pointed
to ineffective monitoring practice. But most worryingly, over 67.1% head teachers said that the local units
had not been providing feedback after the monitoring visits. In this context, school, local government
(Health, education, and Agriculture) and ward level can assume special role in monitoring of the SMP. The
BLS team suggests supporting the development and improvement of the M&E system for the SMP at the
palika and school levels. The project team also need to ensure local monitoring teams receive
comprehensive training and digital infrastructure support to effectively implement monitoring guidelines.
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Annexes
Annex 1: Program Location Map
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Annex 2: Summary Terms of
Reference

1. Background

The Terms of Reference (TOR) is prepared by World Food Program (WFP) Nepal Country Office based upon
an initial document review and consultation with stakeholders and following a standard template. The
purpose of the TOR is threefold. First, it outlines how WFP will implement the Baseline survey (BLS) including
special study as approved in the Evaluation Plan; secondly, it provides key information to the survey team
and helps guide them throughout the survey process and thirdly, it provides key information to stakeholders
about the BLS survey and special study.

2. Reasons for the Baseline survey including Special Study

A baseline survey including special study is a part of the contractual obligations between the USDA and WFP.
The baseline survey is expected to provide situational analysis before the program begins and establish
baseline values for project standard and custom outcome indicators which will help to define targets to be
achieved through the project period. The special study will explore comprehensive analysis on government
monitoring practices.

3. The subject of the Baseline Survey and Special Study

The current FY23 cycle spans the period from 2024 to 2028 and covers three districts in Sudur Paschim
Province- Bajhang, Bajura and Darchula. Special study should be nested along with the baseline survey and
cover three districts of Sudurpashchim province.

The FY23 cycle interventions has been grouped into twelve major activities -1) Provide Culturally Acceptable
School Meals including LRP ; 2) Strengthen Relevant National Institutions to Manage a Quality National
Program; 3) Provide Technical Assistance to National and sub-National Governments to Increase Funding for
National Program; 4) Provide Technical Assistance to Contextualize Policies, Programs and Procedures to
Meet Local Needs; 5) Building capacity for planning, procurement, and provision of literacy instructional
material; 6) Strengthen Capacity and Coordination of Local Education System and School Administrators; 7)
Strengthen Teacher Professional Development System; 8) Support Sub-National Government to Build and
Rehabilitate Kitchen, Hand Washing Stations, and Water Points ; 9) Support to deliver National School Health
and Nutrition Package ; 10) Support Improved Safe Food Preparation and Storage ; 11) Strengthen the
Capacity of Local Governments and Actors on Health, Hygiene, Nutrition and Food Safety through SBCC
interventions and 12) Establish Improved Local Supply Chain Mechanism for HGSF.

The program targets 196,784 unique pre-primary and primary school children (137,489 school children
annually) in 1,057 schools of the three districts. The program budget is roughly USD 33 million out of which
about 5% is budgeted for monitoring and evaluation.

4. Evaluation approach, methodology, and ethical considerations
Evaluation Approach

A key requirement for the baseline survey is to ensure that Gender Equality and Women Empowerment
(GEEW) will be integrated into the whole survey process and that specific data on gender will be collected
during the survey (e.g., data collected from male and female beneficiaries of the different socio-economic
status of existing ethnicity/castes/ethnic groups, data disaggregated by gender, caste/ethnic and disable

groups).

The data collection tools, therefore, will need to be GEEW sensitive, to specifically examine the gender and
equity aspects of the program. The baseline survey should focus on examining the present circumstances of
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the activities proposed in this McGovern-Dole project cycle. The baseline survey should assess if the activities
of the McGovern-Dole program is coherent to government plans and priority programs, and other programs
implemented by development partners in those areas. It should further assess the integration of other
activities implemented by WFP with McGovern-Dole . The survey should cover all three program districts.

A non-experimental design should be used to enable the comparison of the findings before and after the
intervention scenarios to assess the temporal changes during midterm and endline.

The baseline study should cover the entire program districts and schools should be selected through an
appropriate sampling method. The survey team, in consultation with WFP, should develop an appropriate
evaluation design, sampling strategy, and methodological approach based on the requirements described in
the TORs, during the inception phase in consultation with key stakeholders.

The design and methodology for the baseline survey should follow the WFP DEQAS process as well as USDA’s
Monitoring and Evaluation Policy. Mixed methods (quantitative, qualitative) are expected to be used to ensure
triangulation of information through a variety of means such as previous evaluation results, existing regular
monitoring data both from WFP and implementing partners, and the government Integrated Education
Management Information System (IEMIS). The survey should employ diverse data collection tools and
techniques based on the type of information required example (key informant interview, focus group
discussion, observation, and secondary data review).

The baseline survey findings, conclusions, and recommendations are expected to reflect gender analysis, and
the report should provid lessons/ challenges/ recommendations for conducting gender-responsive
evaluation in the future.

WEFP's decentralized evaluations will conform to WFP and UNEG ethical standards and norms. The contractors
undertaking the evaluations will be responsible for safeguarding and ensuring ethics at all stages of the
evaluation cycle (preparation and design, data collection, data analysis, reporting, and dissemination). This
include but is not limited to, ensuring informed consent, protecting privacy, confidentiality, and anonymity of
participants, ensuring cultural sensitivity, respecting the autonomy of participants, ensuring fair recruitment
of participants (including women and socially excluded groups), and ensuring that the evaluation results in
no harm to participants or their communities.

WFPs DEQAS will define the quality standards expected from this evaluation and set out processes with in-
built steps for Quality Assurance, Templates for evaluation products, and Checklists for their review. DEQAS
is closely aligned to WFP’'s evaluation quality assurance system (EQAS) and is based on the United Nations
Evaluation Group (UNEG) norms and standards, as well as the good practice of the international evaluation
community to ensure that the evaluation process and products that will be conformed is systematically
applied to this evaluation. The WFP Evaluation Manager is responsible for ensuring that the evaluation
progressed as per the DEQAS Process Guide and for conducting rigorous quality control of the evaluation
products ahead of their finalization.

The following mechanisms for independence and impartiality is expected to be employed: an external
independent evaluation team will be hired to conduct the evaluation; WFP will appoint a dedicated evaluation
manager to manage the evaluation process internally; an internal WFP Evaluation Committee (EC), led by CO
management, will make key decisions on the evaluation; an Evaluation Reference Group (ERG) (including WFP
and external stakeholders) will be set up to steer the evaluation process and further strengthen the
independence of the evaluation. All feedback generated by these groups will be shared with the evaluation
team. The evaluation team is required to critically review the submissions and provide feedback on actions
taken/or not taken as well as the associated rationale.
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To enhance the quality and credibility of this survey, an outsourced quality support service directly managed
by WFP’s Office of Evaluation in Headquarter will provide a review of the draft inception and survey report (in
addition to the same provided on draft TOR), and provide:

e Systematic feedback from an evaluation perspective, on the quality of the draft inception and
evaluation report.

e Recommendations on how to improve the quality of the final inception/evaluation report.

Organization of the Baseline Survey and Special Study

The baseline survey is expected to proceed through these key five phases - Preparation Phase; Inception
Phase; Field Data Collection Phase; Data Analysis and Reporting Phase; and Dissemination and Follow-up

Phase. Inception Report, Debriefing PPT, and Baseline survey report will be the three key deliverables, among
others. The special study should follow the same timeline as the baseline survey.
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Annex 3: Baseline and evaluation
timeline

Table 26. Project Evaluation Timeline

Activities By whom Tentative dates

Inception

Desk review and submission of Inception Report March 2024- April 2024

FDM

Data collection

Training to enumerators FDM 15t week of May 2024
Quantitative data collection (including travel) FDM 3 week of May -1t week of June
Orientation to qualitative research team FDM 2" week of May
Quialitative data collection (including travel) FDM 3 week of May -4th week of May

Data analysis and reporting

Data analysis and Report drafting FDM 1t week of June - 4™ week of June

Draft report submission FDM 15t week of July
Final Report Submission 4% week of July

Dissemination

Dissemination workshop FDM/WFP After report gets approved by USDA
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Annex 4: Methodology

A. Study Design

A cross-sectional non-experimental design covering the program areas without similar comparison areas
was followed in the baseline.

B. Study Approach

The baseline survey focused on examining the present circumstances of the activities proposed in this
McGovern-Dole project cycle. The BLS assessed if the activities of the McGovern-Dole FY23 were coherent to
government plans and priority programs, and other programs implemented by development partners in
those areas. It further assessed the integration of other activities implemented by WFP with McGovern-Dole
FY23.

A mixed-method approach with both quantitative and qualitative components was used. The results were
triangulated using multiple methods: multiple methods: cross-checking findings of surveys using FGDs and
Kils; project documents of WFP and implementing partners; review of monitoring reports, on-site
observation, and other available relevant reports. National EGRA tool and other structured questionnaires
were mainly used as quantitative tools. Klls, Focus Group Discussions (FGDs), secondary data review, and
observation checklists including the classroom observation checklist developed by Education Review Office,
Nepal Government were the major qualitative tools.

The data collection tools were GEWE sensitive and helped examine gender and equity aspects of the program
and aspects about different socio-economic status, castes/ethnicities, and disabled groups.

Sampling

The quantitative sample size calculation was done using a 5% confidence interval, 50% prevalence rate, 5%
margin of error, and 1057 population size (number of schools). This resulted in 283 schools as a sample out
of which Bajhang had 124 samples, Darchula had 92 and Bajura had 67. The calculated sample size of 283
(from a total of 1,057 schools from 28 municipalities of these three districts) was distributed across the three
program districts. A detailed sampling breakdown is as follows:

Respondents Planned Respondents Covered
Respondent Bajhang Darchula Bajura Total BajhangDarchula Bajura Total
1 | Student sample (grade 576 576 576 1728 627 577 616 | 1820
410 8)
2 | EGRA sample (grade 3) 1240 920 670 2830 | 1240 920 670 | 2830
3 | Parents sample (of 288 288 288 864 322 307 304 933
grade 4 to 8 students)
4 | Head teacher sample 124 92 67 283 124 92 67 283
5 | Cook sample 124 92 67 283 124 92 67 283
6 | SHN teacher sample 124 92 67 283 124 92 67 283
7 | Nepali teacher sample 124 92 67 283 124 92 67 283
8 | Farmers survey 12 9 9 30 14 9 10 33
TOTAL 6,584

Meanwhile, for qualitative sampling, the BLS study team visited two municipalities in each district to
undertake consultations for qualitative data collection. This amounted to visiting a total of six municipalities.
Out of these two municipalities (in each district) - one municipality was rural while the other one was an urban
municipality. The visited municipalities are listed as follows:
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District Urban Rural

Bajhang Jayaprithvi municipality Khaptadchanna rural municipality
Bajura Badimalika municipality Budiganga municipality
Darchula Mahakali municipality Marma rural municipality

The selection was convenience-based and agreed upon in consultation with the WFP CO Nepal. The BLS team
employed a purposive sampling approach to select participants for data collection. Purposive sampling
allows for the intentional selection of specific individuals or groups who have direct experience with the
project interventions and outcomes. This sampling method aligns with the assessment's focus on
understanding the relevance and coherence. By intentionally selecting diverse stakeholders from different
backgrounds, demographics, and roles, the study team aimed to capture comprehensive baseline
information. The BLS team thereby conducted 24 FGDs, and 83 Klls for the study. A detailed breakdown of
the qualitative sample is as follows:

‘ Total ‘

Tool Respondent Rate Remarks
Parents (of grade 4 - 8 students) 1 per palika 6 .
) Community level
Farmers 1 per palika 6
FGD | Students (grade 4 - 8) 1 per palika 6 School level
Ward level stakeholders (Ward Chairperson, .
Ward Secretary and Warc(j member) P 1 per palika 6 Ward level
Sub-total (A) 24
Head-teachers 1 per palika 6
Cooks 1 per palika 6
- School level
SHN focal person 1 per palika 6
School meal committee member 1 per palika 6
Deputy Mayor 1 per palika 6
Education Officer 1 per palika 6
Agriculture officer 1 per palika 6 Palika level
Health officer 1 per palika 6
Cooperative chairperson 1 per palika 6
Representative - Ministry of Social Development 1 per province 1 Province level
CEHRD rep. 1 at federal level 1
Kl |_MoeST rep. 1 at federal level 1
ERO rep. 1 at federal level 1
WEFP officials (central level) 2 at federal level 2
JSI/World Education rep. 1 at federal level 1 Federal level
Mercy Corps rep. 1 at federal level 1
Integrated Development Society (IDS) rep. 1 at federal level 1
Development partners (working in the education | 2 at federal level 2
sector)
Education Development and Coordination Unit 1 per district 3
(EDCU) rep.
Implementing partners (JSI/World Education, 1 per district 12 District level
Mercy Corps and IDS) representatives
WEFP Officials (field level) 1 per district 3
Sub-total (B) 83
Grand Total 107
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Data Analysis

Data management was done in WFP's corporate system MODA while analysis was done through SPSS. The
analysis generated an initial trend of findings from quantitative data which was shared with the project team.
The data analyst took a lead in analysis following which the analysis was undertaken jointly by the Evaluation
Manager and the Senior Data Analyst. Data was disaggregated along the project areas, gender and ethnicity
to enrich the depth of analysis and interpretation of findings. Appropriate descriptive statistics of interest
such as proportion or mean standard deviation and confidence intervals depending on the type of data and
sample size was estimated using advanced statistical tools such as SPSS. The individuals meeting the agreed
benchmarks for each skill assessed was reported. For EGRA, the learning outcomes was disaggregated by
subtasks, sex, districts, type of schools, and by students’ types L1 and L2?° was presented. Where relevant
and possible, the GEEW aspect was particularly considered during the data analysis. Interpretation of
quantitative data was used to substantiate the findings of qualitative consultations, and vice-versa.

For the qualitative survey, data obtained through Klls and FGDs was analyzed using the thematic analysis
method. All the interviews/discussions (conducted in the Nepali language) were audio-recorded which later
was transcribed by the professional transcribers and then translated into English.

Consent was taken from participants before interviews. Accountability and transparency were ensured by
informing participants about the study objective and the freedom to stop the interview. Participation in the
study was not hindered due to exclusion by means of any discrimination or difference of caste, religion,
culture, or region. The BLS team ensured that the information collected as well as the identity of the
respondents was kept confidential and private. Although the school authorities might be curious to know
about the details from the study, enumerators maintained that the responses could not be shared with
anyone apart from the analysis team and WFP. The BLS team also appointed the Qualitative Research
Coordinator as the Safeguarding Focal Point. The Qualitative Research Coordinator was familiar with the
WFP's Ethical Research and Safeguarding Framework and responded to any cases of safeguarding arising
from the field during data collection.

Presentation

Once data collection had been completed, a debriefing session was organized by the Evaluation Manager
with the qualitative as well as quantitative research team to gather a preliminary idea about the finding for
special study. Once an initial trend was established by the study team, a preliminary sharing workshop was
undertaken where the study team presented the emerging findings for special study. Feedback was sought
from the project team on the preliminary findings and further probing was done if required. Actionable
recommendations were made based on the findings of the special study. A final dissemination workshop
was undertaken by the study team where representatives of CEHRD, MoEST, WFP, concerned municipalities,
provincial authorities were invited.

2 1-Nepali language speaking children and L2 other language speaking children
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Annex 5: Evaluation Matrix

Evaluation Question

Table 27. Evaluation Matrix

1.1 How relevant were the project activities? (RELEVANCE)

Criteria

Sub questions

Indicators/Areas of Inquiry

Data collection

Sources of data/information

Data analysis
methods/

tools triangulation
a.  Whatis the quality of the project design, ® Kl with Municipal officials (D. Analysis of
mainly in terms of beneficiary targeting ® Need assessment of the local people Mayor, Education, Health, quantitative and
and ability to reach the right people with | ¢  Relevance of the designed activities e Kl Agriculture) qualitative  data.
the right type of assistance? e FEGD e  KIl with project staffs (Survey, KiIl and
e Survey ® Kl with school level stakeholders FGD's)
e  Project (HT, SHN teachers, Nepali teacher)
Records ®  Kil with Development Partners )
e Secondary e  FGD with parents, farmers, Primary and
data such students and ward committee Secondary source
as ®  Survey with parents, students, Project staffs
government cooks, head teachers and farmers
plans and
strategies
®  Observation
b. Towhat extent do the project objectives | @  Alignment of the project design and ° K * I\K/III wnhé\iljunlu‘pal %ﬁlc:arI]s(D. Azzlri/tsi;tive a:df
and design respond to the host activities with exiting government’s ® FGD ayor. ucation, Healtn, quantita
, . L ® Surveys Agriculture) qualitative data.
government’s, plans, policies, and plans and policies ; Yy ) ) (Survey, Kl and
priorities for establishing a strong real- ® Project ®  Kilwith project staffs FGD’ Y
time program cycle management | ® Exit scenario of SMP Records ® Kl with school level stakgholders s)
mechanism of SMP at the local and | o Existing policies and plans for SMP ® Secondary (HT, SHN teachers, Nepali teacher) | primary and
provincial levels? data such Secondary source
® Existing human resources and their as .
capacity in terms of managing SMP government Project staff
plans and
strategies
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®  Existing needs of the local government ®  Observation
for managing SMP
® Relevancy of the project activities in
terms of managing SMP
c. Istheprojectdesignedtoreachtheright | @ Correspondence of people’s need and °  Survey ® Kiwith Muma'pal officials (D. Analyts'j[st' odf
people with the right type of assistance? interventions ¢ FGD 'V'a¥°r' Education, Health, quar_\ I § e an
e Kl Agriculture) qualitative data.
e Project e  Kil with project staffs (Survey, KiI and
Records ®  Kll with school level stakeholders FGD's)
e Secondary (HT, SHN teachers, Nepali teacher) Primary and
data such ®  Kil with Development Partners Secondary source
as ®  FGD with parents, farmers, )
government students and ward committee Project staff
plans and ®  Survey with parents, students,
strategies cooks, head teachers and farmers
® Observation
d. Has the project design properly taken | @ Correspondence of women and o Sunvey * |\K/||| wnhé\(/ljuma'pal cl>_|fﬂc:afI15 ® AEZIr)\/tsi'Ithive a\r:)df
into account the needs of women and socially marginalized people’s need e FGD ayor' ucation, Health, q litati dat
socially marginalized and and interventions e Ki Agrlc'ulture)' quattative  da ad.
disadvantaged group of people? ® Project ®  Kllwith project staffs (Sur\,/ey, KIl-an
Records ®  Kll with school level stakeholders FGD's)
e Secondary (HT, SHN teachers, Nepali teacher) Primary and
data such ® Kl with Development Partners Secondary source
as ®  Survey with parents, students, )
government cooks, head teachers and farmers | Projectstaff
plans and
strategies
® Observation

1.2. To what extent is the project aligned with the available policies? (COHERENCE)

a. Is the project aligned with the national
government and donor’s education and
school feeding policies and strategies?

Alignment with the Nepal government's
education and school feeding policies
and strategies especially,

a) Education policy,
b) School Education
c) Section Plan

Kl °
FGD
Survey
Project
Records
Secondary
data such

KIl with Municipal Education
official

KIl with Project staffs

KIl with CEHRD representative
KIl with ERO representative
KIl with MoEST representative

Analysis of
guantitative and
qualitative  data.
(Survey, KIl and
FGD's)

Project staff
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® Observation

d) National School Health and as ® Kl with the representative
L o . CEHRD, ERO and
Nutrition Strategy. government Ministry of social development
) MoEST
e) National School Meal program plans and
f)  Country strategic plan of WFP strategies Secondary source
® Observation
b. At which level does the project address ® Complementarities & e Kil ® Kl with Development partners Analysis of
’ the interlinkages with the intervention collaboration with existing efforts and ® FGD ®  KIl with project staffs quantitative and
of the host government, as well as the programs of federal, provincial, & local ® Survey ®  Kil with CEHRD representative qualitative data.
complementarity, harmonization, and government ® Project ®  Kilwith ERO representative E:SGulg\’/ey, il and
coordination with other development |® ~ Complementarities and Coordination Records ® Kl with MoEST representative 9
partners working in the education with gnd'/or other organizations ® Secondary ®  Kil with the representative CEHRD, MoEST
sector in the country? working |q Fhe pliogram area data such Ministry of social development and ERO
o Valge addltlor.1 WIFh efforts of other as e  Kil with Municipal Education '
projects working in the area government official Project staffs
° Suppng of other §ctors or.1 ac‘hieving plans and e  Kil with deputy mayor
overriding educational objectives strategies
®  Observation
. ) e Kil ® Kl with project staffs Analysis of
c. Towhat extent is the project coherent @  Project’s activities coherence with SDG ) Pro) - . y' i d
I , ® FGD ®  KIl with Municipal Education quantitative an
with international development 2015-2030 and the Nepal UNSDCF - ualitative data
agendas and priorities? 2023-2027 ® Survey official q .
’ : ; - Survey, KIl and
®  Project ®  Kil with CEHRD official ( Y
Records ®  KIl with UNICEF FGD's)
® Secondary Project staffs
data such
as Secondary source
government
plans and
strategies

a. What factors should the project keep in
mind to ensure sustainability of the
project interventions - at the school
level, community level as well as local
government level?

Past mechanisms as well as future
perception targeting sustainability of
the McGovern-Dole project

Kil

FGD

Survey

Project Records

Kll Head Teacher

KIl with local representatives
KIl project staffs

FGD Parents

Analysis of
guantitative and
qualitative data.
(Survey, KIl and
FGD's)
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® Secondary data Survey with headteachers, .
. Project staffs
such as parents, SHN teacher, Nepali
government teacher
plans and
strategies
® Observation
b. What types of incentives are the most Hand ) he school. local e Kil Kll with local representatives
effective at securing local governments, andover options at the school, local | & (government) Analysis of
community and school’s interest in SMP? government and community level e Survey Kl Head Teacher quantitative and
Availability of human and financial ) qualitative data
; ®  Project Records FGD with parents :
resources for the execution of ith head h (Survey, Kl and
planned activities e Secondary data Survey with parents, head teacher FGD's)
such as
government Project staffs
plans and
strategies Local government
® Observation
. o Kl Kll with project staffs
c. What are the potential challenges and Challenges that hinder sustainability of e FGD Kl with |p J| t lysi f
barriers in ensuring sustainability of the project interventions in the long-term ! 'olca governmern ’df deral Ana yoIs °
project interventions? ®  Survey provincial government and federa qua0t|t§t|ve and
Capacity of the government in ®  Project Records levels qualitative data.
ensuring sustainability of the project e Secondary data (Survey, KII and
through proper risk mitigation and such as FGD's)
pre-planning government Project staffs
plans and
strategies
®  Observation
. . o Kil KIl with project staffs
Is the program including a gender and GESI consideration adopted by the o FGD il with Ip JI .
social inclusion analysis and integrating project during its implementation ' with local government, Analysis of
gender  equality  / inclusion S ® Project Records provincial government and federal | quantitative and
considerations  within  sustainability Participation different group of people | ®  Secondary data levels qualitative data.
planning? in the activities of the project such as Kll with school stakeholders (Survey, KIl and

Equal access to resources provided by
the project

government
plans and
strategies

FGD with parents, students and
farmers

FGD's)

Project staff
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Annex 6: Data collection tools
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b. Qualitative Tools

FGD with Parents

1. What is the current situation of primary education in your area (enrolment, attendance, retention,
dropout, and repetition rate)?

2. Inyour opinion, is it important for girls and boys to be educated? Why? Do your son and daughters
go to school regularly? If no why?

3. What are the barriers for children to acquire quality education in your area?

4. What do you think about learning of your children? Are you satisfied with the learning
achievement?

5.  What is your opinion on the teaching quality and regularity of the teachers?

About SMP

6. Areyou aware of the school meal program of the government? If yes, what are the benefits of the
program for parents like you?

7. Does your child receive meals daily in the schools? If yes, what kind of meals are provided to your
children?

8. Are you satisfied with the meals provided to your children? Do you or any parents of your
community provides support in school meal related activities?

Health and nutrition

9. Inyour opinion, is it necessary for children to have a balanced diet? Why?

10. What kind of food should be consumed by the children? Why?

11. How often do your children consume food items like chips, cheese balls, coke/Fanta, titaura/pau?
What do you think about these consumption habits?

12. Are you aware of the impact of junk food on child health? Despite knowing it, why aren’t you
stopping them?

13. Have you ever provided feedback or complaints about school meals? If yes, where did you
complain? Did they address your issues? Are you satisfied with the problem-solving mechanism?

Hygiene

14. When does your child usually wash their hands? From where did he/she learn about that?
15. What is your opinion towards girls' mensural hygiene? Do your daughter's or girls in the
community share their problems with respect to menstrual hygiene?

Homegrown feeding approach

16. What is your view on using homegrown products for school meals? Please explain

17. Have you noticed an increase in agricultural activities in your areas after the involvement of WFP in the
School meal program of the government?

18. What are the key challenges for farmers and cooperatives for their effective performance?

19. Do you have any suggestions or feedback for the SMP?
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FGD with Students (Class 4-8)

Background
1. Areyou happy to attend the school? What are three key things you like about your school and why?

School meal related

2. What are your views on school meals provided by the school? What kind of food do you get?
3. Could you please share your experiences about school meals? What do you think about the school meals
provided in the school?

Probe:

O N vk

For how many days does the school provide meals in a week?

Are the meals fulfilling and satisfying your hunger? What does a student do to satisfy his/her hunger if not
satisfied with the food provided by the school?

Are there any particular foods you like or dislike in the school meals?

How do the meals at school compare to the meals you have at home?

Do you feel that the portion sizes of the meals are appropriate for you?

In your opinion, what kind of food should be consumed by the children? Why?

Do your children eat junk food? What kind? If yes, why? If no, why not?

In your opinion, what are the advantages of a mid-day meal?
Have you noticed any changes in student’s reading habits since receiving school meals? How? Give reasons
Are there any improvements you would suggest for the school meal program?

WASH/Personal hygiene

9. Whatis your opinion towards school health and nutrition activities? What kind of activities have been conducted
for school health and nutrition?

Availability of drinking water facilities in the school
Availability of hand washing facilities (with soap) in the school
Waste disposal mechanism in the school

Hand washing patterns of children

10.  What are some of the benefits of WASH activity? (Further probes: handwashing practices, clean toilets,
availability of disposable bins, washing and drying stations, and any other).

1. In the past year, did you receive deworming and iron folic tablets? If yes, how many times did the school
distribute the tablets?

Mensuration and social discrimination

12. Do you feel comfortable talking about menstrual health? To whom do you talk about it? (for girls only)

Ever missed your classes due to menstruation?
Availability of sanitary pads in the school
Availability of pad disposal mechanism in the school
Availability of separate toilets for girls

Availability of disposable bins in the school toilet
Availability of first aid kits in the school

13.  Have you ever encountered any kind of discrimination in your school? If yes, what kind of
discrimination? Did you complain about the incident? If yes where? How did they address your issue?
(for all)
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FGD with farmers

1. What are the primary challenges for farmers in this area? How have you been addressing those
challenges?

2. Have you received any training on new tools and technologies for farming? If yes, what kind of skills were
taught in the training? How effective have these training sessions been in improving your farming
practices?

3. Canyou share your experiences with accessing markets for your agricultural products?

4. How would you describe your relationship with local schools in terms of supplying agricultural products?
What types of products do you currently sell to schools, if any?

5. How do you determine the prices of your agricultural products when selling them to the school and
market?

6. Have you encountered any challenges when providing food products to schools? How did you address
them?

7. Do you seek any support from agricultural projects or organisations in terms of improving your farming or
maintaining relationships with schools or market access?

Are you willing to continue providing food items to schools in the future? If not, what factors might
influence your decision?
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FGD with Ward Officials

Situation of primary education in municipality

1.  What is your view on attendance, enrollment, dropouts, and repetition in your ward? Is it different
for different ethnicities and gender?
2. What are the barriers in terms of accessing education? Is it different for different ethnicities and

gender?
3. What is your perception about the school's resources of your ward? (probe: human resources,
infrastructures)?

School meal related

4. How would you assess the SMP? Has the introduction of SMP affected the enrolment, attendance
and dropout and repetition rates?

5. Does your municipality have policy/guidelines or committees for mid-day meals? If yes, what is
their status?

6. What is your opinion on the HGSF modality?

7.  What level of coordination do you have with the palika for the SMP?

Project related
8. How relevant do you think the program is particularly in terms of alignment with the government's

policies/ initiatives?
9. What can be the role of ward level for the sustainability of the program?
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KIl with Deputy Mayor

Situation of primary education in municipality

1.

2.

3.

What is your view on attendance, enrolment, dropouts, and repetition in your municipality? Is it
different for different ethnicities and gender?

What are the barriers in terms of accessing education? Is it different for different ethnicities, gender
and people with disabilities?

What is your perception about the school's resources of your municipality? (probe: human resources,
infrastructures)

School meal related

4.

What do you think of the SMP? Has the introduction of SMP affected the enrolment, attendance and
dropout and repetition rates?

Does your municipality have policy/guidelines or committees for mid-day meals? If yes, what is their
status?

What kind of support does the school receive for the school meal program from the local
government/education unit?

What are the key challenges you face in managing SMP and how are you dealing with such
challenges?

Project related

8.

9.

10.

1.

How relevant do you think the program is particularly in terms of alignment with the government’s
policies/ initiatives?

What is the quality of the project design, mainly in terms of beneficiary targeting and ability to reach
the right people with the right type of assistance?

To what extent does the program complement other donor-funded initiatives and Nepal
government programs?

Do you feel the municipality has the capacity to ensure sustainability of the program later in 2028?

Complaints and Feedback mechanism

12.

How is municipality office managing school level community feedback mechanism?

Do you have any suggestions in relation to the program?
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Klil with Education Officer

Situation of primary education in municipality

1. What is your view on attendance, enrolment, dropouts and repetition in your municipality? How is
it different for different ethnicities and gender?

2. What are the barriers in terms of accessing education? How is it different for different ethnicities,
gender and people with disabilities?

3. What is your perception about school infrastructure (WASH facilities including girl’s separate toilets,
disabled friendliness, classrooms, playfields, school buildings in general etc.)?

4. How do you assess the capacity of the available teachers? In your opinion, what should be done to
strengthen the capacity of the available teachers to provide quality education?

5. How do you assess the current support system for continuous teacher professional development?

6. Who are other actors in your LG supporting education initiatives? How do you engage them during
planning process?

Role of the municipality

7. Does your municipality have a local education plan? If yes, can you please elaborate some of the
priorities of the education plan? If not, why don't you have it?

8. What are the key challenges faced by your municipalities for implementing education act/policies?
How have you been responding to them?

School meal related

9. How would you assess the SMP? Has the introduction of SMP affected the enrolment, attendance
and dropout and repetition rates?
10. Does your municipality have policy/guidelines or committees for mid-day meals? If yes, what is
their status?
11. What are the key challenges you face in managing SMP and how are you dealing with such
challenges?
12. In your view, what are the opportunities to implement Home Grown School Feeding (HGSF)
approach in your municipality? Do you think it will have an impact on local agriculture?
13. In your opinion, what are the challenges to implement the School Meal program and HGSF approach?

Project related

14. How relevant do you think the program is particularly in terms of alignment with the government’s
policies/ initiatives?

15. Do you think the local government will take ownership of the SMP?

16. What will be the role of the local government for the sustainability of the program?

17. Do you feel the municipality has the capacity to ensure the sustainability of the program?

18. What are the areas that need to be considered by WFP for monitoring capacity strengthening? Any
feedback and suggestions?

Complaints and Feedback mechanism

19. How is municipality office managing school level community feedback mechanism?
20. Do you have any suggestions in relation to the program?
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6.

KlIl with Health Officer

Can you give us an idea regarding the health unit of your municipality? How well is it capacitated and what are
its activities?

Does the municipality have health-related policies and programs? If yes, what are the key highlights of the
policies and what are the key aspects of the program?

What is your opinion on the issue of school health and nutrition? Are aspects of school health and nutrition
included in any form in local government'’s policies and priorities?

What kind of coordination does the municipality have with the provinces in terms of the health sector?

What is the status of adult and children’s health and nutrition in your municipality? Are proper practices
pertaining to sanitation, cleanliness etc. followed?

What is your opinion on the SMP being implemented in your municipality? How is your Health Unit linked with
the SMP? How do you assess the health impact of HGSF approach?

How do you assess the dietary patterns of children in the municipality? Do parents have a proper understanding
about the nutritional requirements of their children?

What are the areas that can be worked on when it comes to the health and nutrition of children and adults in
the municipality?

What is your overall perception regarding the McGovern-Dole project?

What are the opportunities that you see in engaging with the McGovern-Dole project in the coming years?
(Mention some of the planned interventions of the project)
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10.
11.

KlIl with Agriculture Officer

Can you give us an idea regarding the status of the agriculture sector of your municipality? (Probe: improved
agricultural practices)

Does the municipality have agriculture-related policies and programs? If yes, what are the key highlights of the
policies and what are the key aspects of the program?

What kind of coordination does the municipality have with the provinces in terms of the agriculture sector?
What is your opinion on SMP being implemented in your municipality? How is your Agriculture Unit linked with
SMP?

In your view, what are the opportunities to implement Home Grown School Feeding (HGSF) approach in your
municipality? Do you think it will have an impact on local agriculture?

What are the areas that the local government can focus on to strengthen SMP/HGSF supply chain, capacity and
others?

Is your Unit doing anything to promote HGSF?

In your opinion, what are the challenges to implement the HGSF approach?

What are the areas that can be worked in when it comes to the health and nutrition of children and adults in
the municipality?

What is your overall perception regarding the McGovern-Dole project?

What are the opportunities that you see in engaging with the McGovern-Dole project in the coming years?
(Mention some of the planned interventions of the project)
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Kll with CEHRD, MOEST and ERO

Situation of primary education

1.

We would like to understand your perspective on the status of primary education at the national
level? Is the situation different for Sudur-Paschim Province?

Has the introduction of SMP affected the enrolment, attendance and dropout and repetition rates?
What have been the major challenges to implement the SMP?

School meal related (Only for CEHRD and MOEST)

How does the CEHRD/MOEST manage the school meal programs? Do you have adequate
resources? What are the challenges faced?

How do you assess the capacity of the local governments (especially of Sudur Paschim) in managing
the SMP?

How has/had the Nepal government progressed towards developing a nationally owned school
feeding program?

Project-related

10.

11.

12.

13.

14.

15.

What is your opinion regarding the McGovern Dole project?

In your opinion, to what extent does the program complement other donor-funded initiatives and
Nepal government programs?

To what extent was the intervention design and delivery in line with human rights principles and
standards, including gender equality and women empowerment, and wider equity issues?

To what extend is the project aligned with the Nepal United Nations Sustainable Development
Cooperation Framework (UNSDFC) program design and aligned to contribute to the UNSDFC? Is the
project coherent with international development agendas and priorities? - Sustainable
Development Goals

What are some of the potential challenges you anticipate in implementation of the USDA McGovern
Dole FY23 program cycle?

What are your views and the existing capacity of teachers of early grade and do they need training?
If so, what are your specific suggestions to make learning effective?

How relevant would it be to train Municipal Education officers on Literacy, school meals and WASH?
What is your take on training school administrators on leadership and administrative and technical
skills relating to early grade? How relevant would such training be? What modalities should be
followed to make training more effective in future?

Since the project is also assisting LG by preparing SOP for the construction, monitoring and
maintenance of infrastructure, how far will such support be relevant?

What are your views on SOP for infrastructure maintenance funds?

National programs and policies

16.

17.

How do you think the program can support to strengthen policies, plans and programs relating to
the School Meal Program?
What is the key support required for strengthening the TPDP design and implementation?

Comment/Feedback

18.

How are the complaints and feedback from local governments received by the CEHRD/MOEST?
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19. What are the key issues in managing complaints and feedback?
20. Have you provided any comments/feedback to the local government schools in regards to the SMP?
Can you provide us with five feedback/comments that you provided last year?
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KIl with EDCU

Situation of primary education

1. What is the status of your district in terms of education indicators like enrolment, attendance and
dropout? (Probe student from marginalised community and also children with disabilities)

2. Do you feel that the infrastructure present in schools is adequate or needs to be improved? If so,
what are the gaps that you feel are there?

School meal related (Only for CEHRD and MOEST)

3. How do you assess the SMP in your district?

4. How do you assess the capacity of the local governments (especially of Sudur paschim) in managing
the SMP?

5. What are the key challenges for LG to implement SMP? What are your suggestions to make program
sustainable in the long run?

Project-related

6. What is your opinion regarding the McGovern Dole project?

7. In your opinion, to what extent does the program complement other donor-funded initiatives and
Nepal government programs?

8. What are some of the potential challenges you anticipate in Implementation of the USDA McGovern
Dole FY23 program cycle?

National programs and policies

9. How doyou think the program can support to strengthen policies, plan and programs relating to the
National School Meal?
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Kll with representative of Social Development Ministry

Background

1. How do you assess the situation of your province in terms of education indicators like enrolment,
attendance, drop-out, and learning achievement?

2. How does the situation of primary education differ from another province? Does the situation of
primary education vary in terms of districts in the province? Please elaborate.

School meal related

3. How would you assess the SMP? Has the introduction of SMP affected the enrolment, attendance
and dropout and repetition rates?

4. What role does the provincial government have in the SMP? If there are challenges, how can they be
improved?

5. How is the coordination of the provincial government with the local government for the
management of the SMP?

6. Isthere any role for provincial government in the management of SMP? If so please explain.

Province capacity

7. Does the province have education related acts and policies? What are the key highlights of these acts
and policies? Are there any gaps?

8. What is the capacity of the province in terms of managing the education, health and nutrition
sectors?

9. Does the province have guidelines for school meals management, including food safety and quality;
procurement and distribution; program financial management; procurement plans; and the
development of locally appropriate nutritious meal menus?

Project related

10. How relevant do you think the program is particularly in terms of alignment with the provincial
government's policies/ initiatives?

11. What is your opinion on the HGSF approach which is being promoted by the project?

12. What will be the role of the provincial government for the sustainability of the program? Do you feel
the provincial government has the capacity to ensure the sustainability of the program?

December 2024 | DE/NPCO/2023/027 96



Kll with Country-level implementing partners representative Kathmandu

1. Can you please shed some light on the overall situation of primary education in your project
location (enrolment, attendance, retention, dropout, and repetition rate)?

2. What activities are being carried out by WFP and other project implementers? Are activities
complementary and coherent with the GoN's SMP?

3. Whatis your perception about the overall program design?

e  relevancy of the activities

benefits to the intended beneficiaries;

stakeholders’ coordination,

collaboration and engagement;

monitoring and evaluation; and capacity strengthening (focus: education, nutrition, hygiene

components, and management, national school meals programs and contextualising national

policy to local needs)

4. What are the major differences between this cycle and the previous cycle? What will be the
anticipated challenges to implementing new components in this cycle?

5. What is your perception about the overall program design?

6. Could you please tell us about activities associated with the USDA McGovern Dole program?

7. How would you assess the capacity of the teachers in the local schools? What are the activities that
the project has been doing to strengthen the capacity of the local teachers?

8. Howwould you assess your current coordination with other implementing partners and WFP? Have
you encountered any challenges while working with these partners? What kind of changes were
encountered? How did you tackle them?

9. What are some of the complaints and feedback mechanisms that are established by the program?

10. How are the complaints and feedback managed?

11. How effective do you think is WFP's community feedback mechanism? How will it be used to ensure
effective implementation?

12. Do you have any suggestions in relation to the program?
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KIl with Local partners

Background

1. What is the overall situation of primary education in your project location (enrolment, attendance,
retention, dropout, and repetition rate)?
2. What are the barriers for children to acquire quality education in the project location?

Program Design and Alignment

3. Could you tell us about the USDA McGovern Dole program? Do you think the USDA McGovern Dole
program supports the already existing government’s national school meal program? How?

4. What activities are being carried out by WFP and other project implementers? Do the activities
complement and coherent with the GoN meal program?

5. What is your perception about the overall program design?

e  Relevancy of the activities

benefits to the intended beneficiaries;

stakeholders’ coordination,

collaboration and engagement;

monitoring and evaluation;, and capacity strengthening (focus: education, nutrition, hygiene

components, and management, national school meals programs and contextualizing national

policy to local needs)

6. What are the major differences between this cycle compared to the previous cycle? What will be the
anticipated challenges to implementing new components in this cycle?

7. What are some of the direct and indirect impacts of the project on the local community?
Probe:

community perception/receptiveness

change in enrolment and retention rate of the students in schools,

change in mindsets of the community towards education

voluntary community involvement and responsibility in the program through SMCs FMCs and

PTAs.)

8. What are some of the strategies included in the design that deal with the transition from kind-based
to home-grown school feeding? What has been done so far and what is still in the process of
implementation?

For JSI/World Education: - Literacy

9. How relevant is the project in terms of teaching quality and improved engagement of the teachers?
How?
Probe:

e training to teachers, teaching methods, participation, effect on the motivation of teachers,
achievement of the planned literacy outputs and outcomes (targets), achievement of output and
outcome targets

10. How would you assess the project's coordination with local schools? Have you encountered any
challenges while coordinating with these schools? How did you tackle them?

11. How would you assess the capacity of the teachers in the local schools? What are the activities that
the project has been doing to strengthen the capacity of the local teachers?

For Mercy Corps - Food products

1. What are some of the strategies included in the design that deal with the transition from kind-based
to home-grown school feeding? What has been done so far and what is still in the process of
implementation?

2. What are some of the anticipated barriers in relation to the transition from cash to kind base SMP?
How can the barriers be tackled?
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Adequacy of farmland

techniques and tools used by local farmers in the intervention areas
training on new farming tools and technology and its uses

quality of the food products

price fixation mechanism when sold to schools

Adequate productivity

The willingness of local farmers to collaborate with schools
Willingness of local cooperative and farmers' groups for collaboration
Access to market

3. How would you assess the capacity of the available cooks in terms of nutritious food that should be
served to the students, food safety, and their storage?

4. How would you assess the capacity of the local government officials in terms of nutritious food that
should be served to the students, food safety, and their storage?

For IDS

1. How do you assess the local government's capacity to monitor the SMP in the school?

Probe:
e Avadilability of financial resources
e Availability of trained human resource
e Availability of budget for management of SMP
e Availability of SMP-related policy at the municipal level
e The trend of monitoring visits by local government officials - numbers of visits

2. What is the current status of WASH and Sanitation in the local community and schools of the
project intervention districts?

Availability of toilets and water connection at schools,

Use of toilets at schools,

Practising hand wash

availability of sanitary pad facilities in the schools

availability of deworming medicine

availability of iron folic tablets

availability of annual health screening services in the school

availability of first aid kit

3. What kind of activities are being conducted to improve these habits of the local community and
schools? How receptive are the local people and schools to the interventions of the project?
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Klil with Local Agriculture Cooperatives/Farmer Groups chairperson

Background

Introduce yourself. Introduce your cooperative/farmer group. (Probe: Year of registration, what is it doing,
How many members in the committee, Annual turnover, etc.)

2. What is the status of the cooperative in terms of strengths and challenges?

3. What kind of support did you receive from the project’s previous cycle? In your opinion, how beneficial was
the support of the project from the previous cycle FY20?

4. What were the lessons learned from the support of the previous cycle? How are you planning to implement
those learning currently?

Project related

5. What kind of support has your organization been receiving from the McGovern-Dole project? How relevant
were these supports for your organization?

6. How would you rate your engagement with the WFP-supported schools? Have you gone through any
challenges while working with these schools? If yes, what were those challenges?

7. Has your organization benefited after being linked with the school through the project? How? If not, why
not?

8.  Has your cooperative/ FG made formal agreements/ contracts with schools to provide food to prepare

9.

midday meals for students in the following manner? If yes, can you state the details:

S.N. Food Items Value (Nrs) Volume
per month (kg/liter) per
month
1 Cereals, Grains, Roots and Tubers: Rice, Pasta, Bread,
Sorghum, Millet, Maize, Potato, Yam, White Sweet
Potato
2 Legumes / nuts: beans, cowpeas, peanuts, lentils, nut,

soy, pigeon pea and / or other nuts

3 Milk and other dairy products: fresh milk / sour,
yogurt, cheese, other dairy products (Exclude
margarine / butter or small amounts of milk for tea /
coffee

4 Meat, fish and eggs: goat, buff, chicken, pork, eggs
(meat and fish consumed in large quantities and not
as a condiment)

5 Vegetables and leaves

6 Fruits (Banana, Apple, Orange, Mango, Papaya, Peach
etc.)

7 Oils/Ghee/Butter

8 Sugars, or sweets (Honey, Jam, Cake, Candy, Biscuit,
Sweet etc)

9 Salt, spices and other items

Are you willing to collaborate with schools in the future as well? What kind of support do you seek from the
local government and project to give continuity of your collaboration with the school?
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Klil with SMC Members

General Perception about overall status of education

1. What is the overall situation of primary education in the school that you work for? (Probe:

enrollment rate, retention rate, dropout rate, school infrastructure availability and usability, sanitation,
and WASH facilities)

School Meal Program

2. Areyou aware of the USDA McGovern-Dole program? If not, have you heard about WFP’s school
meals program (Vishwo Khadya Karyakram, litho pitho karyakram)? (Probe: complementary activities
of the school meal program such as school health and nutrition or WASH, Early Grade Reading)

What is your opinion about the school meals programs?

Have you seen any gaps? How can it be further strengthened?

5. What do you think are some of the key anticipated effects on inclusion with regards to diverse
caste and ethnicity particularly on marginalized Dalits, Janajati and children from poor economic
status?

6. How would you assess the capacity of the teachers in the school? What are the activities that the
project has been doing to strengthen the capacity of the local teachers?

W

Role in SMC

7. Areyou involved in the management of school meal programs of your community? If yes, please
describe your role?

8. Areyou engaged in monitoring the school meals program including the complementary activities?
If yes, please elaborate. If not, please specify the reasons.

9. What are the key challenges for SMC for providing support to school meal programs? How can SMC
contribute to the effective implementation of the programs?

10. What kinds of support are required for SMC to improve the capacity so that they can contribute
positively to SMP?

Relationship with Local government

11. Is your school receiving any support from the local government? If yes, can you please elaborate?
What kind of further support do you expect from the local government?

Complaint and Feedback

72. How is the SMC managing school complaints and feedback mechanisms? (Probe: management,
challenges, role of municipality)
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Kil with Head-Teacher

Background

1. What is the overall situation of education in your school? (Probe: classroom; school infrastructure
availability and usability, sanitation and WASH facilities)

2. Has there been any contribution from WFP supported projects to improve the facilities in your school?
3. What is the status of school enrolment, attendance and learning? What has contributed to this?

School meal related

4. What is your opinion about the contribution of school meals programs? Have you seen any gaps? How
can it be further strengthened?

5. What do you think are some of the key anticipated effects on inclusion with regards to diverse ethnicity
and disability particularly on marginalized Dalits, Janajati and children from poor economic status?

6. What are the key challenges you faced for managing school meal programs? (Probe: following menu;

cook’s availability; food hygiene and quality) How are you dealing with such challenges?

7. What is your experience with LGs especially in regards to fund disbursement?

8. Whatis the current engagement of parents in terms of managing resources for SMP? In your opinion,
how can parents be mobilized for the SMP program?

9. What is the diet habit of the students?

10. Currently, where do you receive necessary food commodities from? (Probe: WFP; farmers; farmer
groups/cooperatives) How is the quality of the commodities received from them?

11. What is your thought about in-kind to cash based transition of the SMP program in the near future?
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Kil with Cook

Background
1. How long have you been working as a cook?
2. Have you received any training to work as a cook? (Probe from which organisation the training was

provided). How beneficial was the training for you?

3. Inwhatways, have you been implementing your learning? What changes have you noticed in delivering
your service as a cook after getting training? (Probing can be related to hygiene, way of cooking/serving)

SMP related

4. Does your school have set menu? If yes, does the school follow any set menu? Why/Why not?

5.  What type of food does the school serve to the students? How do you calculate the amount of food
that is served to the students? On what basis do you distribute meal to the students?

6. Do students like to eat meal prepared in school?

7. Whatkind of feedback have you received from parents (and students) regarding the SM provided? Have
you ever received any kind of complaints?

8. Canyou run us through the practices that you adopt while preparing the food, right from purchasing
the food item?

Challenges

9. What are the challenges in providing nutritious cooked meals to students? What kind of challenges do
cooks have to face?

Practices

10. Did you adopt any measures to preserve the nutritional factors of the food? What did you do to
preserve food from insects and animals like rats?

11. What is your view on commodities procured from WFP? (Probe: timeliness and quality)

12. What is your view on commodities procured from local farmers/cooperatives/ farmer groups? (Probe:
timeliness, freshness and quality)

13. Are you aware of food safety and quality?

December 2024 | DE/NPCO/2023/027 103



Kil with Development Partners (Education Sector)

General Perception of Education Sector

=N

We would like to understand your perspective on the status of primary education at the national level.

2. Is the situation different for Sudur Paschim Province? How? What are the key problems in education
standards in this region? [Probe points: General overview of attendance and enrolment in schools; How is it
varied across gender?]

3. What is your perspective on the type of infrastructure present in the basic grade schools in Sudur
Paschim? Do you feel that the infrastructure provided to schools is adequate or needs to be improved?
If so, what are the gaps that you feel are there? [Probe points: What are the sanitation measures (WASH)
being provided and if those are sufficient?]

4. What is your view on the teaching quality and engagement of the teachers? [Probe: training to
teachers, teaching methods, participation, effect on motivation of teachers, achievement of the
planned literacy outputs and outcomes (targets)]

smp

5.  What is your understanding of the School Meal Program?

6. Has the introduction of NSMP (cash based) affected the enrolment, attendance and dropout and repetition
rates?

7. To what extent does the program complement other donor- funded initiatives and Nepal government
programs? (Probe: presence of similar interventions in the region, how has the program added value without
duplicating the efforts of similar interventions)

8. What are the key challenges for the effective implementation of NSMP?

MOoEST and Government Coordination

10.

11.

What do you think is the contribution of the intervention on the equity strategies for the school sector
developed by the Ministry of Education, Science and Technology?

What do you think is the contribution of the intervention on the equity strategies and real plan for the
school sector developed by the Ministry of Education, Science and Technology?

What are the coordination challenges between development partners are government actors in the
field of education (MoEST, CEHRD, EDCU, local municipal officer etc)
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Kil for WFP Staff-Central

Background

1. Could you please tell us the overall situation of primary education in SudurPaschim province?

2. What are some of the potential challenges do you anticipate in execution of the program (coordination
among various stakeholders, community challenges, socio-cultural/religious barriers, terrain, school
infrastructure, safety and security of the staff and any other)

3. What are the ways to tackle the barriers, if any?

Assessment of project activities

4. What is the relevance of the poroject under the following components?

e Attendance, enrolment, dropouts and repetitions

e Inclusion with regards to program impacts on diverse caste and ethnicity particularly on marginalised
Dalits, Janajati and children from poor economic status

e WASH (Probe: handwashing practices, clean toilets, separate toilets for girls and boys, clean drinking water
facilities)
Menstrual health and hygiene
Improved management farming practices? [improved farming techniques]
home-grown school feeding? [probe: focus on policy and institutional barriers; factors will be most
significant for successful implementation of the HGSF)

Program design

5.  Who was involved in designing the program (intended beneficiaries, government officials, community leaders
and any other) [to understand the level of consultations in the development process]?

6. What is the motivation to implement the program within the GON at different levels?

7. Do the program'’s goals and objectives align with the government's policies/initiatives? (Probe: SMP, food and cash
transfer modality, GESI, WASH, nutrition among others)]

8. What s your perception about the overall program design?(Probe: monitoring and evaluation; and capacity
strengthening (focus: education, nutrition, hygiene components, and management, national school meals
programs and contextualising national policy to local needs)

9. What are the key differences of this cycle, compared to the previous cycle?

Coordination

10. Can you explain your coordination with the following:
e CEHRD, MOEST, EDCU
e Local government (Education, Agriculture, Health departments)
e SMC

How supportive were they and what challenges were faced?

Others

11. Are there any suggestions you would want to provide for smooth execution of the program?
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Kil for WFP Staff-Field Level

Background

Could you please tell us the overall situation of primary education in SudurPaschim province?
2. What kind of challenges did you anticipate while implementing the project?

3. What are some of the key related activities to be carried out and modalities that will be adopted as a part
of the execution?

Assessment of project activities
4. What is the relevancy of the program under the following components?
e Attendance, enrolment, dropouts and repetitions

Inclusion with regards to program impacts on diverse caste and ethnicity particularly on marginalized
Dalits, Janajati and children from poor economic status

e  WASH (Probe: handwashing practices, clean toilets, separate toilets for girls and boys, clean drinking water
facilities)
Menstrual health and hygiene
Improved management farming practices? [improved farming techniques]
home-grown school feeding? [probe: focus on policy and institutional barriers; factors will be most
significant for successful implementation of the HGSF)

Program design

5. Do the program’s goals and objectives align with the government's policies/initiatives? (focus on midday
meal, food and cash transfer modality, GESI, WASH, nutrition among others)]
6. What are the key differences of this cycle, compared to the previous cycle?

7. What is your perception about the overall program design?
Probe: monitoring and evaluation; and capacity strengthening (focus: education, nutrition, hygiene

components, and management, national school meals programs and contextualizing national policy to local
needs)

Coordination

8. Can you explain your coordination with the following:

e Local government (Education, Agriculture, Health departments)
e SMC

How supportive were they and what challenges were faced?

9. How would you assess your current coordination with implementing partners? How open are the
implementing partners to the suggestions provided by the WFP team?

Others

10. How effective do you think WFP's community feedback mechanism is? How will it be used to ensure
effective implementation of the program?

11. Are there any suggestions you would want to provide for smooth execution of the program?
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Kll for SHN Focal Person

Background

1.

Can you detail us on the sanitation and health situation of the school and students? (Probe: health,
nutrition and sanitation problem, infrastructural issues, awareness etc)

As a SHN focal person, what are your major responsibilities and challenges? How do you tackle those
challenges?

Project activities

3.

What kind of activities are being carried out to maintain sanitation and hygiene amongst the students in
your school? How receptive are the children as well as the school committee to the activities?

What are the important activities that can influence the SHN aspect of the students and the school
positively? (Probe: FY cycle 2017/20 and its positive impact if possible)

What is your opinion on the SMP program being implemented by the Nepal government? Does the SMP
program meet the minimum dietary requirement for the students? Please elaborate.

What do you think about the Home-Grown School Feeding Approach (HGSF) by linking food commodities
from local farmers and farmer groups/cooperatives to meet the minimum dietary requirement for
students? Please elaborate on your views.

What is your opinion on the sanitation and health-related interventions of the project in the school? How
relevant were these interventions? Are they adequate or not? In what ways?

Has there been any SBCC related campaigns in the school? If yes, what kind of campaigns? Have the
campaigns created any changes in the sanitation and hygiene habits of the students? Please elaborate.

Coordination with the local government

9. Areyou aware of any health policy from the municipal level? If so, please elaborate and comment on the
feasibility and implementation of the policy in your school.

10. How is the coordination between the school and the local government when it comes to implementing
health and nutrition-targeted activities? Do you have any role in the coordination? If yes, please elaborate.

11. Is there any monitoring of health, sanitation and nutrition activities from the local government units? Can
you elaborate on the monitoring aspects? (Probe: areas, frequency and capacity of monitoring)

Others

12. In your opinion, what are your suggestions to improve the SHN aspect of the school in alignment with

NSMP, local government and WFP's interventions?
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c. Quantitative Tools

Head Teacher Survey

Section 1: Interview Information

1 Name of School:
2 BaJUra o 1
District name BaJANE...c.ceerreriicer s 2
DArchula ..o 3
2.1 Bajura 1
2.2 Bajhang T -
2.3 Darchula 1.
3 Name of Rural/Urban Municipality:
Ward no.
5 Up to which grade the school Basic (ECD-8)............. 1
functions Secondary (ECD-10)....... 2
Higher secondary (ECD-12)............ 3
Others (SPecCify)....cccvveeevrerunnnes 4

Section 2: School’s general information

Uz 2: Rggreaas AT sy

11 Name of the respondent

12 Note the gender MaIE ettt 1

13 What is your ethnicity? Hill Bramhin/Chettri
Hill Janajati........cocceveuenee.

Hill Dalit..coeceieieeeeeeee e
Madhesi Bramhin/Chettri.......c.cccoeeenee 4
Madhesi other caste/OBC........cccceeveennne 5
Terai DalitS....ccceeeeeeeeeeeceeeeeee 6
Terai Janajati......cccceeeecernerereereennne 7
MUSHMS...coviieeiiieer e 8

15 Years of experience as Head A.Overall: e
Teacher (in months) B.Inthisschool: e

December 2024 | DE/NPC0/2023/027 108



16 Number of teachers by gender
in this school

c. Other (Specify) |

17 Number of teachers by ethnicity
in this school

Hill Bramhin/Chettri................ I:“:'
Hill Janajati.....ccocevveererennes I:“:'
Hill Dalit.......ccevveveereereerenene I:Il:l

TeraiJanajati....c.ccccceverveeeenenee. I:“:'
MUSIIMS..c.ooirrieecirrcrereens I:Il:l

18 Are there any teachers with If 1, goto
disability? Yes...n. 1 1812
' [\ [ RO 2 '
18.1a | Number of teachers by disability I:“:'
Physical disability .........cccceeevunves
Visual Impairment .........c..cccceueeee. |:||:|
Hearing Impairment .......ccoceeeeveee I:“:'
Deaf and blindness........ccccceeeennee. I:Il:l
Speech related disability ................. I:Il:l
Psychosocial disability ................... |:||:|
Intellectual disability .........cceuenee.. I:“:'
Haemophilia .......ccoceveviinecace. I:“j
AULISM L I:H:I
Q. . .
No Questions Responses Skip To
20 How many classrooms does this
school have?
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materials for early grade?

(Multiple choice)

Trust or charity.....coceceeerenenne 2
Local government........ 3
Local NGOs/CBOs........ 4
Other (Specify)............ 96

21 Are the classrooms enough to
accommodate all the students? S.N. | Grade Yes....1
No......... 2
1 ECD
2 1
3 2
4 3
5 4
6 5
22 Does the school have ...? S.N. | Options Yes=1/ No=0
1 chairs and desks for
all students?
2 blackboard in every
classroom?
3 library?
4 computer that
students use?
5 play ground?
6 boundary wall?
7 Separate staff room?
8 Fans in all classes?
9 School kitchen?
10 Handwashing station
23 Do you think the school Yes........ 1
infrastructure adequately supports | No......... 2
the learning environment? Don't know.......3
24 Have you received any support Yes........ 1 If1,24.1
from WFP in terms of physical No......... 2 else 25
infrastructure?
241 Is yes, what? Kitchen space.......... 1
Classroom necessities (desks/bench/mats).....2
Handwashing stations........ 3
(Multiple choice) Others (Specify).......... 96
Q. No. Questions Responses Skip To
26 Are there teaching materials for | YeS.....ceovivevinnennenennens 1 If 1, 26.1
early grades available? NO ettt 2 else 27
26.1 How did you get these teaching | Self-school funding........ 1
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26.2

How was the need for these
materials identified?
(Multiple choice)

Consultation with teachers......1
Consultation with parents.......2
Consultation with SMC......... 3
Others (Specify)....ccccuruenee. 96

26.3

Who should provide teaching
materials for early grade in the
future?

(Multiple choice)

Local government.....1

Local NGOs/CBOs.....2

INGOs...3

The school needs to have their own funding
source.....4

Others (Specify)......... 96

26.4

How is the usage of the
following teaching materials for
early grades?

Used=1 | Not

Used=0

Not
available=
99

Usage

Textbooks

Teacher's
Guide

Curriculum

Lesson plan

Charts/
Pictures

Word cards/
Flash cards

Electronic
audio- video
materials

Online
materials

Book corner

Levelled
readers

Supplementary
reading
materials

Locally
available
materials

Other (Specify)

27

Has your school received
assistance of teaching materials
through WFP or its partners?

If1,27.1
else 28

271

How were these
materials identified?

teaching

Consultation with teachers......2
Consultation with parents.......3
Consultation with SMC......... 4
Others (Specify)......ccevevenne 96
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27.2 How relevant are these teaching | Extremely relevant.........ccccooveeueecee. 1
materials in your context? NeUtral...ccceevveineereereirene 2
Not relevant.........coeevvvrrevencncnne 3
27.3 Are those resource MaterialsS | YES ... s 1
supportive in  teaching  and | NO ..ot 2
learning?
28 Do the teachers/staff member of | Yes
your school have adequate | No
capacity to teach students?
28.1 What new areas of On improving literacy skills of the early grade
knowledge/skills can the STUAENTS, ..o A
teachers/staff members benefit | On improving the quality of teaching/ instruction
from? by the teachers ..., B
On school health, hygiene and nutrition.......... C
(Multiple response possible) On school management .......ccceceevenenenenenene
On school community relation
Development and revision of SIP......... F
Inclusive Education.............. G
Multi-Grade  Multi  Level (MGML) related
trainings......H
Other (Specify) ___ e X
Q. Skip
No. Questions Responses To
9T 3TET Ll
ST
29 When was the current School
Management Committee formed?
(Review record) DD / MM / YYYY
29.1 Number of SMC members by
ender A Male e
& b. Female ...
(Review record) €. OtREI e
29.2 | Gender c'>ft'he person who holds Personnel Male=1 | Fernale=2 | Other=3
leadership in SMC -
Chairperson
Secretary
29.3 | Number of SMC members by I:“:'
ethnicity Hill Bramhin/Chettri................
(Review record) Hill Janajati.....cccocevveerervennes I:“:'
S 0
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Madhesi Bramhin/Chettri............ I:“:'
Madhesi other caste/OBC............ |:||:|
Terai Dalits....cccoeeveveererreeiecnenes I:“:'
TeraiJanajati....ccccccceverveeeenenee. I:H:I
Muslims I:“:'

Others I:“:'

29.4 | Do any School Management
) Yes........ 1
Committee members have any
N [\ [ RO 2
disability?
29.4a | Number of SMC members by I:“:'
disability Physical disability .......ccccceeveueenee
Visual Impairment .........c.cccceeueeee. I:“:'
Hearing Impairment ..........c.ccceueue. I:ID
Deaf and blindness........ccccceeeennee. I:“:'
Speech related disability ................. I:“:'
Psychosocial disability ................... I:“:'
Intellectual disability ..........coccuc..e. I:“:'
Haemophilia .......ccoccveviinnecece. I:“j
AULISM i I:“j
30 Have the SMC members received YES ottt s 1 If 1,
any orientation or training on NO i 2 30.1
school management? else
31
30.1 If ‘Yes', by whom? WEFP/WEFP Partner.......cccoecevevenennns 1
(Mention the agency/organization) | Other organizations........ccccoeeevvvenenene 2
Local government........cccecveenieeneenennne 3
School Itself
Don't KNOW......ccoeveveeeunee 5
Others (SPecify)...cccccvverrreererreneneenene 96
30.2 | If'Yes', what were core contents of | Roles and responsibilities of SMC members......A
the training? Generating support for school development......B
Strengthening of community participation in school
(Multiple response possible) ACLIVITIES oot e C
Development and administration of School
Improvement Plan (SIP) .......cccovevevenienene D
Creating a learning-environment in school...E
Budgeting for school activities............... F
School good governance .........cccceuenn e G
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Monitoring and supervision..........c...c...... H
Parents engagement ................cccceeeeenee I
Promoting reading skills..........ccccccccveunneeee. J

Management of School Meal Program..........ccccccceveeune.

Generating support from local government......L
Gender and Social Inclusion................... M
Orientation of EGR teaching materials........ N
Continuous Assessment (CAS)......... (0]
Preparation of local materials.......... P
Orientation on SHN program........ Q
Home grown school feeding components....... R
Other (SPecify) .ovvivreererereireeieeene S
DON't KNOW...covevvevicievieceiericieiene 0]
31 How many meetings of SMC were If “0",
held in the year of 2079-2080? go to
32
31.1 Did the meeting discuss about the
following.......... ?
Topic Yes=1 No= 2
Activities to promote
reading skills in early
grades
Effective management
of Mid-day Meal
(selection of one of the 5
models, use of menu
etc.)
Effective management
and  monitoring  of
School Health  and
Nutrition (WASH in
school)
Enrolment and
Attendance
Other (Specify) ____
32 Has the Parent- Teachers’ YOS ottt sttt e s 1 If 1,
Association (PTA) been formed? NO e e et 2 32.1
else
35
32.1 Total number of members in PTA
(Review record)
32.2 | Total number of males in PTA
32.3 | Total number of females in PTA
|
33 How many meetings of the PTA
were held in the last year?
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33.1 Did the meeting discuss about the
following.......... ?
. No=
Topic Yes=1 2
Activities to promote reading
skills in early grades
Regular attendance of students
Parents engagement to support
in education related activities
including SMP implementation
Students' performance
Other (Specify) _
34 Does your school organize
meetings with parents regularly? Yes........ 1 If 2,
No......... 2 341
else
35
34.a. | If yes for parents of which grades | Parents of all grade students.................... 1
are the meetings organized? Parents of students till Grade 5....................
Parents of students till Grade 10
Parents of students till Grade 12
34.1 If 'Yes’, what is the frequency of MONEAIY ..t 1
meeting with parents? QUAIEETTY vttt 2
Semi-annually ....ccocveeevieinieeineeinnenceee 3
ANNUAIY e 4
Others (Specify)______ 96
34.2 | If'Yes', who usually attend the FAther ..ot 1
meetings? MOTNET vt 2
Male guardian ........ccoceeveveireneneeniereniee e 3
Female guardian.....cccoceveveceeneinencncnieneene. 4
Both male and female guardian...........ccccccceuenee. 5
Others (SPecify)....cccvveererenerinreenieennes 96
35 Has any Child Club been formed? | YesS ..o 1 If 1,
NO ettt 2 35.1
else
36
35.1 If 'Yes’, what is the number of A Male e
members in Child Club by gender? | b. Female ......ccccoevvvinineniciircieneneesee
35.2 | If'Yes', what is the number of I:H:I
Child Club members by ethnicity? | @ DalitS oo
b. Non-Dalits .....ccoceveverereenreereenee I:“:'
35.4 | If 'Yes', how many meetings were I:“:'
held in the last year? No. of meetings ......cccovvveenreerrecnnee
DONT KNOW . 98
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I\?c;. Questions Responses SI.::)p
36 Is there School Operation Calendar Yes, observed ... 1
(school routine)? Yes, Not 0bServed.......eevveeieeeeeinieeeiiieeenns 2
(Observe) NO et e 3
37 Do you have the updated School Yes, observed ...
Improvement Plan? Yes, not observed If 1
(Observe) N Lo TR and 2,
37.1
else
38
37.1 | If'Yes', does the S.N. | Needs Yes | No
SIP include the Early Grade Reading
following major Use of mother tongue in early
components? grades
School Meal Management (HGSF
and local procurement)
SHN/WASH
Inclusive education
Co- curricular activities
Increase instructional time
SMC/PTA, parents meeting
Learning materials
School Safety
ReAL plan implementation
Teacher's Professional Development
School infrastructure development
Monitoring and evaluation
Other quality pedagogy
Learning fairs
Teacher mobile meeting
Administrative training
Teacher Reward Mechanism
38 How is the regularity of students in early
grades? If
1.2, 3,
(Check register and head count) 39
BelOW 60%......cccermiriciririieieneeeeeeneeeeerenennes 5 else
38.1
38.1 | If below 70% (codes 4 or 5), what are the Because of SickNesS ....cvcveveeeeeveeiececreceeerene A
main reasons for the absence? Because of long distance from home to school
........................................................................ B
(Multiple response possible) Because of adverse climate .......ccccocvvevinenene C
Because of festivals ......c.coccccvevvenncinecnennne D
Because of involvement in household
WOrks/farm works ........ccceeeennienenennenenn E
Because of financial crisis......c.cceveirerernennn F
Lack of student’'s awareness/or interest....... G
December 2024 | DE/NPCO/2023/027 116



Lack of parental awareness.........cccccceevvenenee. H

Lack of parental SUPPOrt......cccevevireneneenienenne. I
As the students above grade 5 do not get
midday meal ..o J
Mensuration (for girls).......cceevvernerrerrnenenn. K
Child Marriage ....cccoeveveveevenerrne e L
Difficulty to learn/understand the
COUISES. ..t M
Teacher absenteeism........cccevveveneee. N
Unsafe school environment (due to earthquake)
.......................... 0]
Other (Specify)...ccceceeererunnne X
39 How is the regularity of the Nepali 90 % and above.........cccceevveriinnncecene 1
language teachers for early grades? 80-909%0....ccueeeerirririeereereee e s 2 If 1,2
70-80%..ucveverieeeererereiere sttt ses e 3 and 3,
B0-70%...eveveereerrerenieneneseeiereie sttt s enenenes 4 39.3
BelOW 60%......cecirmiriciririieeneeeeeeeeceerenenenes 5 else
39.1
39.1 If below 70% (codes 4 or 5), what are the Lack of motivation ......ccccceeeeeeeiieeiieeeeieeces
main reasons for the irregularity? Transfer of teachers
Teachers attending trainings
(Multiple response possible) Long distance .......ccccecevveveneriennns
Climatic conditions
Frequent replacement of teachers etc............ F
Effect of earthquake and other disaster related
problems (Unsafe school
environment.......cceeeeeeerveennes G
Others (Specify)____ e X
39.2 | If below 60-70%, has the school taken any | YeS....coorirene et 1 If1,
action to increase the attendance? NO et 2 39.3
else
40
39.3 | If yes, what actions does the school Strictly follows the school guidelines/ protocol
usually take to increase the attendance? | .o s A
Encourages those who attend regularly ........ B
Properly evaluates the teacher performance C
(Multiple response possible) Regular monitoring by SMC/HT and marks the
teacher as absentee .....ccccoeeveevniccneenene. D
Asks justification from the teacher in case of
[ONE ADSENCE . E
Stops the promotion of the teacher................ F
Provide incentives to the best performing
teacher.....vciecicrecenen G
Other (Specify)____ e X
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Q. No. Questions Responses Skip To
40 Have all Nepali early grade Yes, all early grade Nepali subject If 1 and
teachers been trained in EGR teachers are trained.....c.cccoeveveinnennenennene 1 2, 401
instruction method/tools? Yes, but only one or some Nepali else
subject teachers are trained...........cccccceueeee. 2 41.3
No, none of the Nepali subject teachers
are trained .....ccooeeeicnnericieenee 3
40.1 How many teachers were trained? | ___
40.2 Who provided the training?
Note: - In case of World Education, | WFP.......cccccvvvevenrnrereenene. 1
their local partners are as follows: | WFP partner (World Education) ........ 2
Other Agencies.............. 3
Bajura: Seto Gurans Local government
Darchula: Community Rural DONTKNOW....ocevviieiieireiceieiee
Development Society (CRDS) Others (SPecify)...cccceevireerenennne
Bajhang: Saipal Development
Society (SDS)
41 Have the EGR trained teachers Y S ettt e s 1 If 1,
demonstrated improved teaching | NO.....ccoccivriciinncceece et 2 411
skills after the training? Somewhat.......coevveenrevnenenieennne 3 else 42
(Also verify through classroom
observation)
41.1 If ‘Yes', in what ways? Application of enhanced teaching methods
.......................................................................... A
(Multiple response possible) Preparation and use of additional teaching
materials besides textbooks................ B
Better organization and management of teaching
learning materials .......cccocovveecirnnieenccne C
Better communication with parents ............... D
Better communication with students .............. E
Preparation and use of teaching plans ........... F
Use of continuous assessment chart .............. G
Better support based on student learning skills and
personalized l€arning .......ccceccveverenevenenne H
Better record keeping and follow-up on lessons
........................................................................... I
Better access and use of technological equipment
........................................................................... J
Provision of instructions to children in mother
TONGUE ettt K
More interactive class delivery ......cccocoeueueneeee. L
Use of integrated curriculum ........cccccccevvvennee. M
Other (Specify) __ e X
41.3 Has any needs assessment been
conducted to identify the needs of
the teacher?
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41.4 . YES oo 1
In your opinion, should any needs
NO vttt 2 If 1, go
assessment be conducted before to 415
organizing any training? else 42
41.5 To identify the gap among teachers......A
To understand current situation of teacher's
If yes, why? ;
skills....B
. . To systemize the teaching process.....C
(Multiple choice) To identify correct need for each teacher......D
Others (Specify)......X
41.2 In your opinion, who should be | World Education/WFP........ 1
responsible for providing these | Local Government........ 2
trainings? Other local NGOs/CBO:s.......3
Fellow EGR trained teachers.......4
Don't know........ 5
Others (Specify) .....
41.6 Who should measure or monitor Head Teacher.......1
effectiveness of the training? School Management Committee (SMC)......2
Independent External Evaluator (Organizations)...3
(Multiple choice) Local Government........ 4
Local NGOs/CBOs.......5
Don't know........ 5
Others (Specify)
Q. . Skip
No. Questions Responses To
R6T 38 e
42 What is the allocated time for Less than 45 minutes a day......... 1
Nepali language class for early 45 Minutes @ day ....c.coeveeveeernrerecennerceieene 2
grades? (ECD -G5) 60 MINUtES @ day ...coceevevererieriierieieeeee e 3
90 MINULES @ dAY .eeevvereieeerieriieierieie e 4
Others (Specify)____ i 96
42.1 | Do you think that the allocated YES ettt ettt 1
time is adequate? NO ottt et 2
43 Do you monitor the classroom YES ettt ettt 1 If1,
activities of the early grade Nepali | NO .c.occcveireineeneeeerc e 2 43.1
language teachers? SoMetimes......ccoeveveeevenencenneenes 3 else 44
43.1 | If'Yes', how frequently? DailY e e 1
WEEKIY ..ottt 2
Every 15 days ..ot 3
MONENIY <ottt 4
QUATEETTY e 5
Others ... 96
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44 Do teachers prepare 1eSson Plans | YES .....ccciveinirnecininnircectrsenereseeeerenenes 1
in advance? NO ottt 2 If1,
SOMELIMES.....cviiirirriereicir s 98 45 else
46
45 Do you review and provide YES ottt 1
feedback on lesson plans NO ottt et 2
prepared by teachers? SOMetimes......ccovvivrieininniriiinns 3
46 As per your observation, do the YES ettt e 1 If 1,
early grade teachers need further | NO ...t e 2 46.1
support? DON't KNOW...cuvviniiieeieeieienieeneeerene e 98} else 47
46.1 | If'Yes', in which area? Teaching materials.......c.cccvueuenene.
Refresher EGR trainings
(multiple choice) EGR-based trainings.........cccveeeuvnen.
Teacher appointment (Darbandi).......... D
Timely salary.....cccevevenennenene E
Recognition and rewards
Other (SPecify).....cocecevereerereeennene
47 Was monthly meeting with YES ettt ettt 1 If1,
teachers conducted in the last NO ottt 2 47.1
academic year i.e. 20807 else 48
(Pls check the meeting
minutes)
47.1 | If yes, how many times werethe | ....... times
meeting conducted in the last Record not available for review.......c..c.......... 98
academic years 2079 and 20807
(Review record)
47.2 | If'Yes', what are the common Early grade Students’ performance................. A
issues discussed during the Challenges faced during teaching/learning activities B
meeting? Additional teaching/learning materials........... C
Conducting student assessment and use of data to
(Choose all that apply) support children.........ccccoeceveenenen. D
Strategies to make classroom inclusive.......E
Support from local government................. F
Support needed from school =~ managementG
Involvement of parents......c.coceeveveveeieneeneenene H
Status on implementation of SIP...................... I
ReAL plan implementation...................... J
School operation annual calendar
development.....cccoeeiveneeniecnnene. K
Discussion on role of SHN and Midday program as
integral part of education..........ccccceeeereercnerennene. L
Learning sharing of teacher professional development
Program.......ccceevveuene M
Other (Specify)___ e X
48 Did any teacher (HT or EGR If1,
teacher) participate in any mobile 48.1
meetings in last academic year? else
49
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48.1 | If yes, how many times inthelast | ONCe.....cooceeivvveericccinincccereeees 1
year (2080BS) did they participate | TWICE ...cccevrirerereieniieieeseee e 2
in the mobile meeting? Others (Specify)......... 3
48.3 | Are mobile meetings useful for Yes If1,
continuous teacher professional No 48.4
development? else 49
48.4 | If yes, how? Learning sharing.......ccccceceeveveuenne 1
Flexibility in learning........c.cecceeeeene 2
EXposure Visits.......ccocoveevcnininnnene.
Others (Specify)
34.1 | Who should be responsible to Head Teacher.......1
conduct mobile meetings in School Management Committee (SMC)......2
future? World Education/WFP........ 3
Local Government........ 4
Other local NGOs/CBO:s.......5
Don't know........ 5
Others (Specify)
Q. No. Questions Responses Skip To
49 In your opinion, how is the EXCEIlENT...uiiiriiiietiereteee e 1
overall learning SatiSfACtOrY ...cvieiviiccireecc e 2 If 1, 49.1
achievement of grade 2 P OO ettt e 3 else 49.2
students?
49.1 If ‘excellent’, why? Regularity of subject teachers.........ccccvnnneee. A
Regularity of students.......ccceevvereneneneeieennen. B
(Multiple response possible) | Parental SUPPOIt......ccoceveceenevereneneneeneeeeeeene C
Adequate teaching-learning materials........... D
Effective teaching methods.................. E
Trained teachers.......ccoevvveneinecincecenee F
Effective teaching-learning activities.............. G
Use of mother tongues in teaching ............... H
Teaching based on students learning capacity/
Performance .......cccoeveverenenenieneece et I
Provision of Tol Sikshya ...
Good performance and dedication of the students......
Other (SPEeCify) coeveieeeerecereneserese e X
49.2 If ‘Poor’, why? Frequent absence of subject teachers............ A
(Multiple response Frequent absence of students
possible) Lack of parental SUPPOrt......cccoceverenereenieneennnn
Lack of teaching-learning materials ............... D
Less effective teaching methods
Lack of trained teachers.......cccoeeervcinecennenenn.
Less effective teaching-learning activities...... G
Different mother tongues of the students....H
Ignoring students learning capacity/ performance |
Other (Specify) e X
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Q. No. Questions Responses Skip To

50 How is the student's
assessment performed?

(Multiple response | Continuous Assessment System (As prescribed in the
possible) CAS guidelines of CDC)
Other (Specify)

50.1 How does the school use To promote students ........cc.c.....
the results of assessment? To plan for remedial teaching
(Multiple response To improve overall instruction
possible) To support individually .......cccceceevenirenenennenen.

To support recovery
[€arNING...coveveiirirreererrcererreene E
Other (Specify) _

51 Does the school take help | YES .o If 1, 51.1
from the parents to IMProve | NO ... cveereirerreee e 2 else 52
student learning?

51.1 How does school mobilize Awareness program for the parents.............. A
parents for improving Regular meetings/ interactions with parents B
students' learning Involving parents in volunteer activities  in school
achievement? | e C

Involving parents in developing learning materials D
(Multiple response Organizing reading melas ........cccocovvverenenenns E
possible) Involving parents in developing school plans/SIP F
Requesting parents to support learning athome G
Awarding supportive parents.........c.coceereveueee. H
Parental education/literacy classes................. I
Other (Specify) X
New Q. Questions Responses Skip To
No. geaT 3ET AT STt
52 Have you/your SCNOOI | YES ittt 1
undertaken any activities t0 | NO c.cccccrrreieninineeceie e 2
understand the special need If 1, 52.1
of any students and prioritize else 53
them during teaching?
0
52.1 If yes, what? Conducted assessment of students....A
Functional Complaint Response Mechanism.....B
(Multiple choice) Parents-Teacher Meeting (PTA)......c.ccceueuee. C
Others (SPecify)....cceeverrreererererererienenes X
53 Did the Nepali teacher | YeS... et 1
provide extra priority and
care to children whose If 1, 53.1
mother tongue is not Nepali? else 54
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53.1 If yes, how? Use contextualized instructions in class (in local
[ANZUAEE) ..o A
(Multiple choice) Separate classes for non-Nepali speakers......... B
Others (SPeCify)....cceeverrreeerenereririerenens X
54 Did you or your school design
any specifical mechanism
. . YES ot 1
targeting low performing No 2 If 1, 54.1
Students, e.g, separating | O I e else 55
them into groups and coach
them?
54.1 If yes, what have you done? | separating them into group..............coe... A
Coaching them after school..........cccoeueueee. B
(Multiple choice) Conduct Parent-Teacher Meeting................ C
Peer-to -peer study with high performing
students................ D
Others (SPecify)....ccevverrerreneneeennenes X
54.2 Have you heard of Social | Yes....... 1 If 1, goto
Behaviour Change | No........ 2 54.3 else
Communication (SBCQ) goto 55
campaigns?
54.3 If yes, from whom/where? Palika officials......... 1
Students........ 2
Parents......3
Fellow teachesr.....4
NGO/INGO:s......5
Media (radio/TV/mobile)......6
Cannot recall.....7
Others (Specify)...8
54.4 Are  there any  SBCC | Yes....... 1 If 1, 54.5
campaigns going on in your | No........ 2 else 54.8
school/palika?
54.5 Can you elaborate on what | Radio programs........ 1
kinds of SBCC campaign is | Dramas/Plays.......2
available in this | Posters............ 3
school/locality? Flashcards......... 4
Interpersonal consultations.......5
Group meetings......6
54.6 Have you seen any change in | Yes.......1 If 1, 54.7
the social behavior pattern | No........ 2 else 55
among students after the
SBCC campaigns?
54.7 If yes, what changes have you | Improved eating habits (Reduction in junk food
seen? consumption).....1
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Improved sanitation habits.....

2

(Multiple choice) Improved hygiene (including menstrual habits).....3
Improved reading habits.....5
Others (Specify)....... 6
54.8 If no, do you see a need to | Yes......1
employ SBCC campaign in the | No......2
future targeted towards
improving reading habits of
students?
Q. No. Questions Responses
55 Please select Yes or No for the following
sentences.
(Ask this question’s 7-15 items Items 1=Yes 2=No
a. School Meal Program has increased students’
enrolment.
b. School Meal Program has increased students'’
attendance.
C. School Meal Program has decreased students’
dropouts.
d. School Meal Program has increased students’
attentiveness in class.
e. School Meal Program has increased students’
interest in studying.
f. School Meal Program has increased overall
students learning outcome.
h. The Mobile Meetings of Head teachers and EGR
teachers are focused on the pertinent activities of
early grade reading.
i. There are grade appropriate reading materials in
the early grades.
J. School has adopted an inclusive pedagogy.
Q.No Questions Responses Skip To
T AT S
56 Does your school provide cooked If 2,
meals on all 180 school days? 56.1
else 57
56.1 If no, why? Please specify the | No cook available If 2,
reasons Absence of coOK......cceeuvernviverennene goto
Unavailability of proper kitchen.......... 3 56.2
(Multiple choice) DU t0 €XaAM .eveveveveeeecieecie e 4 else
Others goto 57
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materials for SMP from?

(Multiple choice)

2. Farmer groups......... B

3. Local farmer cooperatives......... C
4. Cold stores........ D

5. Others (Specify)........ X

56.2 When the cook is absent, how do | Give them packaged meals (Waiwai, dalmot).....A
you manage lunches for the | Ask students to bringlunch from home............ B
students? Another teacher cooks as a replacement for
cook......C
(Multiple-choice) Hire someone else from outside school for the
absence period........ D
Others (Specify)........... E
Is the school using any meal Yes, 0bServed ... e 1 If1or
menus ? Yes, could not be observed..........ccccocevereneennene. 2 2, goto
57 (Observe) INO ittt s ear e eraeeeaes 3 57.1
DONT KNOW....uriiiriiciirercrct e 98
If yes, what menu are you using? | 1. Palika prepared it
2. School prepared it
57.1 3. School and palika coordinated for preparation of
menu.
4. Following GON/CEHRD menu
5. Other specify
Is your school receiving the S.No. | Items Yes=1, No=0 Skip
following food commodities from 1 Fortified rice logic
58 WEFP? 2 Lentils
3 Fortified vegetable oil
4 lodized salt
What quantity of these products Food Group Quantity
do you receive from them? (Kgs/ltrs)
58.1 | (MONTHLY) 1 | Fortified rice
2 | Lentils
3 | Fortified vegetable oil
4 | lodized salt
58.2 Is the school receiving D = 1
fresh commodities that NO it 2
. . DONT KNOW....uiiiirieciirrcrct e 98
meet required quality
standards from
WEFP/Partner Organization
for the SMP? (Observe +
Record review)
58.3 | Isthere regular and timely supply
of food commodities from WFP/
partners to the school?
61 Where do you procure other food | 1. Local farmers....... A
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Which food groups do you
usually procure from them?

(Multiple choices)

1.Cereals, Grains, Roots And Tubers: Rice, Pasta,
Bread, Sorghum, Millet, Maize, Potato, Yam, White
Sweet Potato

2. Legumes / nuts: beans, cowpeas, peanuts, lentils,
nut, soy, pigeon pea and / or other nuts

3. Milk and other dairy products: fresh milk / sour,
yogurt, cheese, other dairy products (Exclude
margarine / butter or small amounts of milk for tea /
coffee

4. Meat, fish and eggs: goat, buff, chicken, pork, blood,
fish, including canned tuna, and / or other seafood,
eggs (meat and fish consumed in large quantities and
not as a condiment)

5. Vegetables and leaves

6. Fruits (Banana, Apple, Orange, Mango, Papaya,
Peach etc.)

7. Oils/Ghee/Butter

8. Sugars, or sweets (Honey, Jam, Cake, Candy, Biscuit,
Sweet etc)

9. Salt, spices and other items

61.2

What quantity of these products
do you procure from them?
(MONTHLY)

Food Group Quantity
(Kgs)

1 | Cereals, Grains, Roots And Tubers:
Rice, Pasta, Bread, Sorghum,
Millet, Maize, Potato, Yam, White
Sweet Potato

2 | Legumes / nuts: beans, cowpeas,
peanuts, lentils, nut, soy, pigeon
pea and / or other nuts

3 | Milk and other dairy products:
fresh milk / sour, yogurt, cheese,
other dairy products (Exclude
margarine / butter or small
amounts of milk for tea / coffee

4 | Meat, fish and eggs: goat, buff,
chicken, pork, blood, fish,
including canned tuna, and / or
other seafood, eggs (meat and fish
consumed in large quantities and
not as a condiment)
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5 | Vegetables and leaves

6 | Fruits (Banana, Apple, Orange,
Mango, Papaya, Peach etc.)

7 | Oils/Ghee/Butter

8 | Sugars, or sweets (Honey, Jam,
Cake, Candy, Biscuit, Sweet etc)

9 | Salt, spices and other items

61.3 | What is the total cost of products
procured from them?

(Monthly expenditure)

Food Group Cost

1 | Cereals, Grains, Roots And
Tubers: Rice, Pasta, Bread,
Sorghum, Millet, Maize, Potato,
Yam, White Sweet Potato

2 | Legumes / nuts: beans,
cowpeas, peanuts, lentils, nut,
soy, pigeon pea and / or other
nuts

3 | Milk and other dairy products:
fresh milk / sour, yogurt, cheese,
other dairy products (Exclude
margarine / butter or small
amounts of milk for tea / coffee

4 | Meat, fish and eggs: goat, buff,
chicken, pork, blood, fish,
including canned tuna, and / or
other seafood, eggs (meat and
fish  consumed in large
quantities and not as a
condiment)

5 | Vegetables and leaves

6 | Fruits (Banana, Apple, Orange,
Mango, Papaya, Peach etc.)

7 | Oils/Ghee/Butter

8 | Sugars, or sweets (Honey, Jam,
Cake, Candy, Biscuit, Sweet etc)

9 | Salt, spices and other items

61.5 | Do the procured commodities

Yes, observed 1

meet the required quality Yes, not observed 2
standards? (In terms of NO i ittereetiere e errerre e sreer e e raeseesreenne 3
freshness)

61.4 | Isthere regular and timely SUPPIY | YES .ccoireirrinreninetneeee st 1
of these additional food INO ettt ettt st e e sae e b s e saesnne e 2
materials to the school? DON't KNOW ..ottt 98
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61.4a | Is there any mechanism to Yes......1
ensure regular and timely supply | No........... 2
of procured food?
61.4b | What is the mechanism to ensure | Formal contract......... 1
regular and timely supply? Verbal agreement........ 2
Hiring a middleman........ 3
Appointment of focal person at school......4
Others (Specify)......96
62 Is there sufficient local food
production in the community?
63 Do you think that the school is It is ready......1
ready for in-kind to cash It is not ready......2
transition for school meals? Don't know........ 3
64 Do you receive feedbacks Yes.....1
regarding School Meal Program? | No.......2
64.1 If yes, What kind of feedback do Food quantity is not enough.....A
you usually receive? Food quality is not good......... B
Food taste is not good............. C
(Multiple choice) The utensils are not clean......... D
Food is not cooked properly......E
The food is usually dry........... F
Others (Specify)....cccceeune. X
65 What is the overall feedback REPOrt t0 SMC ..ot A
reporting mechanism for School Report to headteacher/teacher ...........ccccceucec. B
Meal Program? RepOrt tO Partners .....cvceveerrvenenereniese s E
Toll Free Helpline/Namaste WFP ...........ccc..c.... F
(Multiple response possible) SUEEESTION DOX.viieieiiieieereeseeeee G
Complaint handling focal teacher..................... H
Report to WFP staff......cccoceeveennenenncreeen, I
Report to distribution centre staff..................... J
Report to local government.........ccccovvvevecenncns K
No feedback mechanism........cccoceeevernrcrennnes L
Other (Specify) ____ e X
66 Has your school placed any If1,66.1
monitoring mechanism for the else 67
school meal program?
66.1 If yes, who are involved in SMC members.............. LA
monitoring school meals? Teachers ....cooccceeennee. ..B
(Multiple choice) Headteacher.........ccocvreeevecreceennenen. C
Parents ..., D
PTA o
Education officer of LL.....cccceeueucnee. F
Social development committee members G
Ward chairperson and members............. H
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OthersS. e X

Q. No. Questions Responses S.lr(;p
YT ELLEE) PRPREY
67 What are the major challenges | Junk food sale around schools............. A
for implementing SMP in your | No single dedicated cook................. B
localities? Lack of proper kitchen.................... C
NO Storage area....c..ceceeevereeevenense D
Locally available food for procurement is not
(Multiple choice) enough....E
Students do not like few school menu....F
No proper monitoring mechanism from LG......G
Delayed fund disbursement from the LG........ H
Poor cooperation from LG.......cccccceeuenenes I
Lack of support from parents.........cccceeuue. J
Amount dedicated for the SMP not adequate.....K
Other (Specify).....cccccccurerunene. X
68 What are the major challenges Child marriage.......cccccoeveervrvneee. A
for improving educational School is far from homes............ B
outcome in your locality? Household chores/farm work........... C
Financial issues.....c.coceceeveenne D
(Multiple choice) No motivation of students to study.......... E
Mismatched teacher-student ratio.......... F
Low teacher capacity......ccccooeuvenee. G
Seasonal migration.........c....... H
Others (Specify)...ccocevenrurcennene X
SPECIAL STUDY QUESTIONS:
Questions Responses Skip To
Q. 9o 3Ee AT S
No.
69 Does your school receive any YES it 1 If 1, 69.1
support for midday meal from NO et 2 else 69.2
Local
Government/community/any
organization other than WFP/its
partner?
69.1 | If 'Yes', what kind of support? IN-KIN e e A
Cash .. B
(Multiple choice) Other (Specify)_____ e X
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69.2 | If not, have you approached them | Yes.....ccveivnvnnnecnenneinenenens 1 If1,69.3
or requested them for any NOueeireieereeerree e 2 else 70
support?

69.3 | If yes, how was their response? Helpful....ooeveere 1

Not helpful.......cceveireernriereenen 2

70 Has your local  gOVErNmMEeNnt | YES ...ttt seenes 1

established the school mMeal | NO . e 2
committee at the municipal level as | DONt KNOW ........cceuivivineerericcinnncrciieneeeenees 3
per the guidelines?
(Committee comprises of LG
elected representative, education
unit head, agriculture unit head,
admin head)

71 How often do LGs Regularly (Monthly).....cccccvcevenueuenne. 1
monitor/supervise the school Often (three to 4 time a year).......c.e...... 2
meal program? RArely oo 3

72 What is the areas LG looks into Meal preparation ........cccecevevervenee A
during their visits for the SMP Meal distribution ..........ceeeeeeeuence. B
monitoring? Meal Menu .....cccoeceveerenireninnnne. C

Cleanliness and ventilation.........c.c.eeveue. D
(Multiple choice) Commodity Storage......ccveeeereerennen E

ULenSilS....ccorvneecirnecirernen F

Others (SPecify)...cccevrereereerennnnes X

73 Has your LG provided any If1,73.1
comments/feedback to the mid- else 74
day meal program running in your
school?

73.1 | If yes, what were the areas for Meal preparation .......c.ceceveveeerennes A
major feedback? Meal distribution ........ccccceevevenenneneee B

Meal Menu ......cccovvereevenerieccnne. C
(Multiple choice) Cleanliness and ventilation............c........ D

Commodity Storage......cccceeveevervenennen E

UtensilS......coccveenvrnreereeene, F

Others (SPecify)....cvecerereeererennns X

74 How would you assess the
performance of your palika/LG Satisfactory. ... 1
from the perspective of Not satisfactory
monitoring to the mid-day meal
program?

Q. Questions Responses Skip To

No.

75 Did local municipality officials YES ittt 1

(Municipal Education Committee/ [N Lo TSRS 2
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Education officers) monitor your DON't KNOW ..ttt 98 If 1, 75.1
school activities in the last year? else 76
75.1 If ‘Yes’, how many times did they One tiMe...coiiiiici e 1
monitor your school activities TWO IMES .ottt 2
during education calendar year of | Three times .......cccvevevnenienenienineneneseeenine 3
20807 FOUr times ... 4
More than four times .........ccccceoeeeevneciinennnns 5
75.2 What was the purpose of the Early grade Students’ performance................. A
monitoring visit? Additional support for teaching/learning materials
........................................................................ B
(Multiple-choice question) Strategies to make classroom
INCIUSIVE.....oiirerirciecn, C
Support needed towards school  management
........................................................................ D
Enrollment and Retention/Dropouts............... E
Status on implementation of SIP..........c........... F
Discussion on role of SHN and Midday program as
integral part of
education......oeeeeeerereerereenerenenen, G
Teacher professional development
ProgramM....cccccvees wereeeeeeeene H
Other (Specify)___ e X
76 Has your local government
developed any recognizing and If 1, 76.1
rewarding mechanism for else 77
teachers?
76.1 If yes, what? Appreciation letters to teachers based on
academic performance........cccoeveunee. A
(Multiple choice) Cash prizes to the schools for the outstanding
academic achievements and nomination for
recognition to other agencies..........cccovevueunce C
Best teacher award based on recommendation
from local government.......c.ccoeevvvvevveneneane D
Other (SPeCify)....ceecurerirerenieirieinieeeienieenine E
77 Has your local government made | YeS......cornneencieinnneccteneeeee e 1
any changes or taking special | NO...coiinneic e 2 If1,77.1
initiatives for their students to | DONTKNOW .....c.cccevverienncineineecceneceenee 3 else 78
achieve reading outcomes?
77.1 If yes, what have they done? Merit scholarship for high-achieving students.....A
Certificate for good performers.......ccoceeeeuuee B
(Multiple choice) Cash Prizes.....oecvvvenenenireeeereenenns C
Stationary support to students.............c.c...... D
Others (SPecify)....ccccvveerenrerneeenieenen X
78 Has your local government
developed any teaching/learning If1,78.1
materials contextualizing the local else 79
situation or in local languages?
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78.1 If yes, what have they done? Booklets.......ccoouvueneee. A
Flipchart poems................. B
(Multiple choice) Storybooks......cceiireruenee C
Others (SPecify)....cccvmeerenrernieenieennen D
79 Has the municipality conducted | YeS.....irininenieniceeeeresesesie et 1
any teacher capacity bUilding | NO....ccoriiinneic e 2
training in the last two years? DONE KNOW....ovviiiecrercictiererercteeer s
80 How has your experience been | Satisfactory.......ccccevvvveeniecennenes 1
with the LG in terms of general | Not satisfactory.......c.cccooeevevcvnnenens 2
linkage and coordination with
them for school level activities
(non-SMP)?
Q. No. Questions Responses Skip To
82 Very useful............ 1
How useful is the IEMIS Neutral........cceeune 2
reporting? Not useful............. 3
83 Lack of capacity to complete the electronic
works......A
Lack of regular monitoring by the IEMIS
officials......B
What are the major IEMIS !_ack of e!ectronlc materials to log in
related challenges? information........... C
) Lack of electricity in the area.......ccocevveceneeennne. D
Server related iSSUES........ccecevenrnieerenniereeenene E
Limited access time........ccceceveeereererernenennnne F
Others (SPeCify)..cccuveennereirireeneeneee e X
84 Would you be interested in YOS ettt sttt ettt ebe e 1
using any digital monitoring NO 1ttt e e 2
system to keep track of the
students receiving school
meals?
85 Do you think the digital Yes......1
monitoring system will ease No.......2
the process of tracking and Don't know.......3
monitoring of SMP?
Thank you for your time!
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Questionnaire for Nepali Subject Teacher

Prefer not to respond 4

. No. . R
Q.No Questions €5ponses
1 Name of School:
2 Bajura 1
s Bajang 2

District name Darchula 3
2.1 Bajura
2.2 Bajhang
2:3 Darchula
3 Name and code of Rural /Urban

Municipality:

Ward no.:

Basic (ECD-8)............. 1
Up to which grade the school Secondary (ECD-10).......2
functions Higher secondary (ECD-12)............ 3
Others (Specify)...cccoeererrereuenens 4
Q. Questions Responses Skip To
No.
11 Identification of the respondent
12 What is your gender? Male 1
Female 2
Other 3

13 What is your ethnicity?

Hill Bramhin/Chettri......ccccocvevevennenee. 1
Hill Janajati.......cocceeeeevccieiecencnenes 2
Hill Dalit....cviveeiieiireeecriereeeenne 3

Madhesi Bramhin/Chettri.......ccccuen......
Madhesi other caste/OBC.........ccceuvene...

Terai DalitS....ccoeeeeeeveirrceeereeieenen 6
Terai Janajati....c.ccoceveecervenreeeneeieenees 7
MUSHMS...eeviiereieieeree e 8
(@] 1 01T 96

14 What is your formal education?

1. Basic level (1 - 8)

2. Secondary level (9 - 12)
3. Bachelors

4. Masters or above

15 Type of appointment

Permanent 1
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Q. Questions Responses Skip To
No.
Temporary (Fixed source-From Palika) 2
Temporary (Internal source of school) 3
Voluntary teacher..........c.......... 4
Grant supported teachers ...5
Relief quota teacher........cccceeeeuenenne. 6
Other (Specify) 96
17 How long have you been teaching in Less than a year 1
this school? 1-5 years 2
6-10 years 3
More than 10 years 4
18 Have you received any special Yes 1 If 1, goto
skills/knowledge training/academics No 2 18.1 else 19
prior to joining as a teacher?
18.1 | If yes, what special skill did you Teacher's Professional Development
receive? Training....1
Teacher's Professional Support Training........ 2
EGR Training.......cceceevevenneene
Others (Specify)
19 What is the total number of students | Male
in grade 2? (Check attendance Female
register)
20 What is the total number of sections (If total
in grade 2? Number of sections number of
students
>45)
21 What mother tongues do the majority | Nepali A
of students in your class speak? Tharu B
Bajhangi C
Magar D
Bajureli E
Darchuleli F
Doteli.eiiiiiiiiiii G
Other (Specify) . X
22 What mother tongues/medium of Nepali 1
instruction do you mainly use while Tharu 3
teaching Nepali subject? Bajhangi 6
Magar 7
Bajureli 8
Darchuleli 9
Other (Specify) - 96
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Q. Questions Responses Skip To
No.
23 What materials in general do you use to teach
early grade reading/ literacy? (Multiple Response
response possible)
Reported Observed
Yes...1 No....2 Yes..1 No...2
T JHeellehel TR
Materials aféer .2 T .1
it &F .2
3 Textbooks
b Teacher's Guide
c Curriculum
d Lesson plan
o Charts/ Pictures
¢ Word cards/ Flash cards
g Electronic audio- video materials
h Online materials
i Book corner
j Levelled readers
K Supplementary reading materials
Locally available materials
« Other (Specify)
23.1 | (If Book Corner mentioned in 23), What types Grade Appropriate Books...... A
of supplementary reading materials are Story Books.......cccceuevenenen. B
available in the book corner? Informative Books................. C
Others (Specify)_____..... X
23.2 | (If Supplementary Reading Materials Improves children’s exposure to

mentioned in 23)

What is your perception about the benefit of
the supplementary reading materials on the
development of literacy and overall learning
outcomes of the children?

reading materials A
Improves children’s footfall to
library/Book Corner B
Improves children's interest
in reading C
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Improves children motivation to go to
(Multiple response possible) school consistently D

Motivates children to stay longer at

school E

Improves child’s attentiveness in class
F

Improves children’s learning outcomes
G

No benefits H

Other (Specify) X

24 How do you rate the sufficiency of available Sufficient 1
teaching learning materials? Not sufficient 2

25 How regularly are these materials used? Regularly 1

Often 2
Sometimes 3
Never 4

25a | Do you encourage other subject teachers to Yes....... 1
use these resources while teaching? No........ 2

26 How do you assess the quality of these Good.....cceueueee. 1

resources? Average............. 2
Bad....cooeeeneen. 3
26.1 | Who is currently providing these reading 1. WFP/WFP partners
materials? 2. Other organizations
(Multiple choice) 3. Local Government
4. School itself
5. Others (Specify)

26.2 | Inyour opinion, who should be responsible for | 1. WFP/WFP partners

providing these reading materials? 2. Other organizations
3. Local Government
4. School itself
5. Others (Specify)

Q. Questions Responses Skip To

No.

27 Has any needs assessment been Yes 1
conducted to identify the needs of No 2
the teacher?

27.1 | Inyour opinion, should any needs Yes 1 If 1, goto
assessment be conducted before No 2 27.2 else
organizing any training? 27.3

27.2 | If yes, why? To identify the gap among teachers.....A

To understand current situation of teacher’s
(Multiple choice) skills....B
To systemize the teaching process.....C
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To identify correct need for each teacher......
Others (Specify)....... X

27.3 | Who should measure or monitor Head Teacher.......1
effectiveness of the training? School Management Committee (SMC)......2
Independent External Evaluator
(Multiple choice) (Organizations)...3
Local Government........ 4
Local NGOs/CBOs.......5
Don't know........ 5
Others (Specify)
28 As a Nepali teacher have you received | Yes 1
L If1,28.1
any training or support from WFP/ No 2 else 31
partner organizations/government?
28.1 | If Training received’, when did you receive it last? 1 month ago.....1
2 months ago.....2
3 months ago......3
6 months ago........ 4
12 months ago......5
More than 1 year ago......6
Others (Specify).......96
28.2 | How long was the last training? Days
29 What additional support did you receive (or
currently receiving) being a Nepali language
teacher, from WFP or its partners? (Multiple
response possible)
Response/
a Content/Materials 1=Yes 2=No
b a) Training on Early Grade Reading
instruction 1 2
C b) Training on general pedagogy and
assessment 1 2
d ) Teacher's Guide 1 5
e d) Orientation on Integrated Curriculum 1 )
f e) Teaching materials (audio-video, CD/DVD,
online materials, laptops etc.) 1 2
g f) Print materials (Charts/Pictures, Word
cards, Flash cards, milestone stone chart or 1 5
continuous assessment chart, etc.)
h g) Classroom based game materials (e.g.,
chamatkari ball) 1 2

December 2024 | DE/NPCO/2023/027

137



i h Book
i ) ook corner 1 2
j i) Book corner with leveled readers 1 )
k j) Supplementary reading materials 1 )
) Inclusion of differently abled students in class
30 How effective was the training Response
regarding following components?
Highly Somewhat Not
Effective=1 | Effective=2 Effective=3
Component
a. Training on Early Grade Reading
instruction
b. Training on general pedagogy and
assessment
C. Teacher's Guide
d. Orientation on Integrated Curriculum
e. Teaching materials (audio-video,
CD/DVD, online materials, laptops
etc.)
f. Print materials (Charts/Pictures, Word
cards, Flash cards, milestone stone
chart or continuous assessment
chart, etc.)
g. Classroom based game materials
(e.g., chamatkari ball)
h. Book corner
i. Book corner with leveled readers
B Supplementary reading materials
k. Inclusion of differently abled students
in class
. No. . ki
Q-No Questions Responses Skip
To
31 If Training not received’, do you think VS ittt 1
you require training? NO...eiteteteeeeeeeeee e 2
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31.1 If yes, what type of contents would you Teaching methods A
like to be included in the training? Early grade reading skills B
Use of additional teaching materials besides
(Multiple response possible) textbook C
(Ask all teacher) Classroom management D
Communicating with parents E
Communicating with teachers F
Prepare and use lesson plans G
Use of continuous assessment ~ charts H
Support to students based on the capacity |
Record keeping and follow-up on lessons
Use of technological equipment K
Dealing with children with different mother
tongues L
Dealing with children with special needs M
Making class interactive N
Use of integrated curriculum 6]
Others (Specify) X
33 Have you ever participated in the mobile | Yes....1 If 1,
meetings? No.....2 goto
33.1
else
goto
34
33.1 If yes, how many times in the last year Once 1
(2080BS) did participate in the mobile Twice 2
meeting? Others (Specify)......... 3
33.2 Did you find the mobile meetings to be Yes 1
beneficial? No 2
333 If yes, how did the mobile meetings Develop new materials A
benefit you? Learn new techniques B
Networking C
(Multiple response possible) Discuss issues during teaching and its
mitigation strategies D
Others (Specify) X
34 If ‘No’, why were the mobile meetings not | The subjects covered are not useful............. 1
beneficial? The session is not interactive ..........c........ 2
No learning sharing.........ccccveevecnnene. 3
The meetings are time consuming................ 4
The topics/discussions are always difficult to
understand ... 5
Others (SPecify).....ccccvvrreeererrerennenes 97
34.1 Who should be responsible to conduct Head Teacher.......1
mobile meetings in future? School Management Committee (SMC)......2
World Education/WFP........ 3
Local Government........ 4
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Other local NGOs/CBO:s.......5
Don't know........ 5
Others (Specify)

35 Do you have regular meeting with the Yes 1 If 1,
head-teacher to discuss on teaching No 2 35.1
learning achievements and challenges? else

36

35.1 If 'Yes’, how frequently? In less than a month 1

Monthly 2
Bimonthly 3
Quarterly 4
Half- yearly 5
Yearly 6

35.2 If ‘Yes’, what are the major focus agendas | Pedagogy A

of the meetings? Class management B
School administration  C
(Multiple response possible) Management of daily activities D
Student's performance E
Regularity of students  F
Parent- teacher meetings G
Extra-curricular activities H
ICT based teaching learning........ I
School operation annual calendar
development.......cccceveienens J
Learning sharing of teacher professional
development program................. K
Integrated curriculum ......... L
Continuous Assessment ......... M
Inclusive Education............ N
Other (Specify) X

36 How supportive is the school Very supportive 1
management in mitigating the Supportive 2
challenges shared? Not supportive 3

Don't know 4

Sl;). Questions /Response Category Skip To
36.1 If 1, goto

Have you received EGR training? VS ! 37 else

NO..coirrenrene 2
goto 37.2

37 Do you think the training on EGR Yes 1 If1, N37.1

instruction or pedagogy will help you to No 2 else 38

improve your teaching skills?

37.1 If yes, how will the trainings contribute to To apply enhanced teaching

improving teaching methods? methods............... A
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Questions /Response

Category

Skip To

(Multiple choice)

To start developing and using additional
teaching materials besides
textbooks.......occeeverirreuenene. B

To better organize and manage
classroom
ArranNgemMent........ceveveeveeerereninreneecsreneens C
To communicate better with
parents.......cceee D

To communicate better with
students.......coeueuene E

To provide better support based on
student learning skills and personalized
learning.........c.ceceeeenee. H

To better record keeping and follow-up
ON |@SSONS....oiiiiiiiccccc i I
To effectively use improved teaching

To provide instructions to children in
mother tongue

To make the class more
interactive.......cccc.c..... L

To use integrated
curriculum...cceeecccnennene. M

To effectively use improved teaching
method........... N

Others (SPeCify) «.occvvvvreeererererirerierenen X

37.2

Who do you think should provide these
trainings?

World Education/WFP........ 1
Local Government........ 2

Don't know........ 5
Others (Specify) .....

38

What is the allocated time for Nepali
language class for early grades?

45 minutes a day1
90 minutes a day2
Others (Specify) 96

38.1

Is it adequate?

If 1, goto
39 else go
to 38.2.

38.2

If not, how much time is needed?

39

Do you prepare a lesson plan for teaching?

Yes, observed 1
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No Questions /Response Category Skip To
Yes, not observed 2
No 3
40 What method of teaching do you usually Lecture A
apply? Reading the text aloud and explanation
of the text B
(Multiple response possible) Oral questions C
Asking the students to read
individually D
Asking the students to read in peers and
groups E
Written question-answer F
Discussion G
Display H
Game |
Others (Specify) X
Q. No. | Questions /Response Category Skip To
41 How do you assess the students’ Written exams A If C,
performance? Oral exams B 411, if
Portfolio assessment C D goto
(Multiple response possible) Use of continuous assessment chart 41.2
D else 42
No assessment at all E
41.1 (If ‘Portfolio assessment' is mentioned) Response
Please specify the contents of the P
portfolio.
Contents Yes No
a. Class participation
b. Regularity
C. Homework
d. Class tests
e. Oral presentations
f. Performances
g. Other (Specify)
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41.2 How are the findings of portfolio Support for struggling readers A
assessment or continuous assessment Giving extra time to needy children
used to support children? B
Group work during classroom C
(Multiple responses possible) Simplifying the text during classroom
D
Other (Specify) X
42 Do you see a need to have separate Yes If1,
intervention for low performing students? | No goto
421
else 43
42.1 If yes, what do you think should be done Additional support class A
for the low performing students? Separate grouping and support B
(Multiple responses possible) More attention in the regular class
C
Counselling to students D
Calling parents for meeting E
Other (Specify) X
No any special support Y
43 Do you prepare report cards on students | Yes 1 If1,
reading progress and discuss with No 2 goto
parents/ students? 43.1
else
44
43.1 If ‘Yes’, in what intervals? Monthly 1
Quarterly 2
Half- annually 3
Annually 4
44 What difficulties do children mostly face in | Language barrierA
their learning? Traditional norms (Gender biased, Early
marriage, chaupadi, household
(Multiple response possible) responsibilities B
Lack of adequate stationery C
Lack of supplementary reading materials
D
Not conducive class/school
environment E
Lack of reading environment at home
F
Bullying G
Lack of reading environment at
home......ccovnneenee H
Other (Specify) X
45 Are there any Special Need children in Yes 1 If1,
your class? No 2 goto
451
else 48.
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45.1 If ‘Yes', what type of Special Need children
are there?
Type Number
a. Children with hearing deficiency
b. Children with visual impairment
C. Children with learning disability
d. Children with speech impairment
e. Children with physical disability
f. Other (Specify)
45.2 If ‘Yes', what strategy of learning Keeping them in the front benches
facilitation do you implement to the A
children with Special Learning Needs? Using audio- visual aids more B
Giving assistive devices C
(Multiple response possible) Use of individualized education plan
(IEP) D
Others (Specify) X
46 How are the children with special need Assessment 1
(invisible disability) identified? By asking them................ 2
By asking to their parents........... 3
By observation........... 4
Others (Specify) 96
47 Did your school provide any trainings to Yes 1
facilitate the class for special needs No 2
children?

Section 7: Parental Involvement

48 What do you do to involve the parents for the By rewarding certificates to the
improvement in learning outcomes of the children.....eecennnccrerereenen A
children? By sending letters to parents B
By telephoning parents C
(Multiple response possible) By arranging parents’' meetings D
Other (Specify) X
Do nothing Y

Section 8: Factors affecting educational outcome
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Q. No.

Skip

Questions Responses To
el EGERERD —p—
49 Have you/your school undertaken any Yes 1
activities to understand the need of the No 2
students and prioritize them during If1,
teaching? goto
49.1
else
50
49.1 If yes, what have you done? Made Individualised Educational Plan
({15123 RO A
(Multiple choice) Functional Complaint Response
Mechanism........ B
Parents-Teacher Meeting (PTA)....... C
Others (Specify).......cccvuuu. X
49.2 Have you heard of Social Behaviour Yes....... 1 If1,
Change Communication (SBCC) No........ 2 goto
campaigns? 49.3
else
goto
50
49.3 If yes, from whom/where? School (Head Teacher)....... 1
Palika officials......... 2
Students........ 3
Parents......4
Fellow teacher.....5
NGO/INGO:s......6
Media (radio/TV/mobile)......7
Cannot recall.....8
Others (Specify)...9
49.4 Are there any SBCC campaigns going on Yes.......1
in your school/palika? No........ 2
49.5 Can you elaborate on what kinds of SBCC | Radio programs........ 1
campaign is available in this Dramas/Plays.......2
school/locality? Posters............ 3
Flashcards......... 4
Others (Specify)...
49.6 Have you seen any change in the reading | Yes.......1
learning pattern among students after the | No........ 2
SBCC campaigns?
49.7 If no, do you see a need to employ SBCC Yes......1
campaign in the future targeted towards No......2
improving reading habits of students?
50 What are the main challenges that you Frequent absence of students A
encountered in the teaching/learning? Lack of parental support B
(Multiple choice) Lack of teaching-learning materials
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Lack of training D
Different mother tongues of the students...E
Other (Specify) X

50.1

Does the school have a complain
response mechanism for the students?

If1,
goto
50.2
else
goto
51

50.2

If yes, what is the overall complaint
response mechanism for the students?

(Multiple response possible)

Report to SMC A

Report to headteacher/teacher B
Suggestion box G

Complaint handling focal teacher... H
Other (Specify) X

50.3

How effective is the current feedback
mechanism?

Very effective....1
Somewhat effective.....2
Not effective....3

51

Are you satisfied with the present job?

Yes 1
No 2

If1,
goto
51.1
else
51.2

51.1

If yes, why?
(Multiple choice)

Salary is good................. A

Salary is timely.......ccccueuenee. B
Student-teacher ratio is balanced......... C
Teaching materials are adequate............... D
Good appreciation................ E

Work balance ........cceeeee. F

Others (Specify)......cvunu.. X

51.2

If no, why not?
(Multiple choice)

Salary is not good..................
Salary is not timely
Student-teacher ratio is very mismatched....C
Teaching materials are not
adequate............... D

No appreciation................... E

Work burden ......cccoeeueuenee. F

Others (Specify).....ccoueuene. X

52

What is your future career plan?

Continue teaching in same school......1
Move to the city for better

opportunities......... 2

Move abroad.................... 3
Retire.....coevviccceniiinicns 4

Work in another profession........ 5
Others (Specify).....cccoveererenene. 6
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learning/teaching in your locality?
(Multiple Choice)

53 What are the social factors that influence

Child marriage.....c.coceoeveuenne A

Distance of school from homes......B
Household chores/farm work........ C
Financial issues.......ccoeeveennne D

No motivation of students to study....E
Mismatched teacher-student ratio....F
Low teacher capacity.............. G
Others (Specify).....cccovveereenne X

Thank you for your time and cooperation.
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Questionnaire for School Health and Nutrition Focal Teacher

Q. No. Questions Responses
1 Name of the school:
2 Bajura 1
District Bajhang 2
Darchula.......cccccovvvvveeecnrirennne
21 Bajura District
2.2 Darchula District
2.3 Bajhang District
3 Name of Rural /Urban Municipality:
4 Ward no.:
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Section 2: Background information of SHN teacher

Sl;). Questions Responses Skip To
9 Name of respondent
10 What is your gender? Male 1
Female 2
Other 3
Not willing to express 4
11 What is your ethnicity? Hill Bramhin/Chettri.....cccccocevverenenne. 1
Hill Janajati......cccocveeerveeinereenicnennes 2
Hill Dalit...c.ccoreeninnreecnrcneenee 3
Madhesi Bramhin/Chettri.........ccccceuvueuee 4
Madhesi other caste/OBC.........ccccueeuene.. 5
Terai DalitS.....ccoevevnverecencnnniceiene 6
TeraiJanajati.....cceceenenneennecennnes 7
MUSHIMS...cooriririririiecrereerenes 8
Others....cccrieeeeceee, 96
12 Number of years of experience
as SNH teacher
13 Have you received any training Yes 1 If1,13.1
on SHN? No 2 else 13.4
13.1 Who provided the training? WEFP/ WFP partner (IDS) ...cccceoveevvreenveennes 1
Other Agencies.............. 2
Local government.......cccoevevvvenenne 3
DON't KNOW...cvrvreveerirerciecirienees 4
Others (Specify).....cccccvvrrreerenenes 96
13.2 What major topics were covered
during the training related to Yes No
SHN? Food preparation safety
Health, hygiene and
nutrition
Mensuration hygiene
Waste management
Pest management
Communication for
behaviour change (SBCC)
Other (Specify) _____
13.3 How were the needs for school's | Consultation with teachers......1

health and nutrition components
identified?

(Multiple choice)

Consultation with parents.......2
Consultation with SMC......... 3
Others (Specify)......ccceeuee. 96
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134 If no training received, what kind
of training components do you
look forward to learning, as a
SHN focal person?

(Multiple choice)

Food preparation safety............. 1
Health, hygiene and nutrition......2
Mensuration hygiene............... 3
Waste management................ 4
Pest management.......ccceceueene 5

Communication for behaviour change
(SBCQ)........ 6
Other (Specify)........... 7

13.5 Who do you think should provide
these trainings?

Fellow EGR tea....... 4
Don't know........ 5

Others (Specify) .....
13.6 In your opinion, should any Yes 1
needs assessment be conducted No 2

before organizing any training?

13.7 To identify the gap among teachers.....A
To understand current situation of teacher’s
If yes, why? skills....B
To systemize the teaching process.....C
(Multiple choice) To identify correct need for each teacher......
Others (Specify)....... X
13.8 Head Teacher.......1
Who should measure or monitor | School Management Committee (SMC)......2
effectiveness of the training? Independent External Evaluator
(Organizations)...3
(Multiple choice) Local Government........ 4
Local NGOs/CBOs.......5
Don't know........ 5
Others (Specify)
13.9 Less male student dropouts.....A

What changes have you observed
in school dropouts and
absenteeism since the
implementation of WASH/SHN
program?

(Multiple response possible)

Less girl student dropouts.......B

Less male student absenteeism due to
sickness......C

Less girl student absenteeism due to
sickness.....D

WASH /SHN program is not implemented.....
No change......F

Other (Specify).....X

Q. No. | Question

| Responses

| Skip to
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14 What is the main source of
drinking water in this school?

Piped water 1

Tube well 2

Protected dug well 3

Cart with small tank/drum 4
Tanker truck 5

Bottled/jar water 6

Children carry water from home 7
Spring water 8

Other (specify) 96
15 Is there a provision of Yes 1 If 1,16 else
purifying water before No 2 17
drinking in school?
16 What are the methods used Let it stand and settle/sedimentation A
by the school to purify water | Strainitthrough cloth B
before drinking? Boilit C
Add bleach/chlorine D
(Multiple answers possible. | Use a water filterE
Probe, but don’'t read Solar disinfection (Sodis method) F
possible answers) Warming G
Other (Specify) X
Q. Question Responses Skip
No. to
16.1 Does the school have toilets? Yes....1 If 1,
No......2 goto
17
else
goto
26
17 What type of toilets does the school have? | Flush to piped sewer system. A
Flush to septic tank B
(Observe and record) Flush to pit latrine C
(Multiple answer possible) Flush to somewhere else D
Flush, don't know where E
Ventilated improved pit latrine  F
Pit latrine with slab.......c.cccooeeennnee G
Pit latrine without slab/Open pit H
Composting toilet/Eco-san I
Bio-gas toilet |
No facility at school K
Other (Specify) . X
18 During school hours, where do children Toilet in school 1
typically go to relieve themselves? Toiletathome 2
Open fields/grounds 3
Both toilet and fields 4
19 Toilet Distribution:
19.1 Does the school have separate toilet for Yes 1
boys/girls? No 2
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Q. Question Responses Skip
No. to
19.4 Does the school have separate toilet for Yes 1
teachers/staff? No 2
19.5 Does the school have toilet for people with | Yes 1
disability? No 2
20 Do the toilets have regular supply of Yes, in all toilets 1
water? Yes, in some of them......c..ccecceevienenn. 2
No 3
21 Does the school have a handwashing Yes 1
facility? No 2
(Reported only)
22 What do the students mainly use to wash Water only 1
hand? Both soap and water 2
Other things 3
Do not wash hands 4
23 Is there availability of water and soap in Yes, water only 1
the handwashing facility? Yes, soap only......... 2
(Observe and record) Yes, both water and soap 3
None 4
25 On a scale of 1-3, where 1 is Good, 2 is Neutral Neutral
and 3 is Bad, what is your perception of the Good Bad
school toilets in terms of:
25.1 Availability: can use, when necessary, without having 1 ) 3
to wait
25.2 Accessibility: easy to reach, easy to use, latch 1 2 3
accessible to small children
253 Cleanliness: facility is kept clean 1 ) 3
254 Adequacy of water: there is adequate water in the 1 ) 3
toilet
25.5 Safety: door can be latched, adequate lighting 1 2 3
Q. No. | Question Responses Skip to
e 3TET AT S
26 Were there any health screenings
conducted in the school during the last | YeS.....cceovevvivnencnnenene 1 If1,26.1
academic year? NO ettt 2 else 27
26.1 If yes, were there any of the following Health screening Yes | No
health screening program conducted in 1 Height
school during last academic year? measurement
5 Weight
measurement
3 | Vision test
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4 | Hearing test

5 | Dental hygiene

96 | Others(specify)

(Multiple response possible)

Dig a hole and throw and cover C
Dropintoilet D

27 Were the children given deworming Yes, twice a year 1
tablets twice in the last year to prevent | Yes, but only once a year 2
from worm infestation? No 2
(Record review)

28 Were the adolescent girls given iron and | Yes 1
folic acid supplementation tablet weekly | No 2
in the last year?

29 Is there a Health and Nutrition Register | Yes, observed 1
maintained in the school, and can you Yes, not observed 2
show it to me? No 3
(Observe and record)

Q. Question Responses Skip to

No.

30 Has the school received first aid tool kit Yes, observed 1 If 1 0r2,
boxes from the government/ WFP? Yes, not observed 2 31 else 32
(Observe and record) No 3

31 Does the school refill the free items for Yes 1
the first aid kit from any local health No 2
facilities?

32 Have there been any trainings on Yes 1 If 1,32.1
menstrual hygiene for girls conducted in No 2 else 33
your school? Not applicable 97
(Only for basic schools)

32.1 If yes, in what ways did these trainings Fewer girl absenteeism......
benefit the girls? | L A

Lesser reported health problems ........
(Multiple response possible) Increased practice of using sanitary

pads......C

Increased knowledge on menstrual

hygiene management and health

outcome............... D

Observed changes in community

behavior.....E

Others (Specify) X

Not applicable.....c.cccoevurennenenene. z

33 Are menstrual pads/sanitary napkins Yes 1
adequately available at school? No 2

Don't know 3

34 Do the students regularly attend school Yes 1
during menstruation? No 2

35 What facilities are available in the school Dustbin .A
toilet to properly dispose of sanitary Shoot/Burning chamber/Incinerator
pads? .B
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No more facility/thrown haphazardly
E
Other (Specify) X
Q. No. | Question Responses Skip to
36 What changes do you expect in the Regular use of latrine at home A
hygiene knowledge and practices of Regular use of latrine at school B
the students if WASH training is Hand washing with soap after using latrine,
implemented? before eating food C
Clean drinking water from a safe source (e.g.,
(Multiple response possible) tube well, or treated water collected from
river/lake) D
Maintain a waste disposal system  (Water
drainage, garbage pits, waste basket/dust
bins) E
Keep the School building and
compounds clean F
Maintaining hygienic environment while
eating food G
Use and disposal of sanitary pads by
adolescent girls during menstruation H
WASH program is not implemented I
Other (Specify) X
Don't Know z
37 Has this school celebrated national Yes 1
sanitation related campaign at the No 2
school and community level?
Q. Question Responses Skip to
No.
38 Are you aware of standard dietary YeS.ooiiririiienne 1 If 1, goto
requirement (nutritional requirement NO.coeeeeeienee 2 39.1 else
of children?) 40
38.1 If yes, how many food groups should be | One................
provided to the children daily? Two.......
Three
Four......
Five....
More than five.............. 6
Don't know

December 2024 | DE/NPCO/2023/027

154



39 What kind of food should be provided 1. Cereals, Grains, Roots And Tubers:
to the students based on their dietary Rice, Pasta, Bread, Sorghum, Millet, Maize,
needs? Potato, Yam, White Sweet Potato
2. Legumes / nuts: beans, cowpeas, peanuts,
lentils, nut, soy, pigeon pea and / or other
nuts
3. Milk and other dairy products: fresh milk /
sour, yogurt, cheese, other dairy products
(Exclude margarine / butter or small
amounts of milk for tea / coffee
4. Meat, fish and eggs: goat, buff, chicken,
pork, blood, fish, including canned tuna, and
/ or other seafood, eggs (meat and fish
consumed in large quantities and not as a
condiment)
5. Vegetables and leaves
6. Fruits (Banana, Apple, Orange, Mango,
Papaya, Peach etc.)
7. Oils/Ghee/Butter
8. Sugars, or sweets (Honey, Jam, Cake,
Candy, Biscuit, Sweet etc)
9. Salt, spices and other items
40 What do you think are the advantages Increased imMmunity.......ccccooevevveenne. 1
of meeting the minimum dietary Proper growth and development......... 2
requirement of food for the students? Energy/power......ceeevrennenennen 3
Mental development/Learning ability....4
DON't KNOW...c.oveverrereriiiiricceenee 5
| don't think balanced/nutritious food
is really necessary.......ceovveeeeenne. 6
Others (SPecify)...cccovevernvreeeenenn 96
41 Have you received any complaints from | Yes................ 1 If 1, goto
the school students on the food [\ [o N 2 42.1 else
served? 43
41.1 If yes, specify the nature of complaints. | Inclusion of junk meals.......... 1
Food quantity not adequate.....2
Food quality not good............ 3
Food taste not good................. 4
Menu not being followed.......... 5
Stale food being served............. 6
Other (Specify).....ccveeererennne 96
42 What is your opinion on the school Satisfactory............. 1 If 2, goto
meals being given from the school? Not satisfactory......... 2 43.1, else
44
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42.1 If not satisfactory, give reasons. Does not meet the minimum dietary food
group requirement............... 1
Food taste is not good................. 2
Food quantity is not enough.......... 3
The quality of commodities procured is not
€00 4
Others (Specify).....cccovveruenne. 96
42.2 Does the school have a complain Yes....... 1 If 1, goto
response mechanism for the students? | No........ 2 423 else
goto 43
42.3 If yes, what is the overall complaint Reportto SMC A
response mechanism for the students? | Report to headteacher/teacher B
Suggestion box G
(Multiple response possible) Complaint handling focal teacher...
Other (Specify) X
42.4 How effective is the current feedback Very effective....1
mechanism? Somewhat effective.....2
Not effective....3
Q. No. Question Responses Skip to
9T 3Ee AT STt
43 Have you/your school undertaken VS iitttteieete ettt 1
any activities to understand the need | NO.....cccceceverrirrennennenne s 2 If 1, goto
of the female students and prioritize 441 else
them during teaching? 45
43.1 If yes, specify. Counselling session for female
students.......ccveerveeeniiccnnne. A
Parents-Teachers Meeting............ B
Appointing Gender Focal Person....C
Regular feedbacks on Complaint
=70 ) N D
Others (SPecify)....ccoveerrereeereenens X
44 Have you heard of Social Behaviour Yes.......1 If 1, goto
Change Communication (SBCC) No........ 2 441 else
campaigns? goto 45
441 If yes, from whom/where? School (Head Teacher)....... 1
Palika officials......... 2
(Multiple choice) Students........ 3
Parents......4
Fellow teacher.....5
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NGO/INGO:s......6
Media (radio/TV/mobile)......7
Cannot recall.....8
Others (Specify)...9
44.2 Are there any SBCC campaigns going | Yes.......1 If 1, goto
on in your school/palika? No........ 2 443 else
goto
44.6
44.3 Can you elaborate on what kinds of Radio programs........ 1
SBCC campaign is available in this Dramas/Plays.......2
school/locality? Posters............ 3
Flashcards......... 4
(Multiple choice) Others (Specify).......... 96
44.4 Have you seen any change in the Yes.......1 If 1, goto
SHN/WASH pattern among students No........ 2 445 else
after the SBCC campaigns? goto 45
44.5 If yes, what changes have you seen? Improved eating habits (Reduction in junk
food consumption).....1
(Multiple choice) Improved sanitation habits.....2
Improved hygiene (including menstrual
habits).....3
Others (Specify)....... 4
44.6 If no, do you see a need to employ Yes......1
SBCC campaign in the future No......2
targeted towards improving reading
habits of students?
45 Do you think that SHN/WASH will YES.. it 1
contribute to change of behaviour of | NO.....c.ccooceciviiiiccininncciireee 2
children or SMP?
Thank you for your time and cooperation!
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Farmer Group/Cooperative Survey (Institutional Response)

Section 1: Background Characteristics

S.N. Question Responses Skip to
Name of respondent:
Male
Gender: Female
Others
Bajura .oeeceeeceneeeeeeeeen If 1 goto4.3
District Name Bajhang..... If 2 go to 4.1
Darchula If 3goto4.2
Municipality:
41 Bajhang
4.2 Darchula
4.3 Bajura
Ward no.:
Hill Bramhin/Chettri
Hill Janajati
Hill Dalit
Madhesi Bramhin/Chettri
Ethnicity Madhesi ‘other caste/OBC
Terai Dalits
Terai Janajati
Muslims
Others
llliterate
Literate
What is the level of your Basic level (1 - 8)
education? Secondary level (9 - 12)
Bachelors
Masters or above
8 Is this a Farmer’s group or Farmer's group....ccccceceveeerverucnenee 1 If1goto12
Cooperative? Cooperative.......coeevereneenenne. 2 If 2 go to 12.1
9 Name of Farmer's Group:
10 Name of cooperative
11 Name of the Interviewer:
Section 2: Questions Related to Establishment of Farmer Group/Cooperative
S.N. Questions /Response Category Skip To

When was your farmer group / Year
cooperative established?

How many members are there in | No. of Male
your farmer group/cooperative? No. of Female
Total No. ......
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How many members are there in
your farmer group/cooperative
by ethnicity?

Number of members

Hill Bramhin/Chettri

Hill Janajati

Hill Dalit

Madhesi Bramhin/Chettri

Madhesi other caste/OBC

Terai Dalits

Terai Janajati

Muslims |
Others | ..
Are there any members with Yes 1
disability in your farmer group/ No 2
cooperative?
Is your farmer group/cooperative | Yes A If 2 go to 20
registered? No 2
If yes, where? Palika/Ward office A
Farmer group network B
(Multiple response possible) District Cooperative Federation Ltd C
District Administration Office D
Co-operative division Office E
District Agriculture Office F
Other (Specify) X
In how many schools does your No. of schools
group/cooperative serve food Don't know 98
items?
Section 3: Functions of Farmer Group/Cooperative
S.N. Questions /Response Category Skip To
Does your farmer group/ cooperative have Yes 1
executive committee? No 2 If 2 goto
28
How many members are in the executive Total no. of members
committee?
Among them, how many are females in the Total number of females
committee?
Among them, how many are male? Total number of males
How many female members are there in Total no. of Female leadership
leadership position (chairperson, deputy-
chair, secretary and treasurer)
Section 4: Market
S.N. Questions /Response Category Skip To

What are some of the biggest challenges
you face as a farmer?

Lack of financial support

Lack of pesticides and insecticides

Lack of market

Problem of transportation to reach to the
market

Lack of tools

Others specify
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What is the main market to sell your school If 1goto
products? Local market 28
Local villages If others
Others specify go to 29
If school, do you produce adequate Yes
product to serve to the school? No
10-20 minutes far
20-30 minutes far
How far is the local market from your 30-40 minutes far
household? (walking distance) 40-50 minutes far
50-60 minutes far
More than 60 minutes far
How easier is it for you to reach the
market? Easy
Hard
How easier is it for you to reach the school | Easy
from cooperative/farmer group office? Hard
Geographical landscape
What are the challenges do you face to Lack oftran.sportatlon
reach out to the school? Lack of sufficient manpower
None
Others specify
Section 5: Training Exposures
S.N. Questions /Response Category Skip To
Has any member of your farmer Yes w1 If 1 goto
group/ cooperative received No 2 34
training/s in the last 12 months?
If 2 and
3,g0to
41

What were the training/s that were
received? (Multiple response
possible)

Climate-resilient improved technologies/varieties
Crop diversity B

Cereals, legumes, pulses farming C
Seasonal/off season vegetable farming D
Fruits farming E

Integrated Pest management F
Compost G
Micro-irrigation technology H

Farm management |
Improving the quality of farm
products J

Standardising the farm products K
Food safety L

Food procurement M

Store handling N

Improved linkages to input suppliers... O
Communication & Facilitation P
Leadership R

social inclusion ....... S
Gender equality ......cc.c......
Record keeping T
Financial Literacy ..........

A
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Procurement...........

Other (specify) X
Are the knowledge and skills Yes 1
imparted through the training No 2
helpful for the members other
farmer members to improve
produces from the farm?
Are the knowledge and skills Yes 1
imparted through the training No 2
helpful for the members to
improve market linkages?
Have any farmer members of this Yes If 1 go to
institution applied improved No 38
agriculture technologies/practices If 2goto
39
If yes, how have farmer members Crop genetics (use of improved seed varities)
of this institution applied following | Cultural practices (mulching, staking, improved nusery
improved agriculture practices, line sowing, weeding)
technologies/practices ? Disease and pest managment: (integrated pest
(Multiple response possible, Read management practices- jhol mal, traps, bio-pesticides)
the options one by one, ) Soil conservation and fertilizer management: use of
compost/manure, use of lime, use of organic fertilizer,
inter cropping of pulses and legumes
Climate smart technology (Drought-tolerant varieties,
plastic house/ plastic high tunnel, plastic tunnel)
Water management and water technology (drip
irrigation, sprinkler irrigation, plastic pond/recharge
pond, cement pond/thai jar)
Practice of input purchase (seeds, bio-pesticides,
micro-nutrients, sprinkler, dip-irrigation set, hermatic
bags)
Marketing, Collection and Distribution Center (Practice
of produce sale with market price Information, use of
collection center)
Post harvest handling (packing technology, improved
transportation, improved handling, use of local made
bamboo basket (DOKO), use of hermatic bag)
Record keeping of any activities performed (use of
improved varieties, use of bio-pesticides, mulching etc
Farming technology
Tools
Do nothing/none
Altogether how many farmer Total no. of farmers If 2goto
members of this institution have Don't know 98 —> 41
applied above improved agriculture
technologies?
No. of farmer members who Male farmers
applied improved agriculture Female farmers
technologies by gender? Don't know 98
Section 6: Partnership for School Feeding
S.N. | Questions /Response Category Skip To
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Have you heard about the school Yes 1
feeding program whichis runningin | No .. 2
your localities?
Has WFP/Palika/school or any YES e 1
organization approached you to talk | No 2 - If 1 goto
about the possibility of producing Don't know z 44
and supplying food items
(vegetables, cereals, legumes, fruits
etc.) for the school feeding? If2goto
50
What topics were discussed during Menu of potential food item
the meeting(s)? Volume of food items (vegetables, cereals, fruits etc.)
(Multiple response possible) Quiality of food items
Pricing of food items
Storing of food items
Procurement/supply chain
Partnership modality
About potential schools for the possible partnership
Economic empowerment of women and marginalized
group
Other (specify)
Are you currently collaborating with/ | Yes 1 If 2 go to
or participating in any school No 2 50
feeding program in your area?(The
collaboration can be directly with
school or via Palika)
If yes, what food commodities do Cereals, Grains, Roots And Tubers: Rice, Pasta, Bread,
you usually supply? Sorghum, Millet, Maize, Potato, Yam, White Sweet
Potato
(Multiple response possible) Legumes / nuts: beans, cowpeas, peanuts, lentils, nut,
soy, pigeon pea and / or other nuts
Milk and other dairy products: fresh milk / sour, yogurt,
cheese, other dairy products (Exclude margarine /
butter or small amounts of milk for tea / coffee
Meat, fish and eggs: goat, buff, chicken, pork, blood,
fish, including canned tuna, and / or other seafood,
eggs (meat and fish consumed in large quantities and
not as a condiment)
Vegetables and leaves
Fruits (Banana, Apple, Orange, Mango, Papaya, Peach
etc.)
Oils/Ghee/Butter
Sugars, or sweets (Honey, Jam, Cake, Candy, Biscuit,
Sweet etc)
Salt, spices and other items
What volume of the commodities Kg/Liters/Carat
are supplied to schools?
Cereals, Grains, Roots And Tubers:
Rice, Pasta, Bread, Sorghum, Millet,
Maize, Potato, Yam, White Sweet
Potato
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Legumes / nuts: beans, cowpeas,
peanuts, lentils, nut, soy, pigeon pea
and / or other nuts

Milk and other dairy products: fresh
milk / sour, yogurt, cheese, other
dairy products (Exclude margarine /
butter or small amounts of milk for
tea / coffee

Meat, fish and eggs: goat, buff,
chicken, pork, blood, fish, including
canned tuna, and / or other seafood,
eggs (meat and fish consumed in
large quantities and not as a
condiment)

Vegetables and leaves

Fruits (Banana, Apple, Orange,
Mango, Papaya, Peach etc.)

Oils/Ghee/Butter

Sugars, or sweets (Honey, Jam, Cake,
Candy, Biscuit, Sweet etc)

Salt, spices and other items

How do you determine price of the
food items (vegetables, cereals,
fruits and others) to sell in the
school?

(Multiple response possible)

Price similar to local market value A

A bit lesser than local market value B
On the basis of negotiation. C
Consulting with local bodies.. D

Based on farmer group/cooperative member
suggestion E

Other (Specify) X

What advantages are the members
and the community getting because
of this collaboration?

(Multiple response possible)

Higher income for the farmers A
Secured income for the farmers B
Empowerment of women C
Contribution in employment of
Promotion of local farming E
Better nutrition for the students F
Nutritional status of the local community improved G

local people D

Others (Specify) X

No benefits Y

Don't know z
What challenges are you facing for Problem in contract pricing A
the success of this collaboration? Fluctuation of market price B
(Multiple response possible) Uncertain harvest C

Poor quality of produces D

Poor storage for perishable goodsE

Lack of extension programs F

Lack of fertilizers G

Lack of irrigation facilitiesH

Problem of supply chain |

Problem of record keeping J

Socio cultural behaviors and norms against women K
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Natural calamities/Disasters ... M

Unable to procure essential food .. N
Others (Specify) - X
No challenges Y
Don't know z
How optimistic are you about the Very optimistic 1 If1,
sustainability of the collaboration? Somewhat Optimistic......... End of
Not optimistic 3 interview
Don't Know ..........
If you are not currently collaborating | Yes 1 If 1 goto
with any school, are you willing to No 2 52
collaborate for school feeding in the
future? If 2 End
of
Interview
If you wished, would your farmer Yes 1 If 1 go to
group/ cooperative be able to No 2 53
collaborate for school meal
program? If 2 End
of
Interview
What makes you think that your Well organized and reputed A
farmer group/ cooperative is able Availability of storage B
for this? Availability of farming tools C
(Multiple response possible) Availability of seeds and seedlings D
Availability of fertilizers/manures E
Irrigation facilities F
Fertile land parcels with member farmers G
Transportation facilities H
Can sell food on credit for several months |
Skilled human resource to manage store J
Workers skilled in supplying food. K
Better farming experience of member farmers L
Similar previous experience M
Trained farmers N
Motivation among farmers o]
Group/cooperative led by skilled women farmers P
Efficient management and leadership
Other (Specify) X
What are the food items that you Cereals, Grains, Roots And Tubers: Rice, Pasta, Bread,
could supply for the school meal Sorghum, Millet, Maize, Potato, Yam, White Sweet
program in the future? Potato
(Multiple response possible) Legumes / nuts: beans, cowpeas, peanuts, lentils, nut,
soy, pigeon pea and / or other nuts
Milk and other dairy products: fresh milk / sour, yogurt,
cheese, other dairy products (Exclude margarine /
butter or small amounts of milk for tea / coffee
Meat, fish and eggs: goat, buff, chicken, pork, blood,
fish, including canned tuna, and / or other seafood,
eggs (meat and fish consumed in large quantities and
not as a condiment)
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Vegetables and leaves

Fruits (Banana, Apple, Orange, Mango, Papaya, Peach
etc.)

Oils/Ghee/Butter

Sugars, or sweets (Honey, Jam, Cake, Candy, Biscuit,
Sweet etc)

Salt, spices and other items

If you collaborate for the school
feeding, how would you determine
the price of food items?

Price similar to local market value... A
A bit lesser than local market value...B
On the basis of negotiation with schools....C

(Multiple response possible) Carrying out market research. D
Based on farmer group/cooperative member
suggestion E
Other (specify) X

What advantages do you think you
and the community will get because
of the collaboration?

(Multiple response possible)

Higher income for the farmers A

Secured income for the farmers B

Empowerment of women C

Contribution in employment of local people .D
Promotion of local farming E

Better nutrition for the students F

Community’s nutrition improved G

Others (Specify) - X

No benefits Y

Don't know z
If you collaborate for the school Problem in contract pricing A
feeding in the future, what Fluctuation of market price B
challenges do you foresee that may | Uncertain harvest C

affect your success?
(Multiple response possible)

Poor quality of produces D

Poor storage for perishable goodsE
Lack of extension programs F
Lack of fertilizers G

Lack of irrigation facilitiesH
Problem of supply chain |

Problem of record keeping J

Socio cultural behaviors and norms against women
K

Natural calamities/Disasters M

Not able to buy required food N
Others (specify) X
No challenges Y

Don't know z
Does your farmer group/ Yes 1
cooperative have an adequate No 2
human resource to manage store
and deliver foods to the schools?
Does your farmer group/ Yes 1
cooperative have transportation No 2

facility?
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For you to be able to collaborate for

Improved agricultural extension programs A

Ask only
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the school feeding, what sorts of Enhanced food processing know- how B if43is 2
supports from Palika/WFP/ Program | Supply chain know-how C
could be useful? Familiar with collaborative approach D
(Multiple response possible) Ensure economic opportunities to small-landholder
farmers E
Ensure economic opportunities to women led farmer
groups/ cooperatives F
Linkage establishes with local governing bodies G
Planning and organizing trainings H
Other (specify) X
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Questionnaire for Student Interview

Section 1: Background Characteristics Skip to

S.N. Questions Response
1 Name of School:
2 Bajhang If 1 goto
Bajura 3.1
District: Darchula If 2 goto
3.3
If3goto
3.2
3 Name Rural /Urban
Municipality:
31 Bajhang
3.2 Darchula
33 Bajura
4 Wardno.. | e
Sampled school EMIS #: | «eeeeeens
6 Basic (ECD-3) 1
Basic (ECD-5) 2
Up to which grade the school Basic (ECD-8) 3
functions Secondary (ECD-10) 4
Secondary (ECD-12) 5
Others
7 Name of the Interviewer:

Section 2: Respondent Characteristics

Section 3: School Meal Related Questions far wren Tt vaes
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S.N. Questions /Response Category Skip To
What is your gender? Male 1
Female 2
9 Other 3
11 What is your age? Completed age
12 What is your ethnicity? Hill Brahmin/Chhetri 1
Hill Janajati......cccocvveevenennee 2
Newar 3
Hill Dalit.....coeeecnenierennenes 4
Terai/ Madhesi/ Brahmin/ Rajput.......
Terai/ Madhesi Janajati............. 6
Terai/ Madhesi/ Others............. 7
Terai/ Madhesi Dalit................ 8
Religious minorities................ 9
Other (Specify) 96
13 Which grade do you study? Grade
14 What is the name of your
guardian?
(Record only one name)
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S.N. Questions /Response Category Skip To
15 Does the school offer you the Everyday....c.ceveeernenieienicieee 1
mid-day-meal every day? Every day except Friday......cccoecveneenecenenenenrennne 2
NEVET ..ottt 5 —> If3goto17
Do not give during exam
15.1 Is the mid-day meal same Different varieties.......cceceeeeenuennen 1
every day or these are MoOStly Same...cceeecerirerienerenieiene 2
different varieties? AlWays Same.....ocovererererriereeenenns 3
15.2 Is the meal sufficient to satisfy | Sufficient......cccoeveveiencincnennnn, 1 If2goto15.3
your hunger? Not sufficient.......cccceceverereeerennene. 2
15.3 If no, what do you do to satisfy | Bring lunch from home

your hunger?

My parents provide me money for lunch

Borrow friend'’s lunch

We can ask for additional lunch in the school if we
are not satisfied with the given lunch

Others (specify)
15.4 How many days in the past Day.......1
week was the school open? Days.......2
Days......3
Days......4
Days........ 5
Days........ 6
Don't Know
15.5 How many days did you come | Day.......1
to school in the past week? Days.......2
Days.....3
Days......4
Days........ 5
Days........ 6
Absent
15.6 How many days in the past Day.......1
week did you have meals at Days.......2
school? Days......3
Days......4
Days........ 5
Days........ 6
16 On an average, how many Day....... 1
school days in last week do Days.......2
you eat snacks before school? | Days......3
Days......4
Days........ 5
Days........ 6
17 On an average, how many Day....... 1
school days in last week do Days.......2
you eat tiffin/ snacks after Days......3
returning from school? Days......4
Days........ 5
Days........ 6
Did not eat
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18 On an average, how many Day.......1
school days in last week do Days.......2
you eat dinner? Days......3
Days......4
Days........ 5
Days........ 6
Did not eat
18.1 Why it is necessary to provide | To increase immunity
balanced and nutritious food? | For proper growth and development
(multiple choice) For energy/power
For mental development/Learning ability
Others (specify)
Don't know
I don't think balanced/nutritious food is really
necessary
18.2 Please mention the main food | 1. Cereal/maize/rice
items that every person hasto | 2. Pulses
consume daily? (multiple 3.Meat/eggs
choice) 4. Vegetables
5. Dairy products
6. Don't know
18.3 How often do you consume 1 day
junk food like chocolate, chips, | 2 days
noodles, coke, donuts, titaura 3 days
etc? 4 days
5 days
6 days
7 days
Never
19 In your opinion, what are the Motivates children to go to school consistently.......A
advantages of School Meal Motivates children to stay longer at school......... B
Program for the students? Promote child's enrolment..........ccc...... C
Improves children’s ability to learn or concentrate
once they arein class............ D
Improves learning outcomes.................. E
Improves good health and hygiene behavior of
school age children.........cccoeeenene F
Improves awareness about nutrition among school
age children.......ccccevevveneenene. G
Provides nutritional benefits/ improves nutritional
status of school age children...H
Saves money of household to provide lunch to school
children....cccceovvvveenene. I
Improves awareness about the use of locally
available fresh foods........ccooveveveenenne, J
Other (Specify) X
Section 4: WASH/Personal Hygiene
SR RS TEa (el THE
S.N. Questions /Response Category Skip To
20 Does your school have drinking Yes 1 If 1 go to 21
water facility? No 2 If 2 go to 22
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21 If yes, what are the sources of Boring water
drinking water? Pipeline
(Multiple response possible) Tubewell
Spring water
River water
Others
22 Where do you dispose your waste in | Anywhere (no fixed place) 1
the school? In a waste bin/container 2
In a pit dug to collect waste/manure pit
......... 3
Other (Specify) 96
23 How often or at what times do you Before, during, and after preparing food......
wash your hands? Before eating......... B
After using the toilet (for urination,
defecation, menstrual hygiene.......... C
Multiple response, probe but don't After helping someone who just used the
read out options. toilet......... D
After blowing one's nose, or coughing or
SNeezing.....c..co.... E
After touching an animal, feeding animal or
animal waste.......... F
After touching garbage....... G
Do not wash hands............ H
Other (Specify) X
24 What do you mostly use to wash Only water If 1 goto 25
your hand? Soap and water
Soil and water If 2, go to 26
Ash and water
Sanitizer
Others-specify
Do not know
25 (If student does not mention soap), There is no soap available......... 1
What is the main reason that you There is no enough water to rinse the soap
don't use soap to wash your hand? away......2
It takes longer time.......... 3
Not necessary.............. 4
Other (Specify) 96
26 On a scale of 1-3, how well the Very good Good Poor
students-maintained personnel (2)
hygiene? B G B G B G
1=Very good, 2= Good, and 3=Poor
(Observe and record)
Trimmed nail
Groomed hair
Clean teeth
Clean dress
Clean shoes/Slipper
27 Did you take deworming tablet in Yes 1 If2and 3 goto
the school in the last academic year? | No 2 29
Don't know 98
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28 If yes, how many times in last Once a year
academic year? Twice a year
Others (specify)
29 Did you take biannual weekly iron Yes 1 If 2 go to 31
and folic acid supplementation No 2
tablet in the school?
30 If yes, then how many tablets did Tablet number
you take?
31 Has your menstruation started? Yes 1 ask only if 9=2
No 2 if 2goto44
32 If ‘yes', are you aware about Yes 1 If 2 go to 35
menstrual hygiene? No 2
33 If ‘yes’, do you speak about Yes 1
menstrual hygiene to anybody? No 2 If 2 go to 35
34 Who do you usually speak to about Grandmother/Mother/Aunt 1
menstrual hygiene? Sister 2
Relative 3
Friend Female 4
Friend Male........cccoovnevrenenne
SHN Focal Teacher 5
Head Teacher 6
Other teachers 7
Any Healthcare related person 8
Male members of the family 9
Other (Specify) 96
35 What do you mostly use to manage | Nothing........... 1
your blood flow during Commercial/disposable sanitary pad...... 2
menstruation? Old cloths clean.......... 3
Old cloths dirty......cccceeuun. 4
Reusable/Homemade pad........... 5
Other (Specify).............. 96
36 What hygienic practices do you do Change of menstrual pad every six
during your menstruation period? hours.....A
(Multiple response, probe but don't | Safe disposal of the menstrual pad............. B
read out options) Hand washing before and after changing the
pads............ C
Others (Specify) X
37 Are menstrual pads/sanitary Yes N If 2and 3 go to
napkins adequately available at No 2 42
school? Don't know 3
38 If yes, have you ever used sanitary Yes 1 if 2 goto 45
pads from the school during your No 2
menstruation?
39 If ‘No', why? Not needed 1
Feeling uncomfortable to ask for 2
Others (Specify) 96
40 Have you ever faced any side effects | Yes If 2goto 42
of using those pads? No
41 If yes, what were the effects? Itching
Burning
Others
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42 Do you regularly attend school Yes 1 If 2 go to 43
during your menstruation period? No 2
43 If ‘No', why? Religious belief 1
Il / health 2
Embarresment/shyness 3
School environment not conducive to
changing sanitary pads 4
School does not have appropriate toilet......5
Other (specify) 96
44 Are you allowed to touch water tap, | Yes If 2 go to 45
enter kitchen room or touch cooked | No
food at school and home during
menstruation?
45 If no, why? Religious belief
Tradition/culure
Other specify
46 Have you ever encountered any kind | Yes If 2 go to 48
of discrimination in your school? No If faced any
kind of
discrimination,
please ask for
detail of the
incident and
report to FDM
team.
47 If yes, what kind of discrimination? Untouchability
Colorism
Gender based discrimination
Class based discrimination
Others (specify)
48 Does your school have separate Yes If 2 go to 50
toilets for girls and boys? No
49 If yes, is the number of toilets Yes
adequate according to the number | No
of students in the school?
50 Does the toilet have regular supply | Yes 1
of water? No 2
52 Is there a dustbin in your school Yes If 2 go to 54
toilets? No
53 If yes, do you use them? Yes
No
54 If dustbin is not available at toilet, Open surface
where do you throw used sanitary | Waste pit
pads? Other specify
55 Is there any mechanism for Yes If 2 goto 57
disposal of used sanitary pad? No
56 If yes, what mechanism is available? | Incinerator
Pit
Other specify

Section 5: School Health Facilities
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S.N. Question /Response Category Skip To
57 Do you get First Aid in school when required? | Yes 1
No 2
Don't know 98
57.1 Does your school conduct annual health Yes If 1 go to 57.2
checkup? No If 2 end of the
survey 57.2
57.2 If yes, what kind/organ get checkup during Height
heath screening? Weight
Eyes
Ears
Teeth
Thank you for your valuable time and information.
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Parents survey
Section 1: Background

S.N. Question Responses Remarks
Bajura If1,g0t01.3
1 District: Bajhang If 2, goto 1.1
Darchula If3,goto 1.2
11 Bajhang
12 Darchula
Bajura
1.3. R
2 Ward no.:
3 Name of the Interviewer:
Section 2: Household's General Information
S.N. Questions Response Remarks
4 Name of respondent:
5 Male
Gender Female
Others
6 Age of respondent
7 Number of boys going to school in
the household | ...
8 Sex of the students Male
Female
Others
9 What is your relation to the child? Father
Mother
Brother
Sister
Other (Specify)
10 What is your household size? | ...
(People dining in the same kitchen)
11 What is the ethnicity of household? | Hill Bramhin/Chettri
Hill Janajati
Hill Dalit
Madhesi Bramhin/Chettri
Madhesi other caste/OBC
Madhesi Dalits
Madhesi Janajati
Muslims
Others
12 What is your formal education? llliterate
Literate
Basic level (1 - 8)
Secondary level (9 - 12)
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Bachelors
Masters or above

13 Which language is mostly spoken at | Nepali
home? Tharu
Bajhangi
Bajureli
Darchuleli
Magar/Kham
Other (Specify)
14 What is the main source of income | Agricultural/ Poultry/ Animal Husbandry
of your family? Wages
Salary employment
Remittance
Self Employed/Business
Retired/Pensioned
Other (specify)
15 How many months of basic needs Whole year
does your yearly income fulfil? About 11 months
About 10 months
About 9 months
About 8 months
About 7 months
About 6 months
Less than 6 months
16 Is there any member of your Yes If 2, goto 17
household that needs help due to No
long term difficulties or any type of
disability?
16.1 If yes, how many members? | ...
16.2 If yes, what type(s) of disability? Physical disability
(multiple choice) Visual Impairment
Hearing Impairment
Deaf and blindness
Speech related disability
Psychosocial disability
Intellectual disability
Haemophilia
Autism
Multiple disabilities
Section 3: Dietary diversity
S.N. Questions /Response Category Skip To
17 Was yesterday a special day, like a Yes If2,g0to0 19
celebration or feast day or a fast day No
where you ate special foods or more or
less than usual or did not eat because
of fasting?
18 Was the day before yesterday a special | Yes
day, like a celebration or feast dayora | No
fast day where you ate special foods or
more or less than usual or did not eat
because of fasting?
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Enumerator instructions: Now | would like you to describe everything (meals and snacks) that your child ate or
drank yesterday during the day and night, at home or outside the home. If yesterday was a special day (like a
festival), ask for day before yesterday. If day before yesterday was also a special day, ask about a normal eating day.
Please include all foods and drinks, any snacks or small meals, as well as any main meals. Start with the first food or
drink of the morning. Write down all foods and drinks mentioned. When composite dishes (like porridge, sauce or
stew) are mentioned, ask for the list of ingredients. When the respondent has finished, please probe for meals and

snacks not mentioned.

19 Did your child eat following food items yesterday (or the day
before if yesterday was unusual)? (Ask one by one)
Food Group Examples Response
Grains, White Roots and | Rice, wheat, maize, sorghum, millet, barley, potato, cassava. Ate Did not
Tubers Roti, bread eat
Pulses Beans, peas, lentils (daal), soy products, chickpeas. Ate Did not
eat
Nuts and Seeds Peanuts, tree nuts (ex. almonds, walnuts), pumpkin seeds, Ate Did not
sesame seeds, ground nuts, sunflower seeds eat
Dairy Products Milk, Cheese, Yogurt or other milk products (does not include Ate Did not
butter, ghee, ice cream) eat
Meat, Poultry and Fish Goat, buff, chicken, pigeon, pork, duck, dried or fresh fish Ate Did not
eat
Eggs Eggs from Chicken, Duck, or any other bird Ate Did not
eat
Dark Green Leafy Locally available vitamin A rich leaves such as spinach, .
. . . . A Did not
Vegetables pumpkin leaves, kale, chinese cabbage including wild forms Ate
(ex. nettle/shishnu) eat
Other Vitamin Rich Pumpkin, Carrot, Squash, or Sweet Potato, persimmon, ripe Did not
Fruits and Vegetables mango or papaya that are orange inside + other locally Ate oat
available vitamin A rich vegetables and fruits
Other Vegetables Other vegetables (e.g. Tomato, Onion, Eggplant, Green Beans, Ate Did not
Cauliflower, Okra) eat
Other Fruits Other fruits, including wild fruits and 100% fruit juice made Ate Did not
from these eat
Small Protein Foods Snails (Ghungi), Insect Larvae (Barula, Aringal, Mahuree), Grubs Ate Did not
(Khumlikira), Fish Eggs eat
Oils and Fats Ghee, butter, vegetable oil added to food or used for cooking Ate Did not
including oil extracted from nuts eat
Spices, Condiments and | Spices (Black Pepper, Salt, cumin), Condiments (Ketchup), Ate Did not
Seasoning flavoring pastes used in small amounts (ginger, garlic, tomato) eat
Other Foods and Savory and friend snacks (crisps, samosa, Tea, coffee, alcohol, Did not
Beverage thin broth or soup, pickles (achar), sugary snacks (ex. biscuits, Ate eat
crisps), candy, fried snacks (ex. samosa)
Section 4: Child studies related questions
S.N. Questions Responses Remarks
20 Has your child gone to school every day | Yes If 1, go to
since the session started? No 21.
20.1 If ‘No', why? Child's frequent sickness
(Multiple response possible) Long distance from home to school
Sickness of family members
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Child’s involvement in household

works

Child’s involvement in agricultural/ livestock
activities

Road blockage due to natural calamities
(flooded river on way, road blockage due to
landslide)

No study materials available

Child not interested

The session just started

Other (Specify)

21

How long does the child study at
home?

0-60 minute

61-120 minute
121-180 minute
181-240 minute

More than 241 minute

If more
than 60
minutes, go
to 22

21.1

If less than 60 minutes, why does the
child study less than an hour?
(Multiple response possible)

Child's involvement in taking care of
siblings

Child’s frequent sickness

Sickness of family members

Child’s involvement in household ~ works
Child’s involvement in activities related to
farming/ livestock

No study materials available

Few readings materials

Child do not have interest on study

Child gives more interest to watch TV
and play games in gadgets

Child engaged in livelihood activities

No one to guide/help with lessons

Other (Specify)__

22

Does anyone at your home guides/
helps child to study or do homework?

Yes
No one helps

If 1, go to
23.

22.1

If ‘'No one helps', why?
(Multiple response possible)

Child does quite well in studies (does not
require help)

Lack of family members’ capacity to support
the child

Too busy to help

No relatives/neighbors are available  to
help

Child not interested

It is not our responsibility

Others (Specify)

23

What types of activities does the child
mostly engage at home?
(Multiple response possible)

Helps in household works
Takes care of young siblings
Takes care of cattle

Helps in the farm

Self-study

Takes additional tuition classes
Engaged in livelihood activities
Not involved in any activities
Sports
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Other (Specify)

24

How satisfied are you with your child's
performance in studies?

Highly satisfied
Somewhat satisfied
Not satisfied

25

Have you talked to the teachers about
the child’s performance?

Yes, mostly
No
Sometimes

If 1, go to 26

25.1

If No, why?
(Multiple response possible)

No time

Not aware

Don't think it is important
Not invited

Feel shy/not confident
Do not know what to talk
Teacher do not give time
Other (Specify)

26

Are you satisfied with the teaching
quality of teachers?

Yes
No
Don't know

26.a.

In your opinion, what needs to be
improved in the school? (multiple
choice)

Quality of teachers
Quiality of teaching

State of infrastructure
Quiality of school meals
School administration
Cleanliness

Involvement of parents
Condition of toilets
Availability of clean water
No improvement needed
Others (specify)

Have You Spoken To Any Of The
Following About It In The School?

Report to SMC/FMC

Report to school Principal/teacher
Use school complaint/suggestion box
Call through WFP toll free hotlines
Report to WFP staff

Report to local government

Report to distribution center staff

Do not want to share with anyone
Other (specify)

Have You Used The Complaint
Response Mechanism (Crm) In School?

Yes
No

Section 5:

Hygiene and nutrition

S.N.

Questions

Responses

Remarks

27

List out activities you perform with
regard to personal health and hygiene

Yes | No

Use of toilets in
home

Wash hand with
soap after use of
toilet
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Use soap water
before eating food
Use soap water
before preparing
food

Drink water from
safe source only
Manage waste
(Drainage of dirty
water, make pits,
keep waste paper
baskets/dust bin etc.
Keep environment
outside home clean
Use clean utensils
while cooking and
serving meals

Take bath regularly

28

When does your children wash hand?
(multiple choice)

Before, during, and after preparing food
Before eating

After using the toilet (for urination,
defecation, menstrual hygiene

After helping someone who just used the
toilet

After blowing one's nose, or coughing or
sneezing

After touching an animal, feeding animal or
animal waste

After touching garbage

Do not wash hands

Other (Specify)

29

What does your children mostly use to
wash hand?

Only water
Soap and water
Soil and water
Ash and water
Others-specify
Do not know

Section 6:

Child nutrition and School Meal Progra

m

S.N.

Questions

Response

Remarks

30

On average, how many days in a week
does the child eat morning meal/
breakfast at home?

1 day

2 days
3 days
4 days
5 days
6 days
7 days

If 4,5 or 6, go
to 31.

30.1

If “1-3 days a week or occasionally/
Never', why?

There is shortage of food

No one is there to cook meal
The child does not want to eat
| don't think it is necessary

Other (Specify)
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31 On average, how many school days in 1 day If 4,5 0or 6, go
a week does the child eat snacks at 2 days to 32.
home after returning from school? 3 days

4 days
5 days
6 days
7 days

31.1 If'1-3 days', why? There is shortage of food
No one is there to cook meal
The child does not want to eat
| don't think it is necessary
Other (Specify)

32 Why it is necessary to provide balanced | To increase immunity
and nutritious food? For proper growth and development
(multiple choice) For energy/power

For mental development/Learning ability
Others (specify)

Don't know

| don't think balanced/nutritious food is
really necessary

33 Please mention the main food items 1. Cereal/maize/rice
that every person has to consume 2. Pulses
daily? (multiple choice) 3.Meat/eggs

4. Vegetables

5. Dairy products
6. leafy vegetables
7. Fruits

8. Don't know

9. Others

34 In one week, how often do your kids One day If 4, go to 35
consume junk food like chocolate, Two days
chips, noodles, coke, donuts, titaura Three days
etc? Four days

Five days
U S, forstare, oo, sehdle, HiwET, S, Six days
forivr, T o ST e s R @ 7 Seven days

Never

34.1. Have you done anything to stop them Yes
from consuming junk food? No

35 In your opinion, what are the Motivates children to go to school

advantages of SMP for the child?
(Multiple response)

consistently

Motivates children to stay longer at school
Promotes child’s enrolment

Improves children'’s ability to learn or
concentrate once they are in class
Improves learning outcomes

Provides nutritional benefits/ improves
nutritional status of school age children
Saves money of household

The sale of local food is boosted

Other (Specify)

Don't know

December 2024 | DE/NPCO/2023/027

180




36

Are you satisfied with the mid-day
meals being provided to your children
at school?

Yes
No
Neutral

If 1, go to 37

36.1

If No, why not? (Multiple choice)

Cold meals are served
Nutritious meal is not served
Unhygienic food

Tasteless

Inadequate quantity

Others (specify)

37

When you have any feedbacks or
complaints about school meal, how do
you voice your feedback or complaint ?

Report to SMC/FMC

Report to school Principal/teacher
Use school complaint/suggestion
Call through WFP toll free hotlines
Report to WFP staff

Report to local government

Report to distribution center staff
Do not want to share with anyone
Haven't had any complaints till now
Other (specify)

box

Section7.

SBCC Related Questions

Have You Heard Of Social Behaviour
Change Communication (Sbcc)
Campaigns?

Yes
No

If Yes, From Whom/Where?
(Multiple Choice)

Palika officials

Students

Parents

Fellow teachers
NGO/INGOs

Media (radio/TV/mobile)
Cannot recall

Others (Specify)
Have You Seen Any Change In The Yes
Social Behavior Pattern Among No

Students After The Sbcc Campaigns?

If Yes, What Changes Have You Seen?
(Multiple Choice)

Improved eating habits (Reduction in junk
food consumption)

Improved sanitation habits

Improved hygiene (including menstrual
habits)

Improved reading habits

Improved food production and
consumption habits among the community
(Home grown food)

No changes

Others (Specify)

Thank you for your time and information
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Cook survey

Section 1: Background characteristics

Member of mothers group
Head Teacher/Teacher
Other staff

Store Keeper

None of the above No, | am solely the cook

Any other specify

S.N. Question Response Remarks
1 Name of School:
District: Bajura If1,g0t02.3
2 Bajang If 2, go to 2.1
Darchula If 3, goto 2.2
2 Bajhang
2.2 Darchula
2.3 Bajura
3 Ward no.:
4 Name of the Interviewer:
Section 2: Background information
S.N. Question Response Remarks
5 Name of the respondent:
6 Male
Gender: Female
Others
7 Hill Bramhin/Chettri
Hill Janajati
Hill Dalit
Madhesi Bramhin/Chettri
Ethnicity: Madhesi other caste/OBC
Madhesi Dalits
Madhesi Janajati
Muslims
Others
8 Age of the respondent
............ years
10 Number of years working as a
cook in the school
(Write ‘0’ if less than 1 year)
11 Nature of appointment Part time
Full time
Volunteer
12 Position in the school if other Office support
than cook SMC member
Guardian

Section 3: Training exposure
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S.N.

Questions /Response

Category

Remarks

13

Have you received any training
related to cooking?

Yes
No

If 2, goto 14

13.1

If yes, when was the last time?

A month back

3 months back

6 months back

9 months back

Before a year

More than a year back

Who gave the training?

EFP
Local government
Local NGO

Others

13.2

How many times have you received
training?

1 time

2 times

3 times

4 times

More than 4 times

13.3

What topics were discussed during
the training?
(Multiple response possible)

Commodity management

Record keeping

Storage type and utilization

Health and hygiene

Food preparation and items required
Checking food items before cooking
Measuring food before cooking
Ensuring personal health and hygiene
Ensuring cleanliness of food commodities
before cooking

Checking of cooked food

Prevention of nutrient loss

Storage equipment

Other (Specify)

13.4

In your opinion, was the training
useful?

Yes
No

13.5

If not, why? (multiple choice)

1. Irrelevant training topic

2. Difficult to comprehend

3. Lack of practical component
4. Short duration

5. Poorly resourced

6. Poor delivery of training

7. Others (specify)......

13.6

Are you using skills learned in the
training regularly?

Yes
No

If 1, go to 14.

13.7

If no, why? (multiple choice)

Lack of financial resource

Lack of cooking materials

Training was not practical

| had not comprehended the training
School management unsupportive
Others (specify)

Section 4: Kitchen and availability of equipment/resources
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wash your hand?
(Multiple response possible)

Before serving the food
After using the latrine

S.N. Questions /Response Category Remarks
14 Does your school have a separate Yes If1,g0t0 15
kitchen? No
14.1 If no separate kitchen, where do you | Temporary space inside school
prepare food? Outside school premise
In the school canteen
At own home
Office room
Corner of the classroom
Other (Specify)
15 Is the kitchen/place where the food is | Very clean
cooked clean? Satisfactory
(Observe) Not clean
16 Does the kitchen/place where meal is
cooked have following amenities?
3 TETT 3t A Seaiaa FAeeen! giaer 57
Window Yes
B Chimneys No
Improved cooking stove/ Cylinder
cooking stove and Heater
D Sufficient cooking utensils
E Sufficient serving utensils
(plates/spoons)
F Locking facilities
G Adequate sunlight
17 Is there a separate space for eating? Yes If 2, go to 18.
No
17.1 If yes, is the place where students eat | Very Clean
food clean? Satisfactory
(Observe) Not clean
Section 5: Personal hygiene of the cook
S.N. Questions /Response Category Remarks
18 Clothes worn by the cook are clean Yes
(Observe) No
19 Well-trimmed nails (Observe)
20 Well-groomed beard (Only for male
cook) (Observe)
21 Well-groomed hair (Observe)
22 Washes his/her hand with soap and
water as appropriate (Observe)
23 Cook wear apron while cooking
(Observe)
Section 6: Knowledge/Practice of cook related to hygiene, cooking, storing and distribution of food
S.N. Questions /Response Category Remarks
24 What are the occasions when you Before handling food
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After finishing food preparation
After storing foods

After serving food

Other (Specify)

after cooking?
(Multiple response possible)

Checking the texture of the food
Smelling food
By seeing color

25 On which of these occasions do you Before handling food
use soap and water to wash your Before serving the food
hand? After using the latrine
After finishing food preparation
After storing foods
After serving food
Other (Specify)
26 What materials do you use to wash Water only
cooking/serving utensils? Soap and water
Sand and water
Ash and water
Others specify
27 Generally, when do you clean the Before food preparation
kitchen? After food preparation
(Multiple response possible) At the morning
At the end of the day
At the end of the week
Other (Specify)
28 How do you get the number of Doing a manual headcount of the
students (who eat meal) present on students during class
the day to prepare the school meals? | Checking the attendance register
(Multiple response possible) Confirming with the Head teacher or the
teacher in charge
Do not count
Other (Specify)
29 How do you measure the quantity of | Using standard measuring
various food items (rice, lentil, oil, weights/containers
spices) on the basis of student? Use roughly estimated measurements
Measuring food on the basis of prior
experience
Other (Specify)
30 What do you check for in the food Expiry date
item to determine if it is fit for Packaging
cooking or not? Color of the food
(Multiple response possible) Presence of pests
Color of the package
Do not check
Other (Specify)
31 Do you clean the food items before Always
cooking? Clean depending on the food items
Occasionally
Do not clean
32 Do you check the food after cooking? | Yes If 2, goto 33
No
32.1 If you do, how do you check the food | Taste the food
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Others (Specify)

33 How do you store cooked food prior | Store after covering cooking pots
to serving the students? Keep cooked food open in the kitchen
(Observe) Keep cooked food without cover in the
kitchen
Others (Specify)
34 Are the food hot/warm when the Yes
students get them? No
(Observe) Sometimes
35 On what basis do you serve the Equal distribution of food for all student
cooked food to the students? Different quantities according to grade
of the students
Different quantities according
to gender of the students
Different quantities according to the
age/need of the students
Based on experience
Other (Specify)
36 Are there any measures in place to Yes If 2, go to 37
prevent food items from No
contamination from pests and
rodents? (observe)
36.1 If yes, what are the measures taken? | Stored safely in box
(Observe) Have kept insecticides
(Multiple choice) Have kept mouse traps
Put water in a bucket
Others (specify)
37 How do you ensure the proper food Proper lock system
storage and safety of food items? Watch for water spillage
(Multiple response possible) Proper ventilation
Properly cover food items
Food placed in dry, high places to avoid
soggy/humidity
Don’t do anything
Other (Specify)
38 Do you ensure prevention of nutrient | Yes If 2, goto 39
loss of fortified food? No
A If yes, how for rice: Keep rice covered
Don't wash more than 2 times
Donot overcook
Others
B If yes, how for vegetables: Wash vegetables before cutting
Donot cut in very small pieces
Tear green vegetables with hands, do
not cut
Do not over cook
Other specify
C If yes, how for salt Always keep salt in air tight jar

Use salt at the end of cooking
Store in cool and dry place
Others
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received?
(Multiple response possible)

Preparation of food

About the taste of food

About management of food items
Cleanliness of kitchen utensils
Serving of school meal

D If yes, how for oil: Always use clean and fresh ail
Keep oil in air tight jar
Donot over heat oil while cooking
Donot use left over oil
Others
39 Is there any wastage of food in your Yes
school? No
Sometimes
How are you giving priorities to Serving them at the beginning
children's with functional Serving separately
limitation/disabilities ? Putting them in disability friendly place
Do not do anything
Not applicable
Others
Section 7: Feedback and challenges
[SN.  Jecaegory  [Responses = [skipto |
40 Have you received feedback on Yes If 2, go to 41
your cooking in the school? No
40.1 If yes, from whom? (multiple Students
choice) Parents
Teachers
Head teachers
SMC members
Others (specify)
40.2 What kind of feedback have you Kitchen cleanliness

Other (Specify)
Whom do you report if the food are Headteacher
damaged/inedible? (multiple choice) Teacher

Local government

Focal teacher

Local implementing partners staffs
WEFP staffs

Have not faced any problem

None

Others

Section 7: School Meal Preparation

In your absence who is the alternate one for
preparing food?

Office assistant
Canteen Operator
Parents

Teacher

Nobody to cook
Others

Section 8: Challenges
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42 What are the common problems you Not getting foods on time
encounter while fulfilling your role and Lack of proper cooking space
responsibilities? Lack of cooking amenities
(Multiple response possible) Lack of storeroom

No motivation
No salary
Not getting salary on time
Too many responsibilities
Discriminatory treatment by
students and staff
No challenge
Other (Specify)

43 Who do you share your SMC/FMC

problems/challenges with?
(multiple choice)

School Principal

School Complaint/suggestion box
WEP toll free hotlines

WEP staff

Implementing partners

| don't share it with anyone
Other (Specify)
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Record Review Tools

Q. No. | Questions Response
Bajnang.....ccceveenenieenneerene e 1
1 District BajUra. oo 2
Darchula......cccoeveeeneneeenineiseeseene 3
2 Municipality
Bajhang
Darchula
Bajura
3 Name of School:
4 Sampled school EMIS #: | e

Indicator: Average retention rate

In the following table, record last year's (Academic year 2080) enrolment of students, those who are repeaters
from last year (studying in the same grade in the current year), those who were promoted and are studying in
the higher grades, and those who are dropouts from the school. Disaggregate the number of students by

gender and grade.
Record 9997 for “Not Available/Applicable”.

Last year's grade
S-N Grade 1 grade Grade 3 | Grade 4 grade
Last year's enrolment Boys
(Observe 2080 register)
1. Girls
Total
This year's enrolment (old students) Boys
2 (Observe 2081 register) Girls
Total
Promoted to higher grades from Boys
last year's enrolment Girl
(Observe 2081 register) s
Total
Boys
New enrolment (2081) Girl
R0¢8 1 At ot Iris
Total
Repeaters from last year's Boys
enrolment Girls
(Observe 2080 register)
Total
Dropouts Boys
3 (Observe 2080 to 2081 register)
Girls
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Total

Supervisor's Note (if any):

Indicator: Average student attendance rate in USDA supported classrooms/schools
Head-count on the day of school visit.

Record 9997 for “Not Available/Applicable”.

Number of enrolled students | Number of students present | Number of children having
in the current year (2081) on the day of school visit meal on the day of data
(head count) collection

Grade | Girls Boys Total Girls Boys Total Girls Boys Total

ECD

1

2

3

4

5

Supervisor's Note (if any):

b. Average attendance rate in the last month.
Please look at the attendance register for Falgun 2080 and fill up the following table separately for each of the
grades (1-5) to collect the information for the calculation of average attendance rate.

December 2024 | DE/NPC0O/2023/027

190




Monthly Sample:

Girl
Grade Boys irls
Total School Days Total Enrolled | Total Expected Actual Total Total Expected Actual
Attendance Attendance Enrolled Attendance Attendance
ECD 26 10 260 250
1
2
3
4
5
Total

Supervisor's Note (if any):
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Indicator: Number of Students Receiving De-Worming Medications

1. Yes-> Record the necessary information.
2. No -> Go to next module.

Please record the number of students receiving de-worming medications in the academic year 2080 in the

following table.
Record 9997 for “Not Available/Applicable”.

Grade Boys Girls

. Enrolled
Number receiving

Enrolled deworming

Number receiving
deworming

ECD

N

0 | N |o [ un

Total

Indicator: Number of adolescent girls aged 10-19 years receiving biannual weekly Iron Folic Acid

supplementation

Instruction: Please ask following questions and also check the health and nutrition register.

Is record/information about iron folic acid distribution in the year
2080available?

Yes 1
No 2
(If No, go to next module)

2. What is the total adolescent girls in 20807

How many adolescent girls received iron folic acid in 2080?

How is iron folic acid typically distributed?

Weekly 1

Biweekly 2
Monthly 3

Quarterly 4
Biannually 5

Other (Specify)_____ 6

Indicator: Number of school age children receiving school meal on all school days.

Do the school provide meals to students? Yes/No
a.1.1f no, why?
b. Number of days of meals served in school @t f& & = e

Magh 2080

Falgun 2080

b.1. Number of schools open days

b.2. Number of days meals served to the students

If not served for all school days, specify the reason.
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c.Does the school have School meal register? (Observe)
Yes

No

Recently stopped

d. Does the school meal register have record of number of school meal received by the students
disaggregated by school days for the month of Magh 20807

1. Yes

2.No -> Stop

Mobile meeting

Does the school have conducted mobile meeting?
Yes

No

If yes, how many times did the school conducted it? (Anually) (for observer- record the minutes of the
meeting - take photos)

Name of Headteacher:

Date:

School Stamp:
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Annex 7: Indicator Matrix

Table 28. Indicator matrix (Outcome Indicators)

Indicator indicator Type of Quan tool & Qual tool & Primary source Measurement Method Unit of Data
no. indicator respondents respondents of data measurement Disaggregation
MGD Percent of students who, b Outcome ) The tested EGRA tool Percent
Standard the end of two grades ofy ¢ EGRA * FGD Y‘”th parents * EGRA the Education Review * Gender
1 primary schooling, with * Kil with head Office (ERO), wil be
demonstrate that they can students teachers used. The test will be
read and understand the (grade-3 o Kil with Nepali conducted with the
meaning of grade level text beginner) subject children of grade three
of all sampled schools.
Furthermore, the data
collected will be
analysed based on the
benchmark defined by
ERO under MoEST.
MGD Average student attendance Outcome ) ) ) Average attendance rate | Percent e Gender
standard rate in USDA supported * Record review * FGD with * Record review of grades 1 -5 students e Grade
2 classrooms/schools students (Headcount) will be assessed for the
o Kl with head

reference period of a
teachers month of Falgun. Data
will be collected by
reviewing the
school/classroom
registers.

Attendance rate based
on headcount will be
measured as the
proportion of students
that are physically
present in school on the
day of school visit,
Average attendance rate
will be calculated
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accounting for the
number of school days
during the reference
period and actual
number of days each of
the students was
present in the school
on those days.

result of USDA assistance

Data collected from
Nepali Teacher
Survey contains 25
indicators, and the
Class Observation
tool (modules 1, 2
and 3) developed by
the ERO which
contained 44
indicators will be
used. These
indicators consisted
of items that
captured the
essential elements of
the use of new and
quality teaching
technique.

Out of the total
possible score of 69,
a score of 48 or
above (70% or above)
will be used as a
benchmark to decide

MGD Number of Outcome . . , Assessment of Nepali Number
standard | teachers/educators/teaching * Nepali teacher ¢ Kilwith head s Teacher's subject teachers will ¢ ngdgr
4 assistants in target schools survey teachers survey and be carried out using a e Disability
who demonstrate use of e Classroom o KIl with Nepali Classroom composite index with e Ethnicity
new and quality teaching observation teacher observation a total possible score e Education
techniques or tools as a checklist checklist of 69. qualifications

December 2024 | DE/NPC0O/2023/027

195




whether the teacher
demonstrated the
use of new and
quality teaching.

MGD
standard
6

Number of school

administrators and officials
in target schools who
demonstrate use of new
techniques or tools as a
result of USDA assistance

Outcome

e Head teacher
survey

o KIl with head
teachers

o Kl with SMC
officials

e Headteacher
survey

Atotal of 19
questions to the
Head Teacher Survey
will be used to create
a composite index
with a total possible
score of 19 (1 or O for
each question).

Oral reports as well
as document
observation will be
used as evidence for
the use of
tools/techniques.
Obtaining a total
score of 13 or above
on these 19
indicators (70% or
above) will be used
as the benchmark to
decide that the Head
Teacher
demonstrated the
use of new
techniques or tools.

Ascore of 1 was
given for each of
these questions on
the following basis

1. =26
meetings;
2. =23

Number

e Gender

e Disability

e Ethnicity

e Education
qualifications
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10.

11.

12.

13.

14.

15.

contents
>3
meetings
>3
contents
record of
meetings
observed
> 3 agendas
discussed
updated
SIP
observed
>5
contents
observed
review and
feedback
on lesson
plans
reported
classroom
activities
monitored
meeting
held

>6
meetings
> 4 jssues
discussed
>2
meetings
observed
> 2 policies
reported

December 2024 | DE/NPCO/2023/027

197




16. use of

results
reported
17. 23
indicators
reported
18. parents
mobilizatio
n reported
19. 25
indicators
reported)
MGD Number of students Outcome ) e Record review | The data will be Number e Gender
Standard | enrolled in school receiving o [EMIS ¢ Kilwith head (school acquired from record e Grade
9 USDA assistance teachers register) review tool where e Disability
* FGD with parents enrolment rate of e  Ethnicity
* Kil with Municipal students from grade
Education ECD to 5 will be
officials collected. Additionally,
o Kl with EDCU the number of students
representative promoted will be
collected.

MGD Number of policies, Output/outc ) i The number of available | Number . .
Standard regulations, or ome ¢ PhOtP ) ¢ K”.W.'th EDCU o Kil with policies and regulation ¢ Pé“ké wise
10 administrative procedures monitoring of official government | i he acquired from Kil e District

in each of the following available ® Ki with MoEST officials with municipal official
stages of development as a policies and representative and will be further
result of USDA assistance other o Kl with CEHRD validated from the
documents representative project records.
o KIl with
education
officials
o Kl with ERO
representative
o Kl with Ministry
of social welfare
representative
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MGD
Standard
19

Number of individuals who
demonstrate use of new
child health and nutrition

practices as a result of USDA
assistance

Outcome

Student survey
Parents survey
SHN survey
School
environment
observation
checklist

o KIl with SHN focal
person

e FGD with
students

e FGD with parents

e Student
survey

A composite index with
the possible value
ranging from 0

to 10 will be created
including students’
behavior such as

water purification
before drinking, waste
disposal practice,
eating snacks at home
during school days,
hand washing

practice, and personal
hygiene.

School students who
demonstrate health and
nutrition

practices are defined as
those who scored 70%
or more.

Number

Gender
Disability
Ethnicity

MGD
Standard
20

Number of individuals who
demonstrate the use of new
safe food preparation and
storage practices as a result
of USDA assistance

Outcome

e Cook survey

o Kl with cooks
o Kll with head
teacher

e Cook survey

This indicator related
to safe food
preparation and
storage practices was
measured by
interviews with school
cooks and observation
of cooking procedures.
A composite index
with a total score
ranging from 0 to 12
will be created,
including questions
related to the
cleanliness of the
kitchen; whether the
kitchen has amenities
like windows,
chimneys, and an
improved cooking
stove; hand washing

Number

o Age

e Gender

o Ethnicity

e Disability

e Appointment
Type
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practice of cook;
cooking utensils
washing practice;
cleaning the food
items before cooking;
food storage practice;
measures to prevent
food contamination;
and practice for
preventing nutrient
loss.

Scores of 8 or above
(70% or above) will
demonstrate the use
of safe food
preparation and
storage practices.

Custom
Indicator
1

Average retention
rate/drop-out rate of
students

Outcome

e Record review
checklist
o HT Survey

o Kl with HT

e Record review

Data will be collected
by reviewing the
records of the schools
on enrolment registers
of Year 2023 and 2024.

The retention rate is
calculated as the
proportion of the
students enrolled in
Year 2023 who
completed the school
year by passing to the
next grade or
repeating the same
grade in the school in
Year 2024.

Percent

Gender
Grade
Disability
Ethnicity

Custom
Indicator
2

Percent of school age

children with good personal

hygiene

Outcome

e Students survey
e SHN survey

e FGD with
students
o Kll with SHN

e Students
survey

School students will be
observed for their
personal hygiene
practice, which
includes the
maintenance of

Percent

Gender
Grade
Disability
Ethnicity
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e School
environment
Observation

personal hygiene
related to trimmed
nail, groomed hair,
clean teeth, clean
dress, and clean
shoes/slipper.

Each of these aspects
will be scored as 0
(poor), 1 (good), and
very good (2), with a
summative score
ranging from 0 to 10,
with a higher score
indicating better
personal hygiene.

Students scoring 7 or
more (70% or more)
are considered as
having maintained
good personal
hygiene.

Custom
Indicator
3

Percentage of parents
having school going children
aware about the benefits of

nutrition

Outcome

e Parents survey

e FGD with parents

e Parents
survey

Parents who can tell
any five of the listed
benefits of school
meal program will be
considered as aware
about the benefits of
SMP.

(1) Motivates children
to go school
consistently;

(2) Motivates children
to stay longer at
school.

(3) Promote girl
child’'s enrolment;

Percent

Gender
Education
status
Disability
Poverty
Level
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(4) Improves
children’s ability to
learn or concentrate
in class;

(5) Improves learning
outcomes;

(6) Improves good
health and hygiene
behaviour of
children;

(7) Improves
awareness about
nutrition among
school-age children;
(8) Provides
nutritional
benefits/improves
the nutritional status
of school-age
children;

(9) Saves money of
households to
provide lunch to
school children; and
(10) Improves
awareness about the
use of locally made
textbooks/EGR
materials.

Custom
Indicator
4

Percentage of school age
children meeting Minimum
diet diversity (MDD)

Outcome

e Parents survey

e FGD with parents

e Parents
survey

A child consuming 4
or more food groups
out of 7 in the past
24 hours is
considered as
meeting the
minimum dietary
diversity (MDD). A 24-
hour recall method
will be used, where
parents will be asked

Percent

Gender
Grade
Disability
Ethnicity
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to recall all the meals
that the child ate
during past 24 hours.

Custom Number of LGs using the Outcome o Kl with local KIl with local Data from local Number e  Palika-wise
Indicator Enhancing School Meals * Headteacher government government government
8 Monitoring System aligned survey officials officials
with [EMIS o Kll with local
partners
LRP Number of individuals in the Outcome , o FGD with farmers , Farmers adopting at Number .
Standard | agriculture system who have e Farmer's survey * Farmer's least 7 (out of 10) * Ethnicity
12 applied improved b Farmefs survey improved agricultural * Gender
management practices or observation management practices * Age
technologies with USDA and technologies will o Disability
assistance be considered as e Education
having applied Status
improved agricultural
management practices Farmer's )
or technologies. The group/cooperativ
ten practices included: €
1. crop genetics
(use of
improved
seed
varieties);
2. improved
cultural
practices
(such as
mulching,
staking, line
sowing
weeding,
etc.);
3. integrated
pest
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management

adopted soil
conservation
and fertilizer
management
techniques
(such as use
of compost
manure,
organic
fertilizer,
inter
cropping,
relay
cropping,
etc.);

climate
smart
technology
(e.g., plastic
tunnel,
adopted
cultivation
calendar,
drought
tolerant
varieties);
improved
water
management
(e.g., drip
irrigation,
cement
pond,
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rainwater
harvesting);
7. practicing
input
purchase;

8. practice of

products sale
with market
price
information/
access to
collection
and
distribution
center;

post-harvest handling;
and record keeping of
agricultural activities.

LRP Percent of commodities Outcome Project/school record Percent o
) Cook's survey e Kll Cook e Headteacher . e  District
Custom 4 | procured that meet quality ) and observation
standards (fresh products Head Teacher o Kl with HT survey e  School Type
procured) Survey
Observation
(commodity
observation)
Project record
(MQ)
WFP Graduate rate Outcome ) o Kll with head Record review School record Percentage e  District
Record review
Standard teachers
Indicator

e FGD with parents

o Kl with Municipal
Education
Officials
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Table 29. Indicator Matrix (Output Indicators)

Note: The green highlighted indicators have values that are either 0 (as project has not begun) or based on secondary data from project record.

Measurement Method

Indicator Indicator Type of Quan tool & Qual tool & Primary source Unit of DETE]
no. indicator respondents respondents of data measurement Disaggregation
MGD Number of teaching and Output The number of schools Number
. . g . P Headteacher o Kil with e Head . e  District
Standard | learning materials provided , receiving support from
3 as a result of USDA survey head'teacher Teacher's the project will be e  School Type
assistance Class room o Kll with SMC Survey acquired from
observation) chairperson headteacher survey. The
Project Record data will be further
(WE) validated by the data
received from the
project.
MGD Number of Output S ith Kl with Nebali Nepali The data will be Number Gend
Standard | teachers/educators/teaching urve)./ Wi o Ritwi epatl * Nepa ', acquired from the ¢ .en er
5 assistants trained or Nepali teachers teacher Teacher's project team. No further * D'Sap'!'ty
certified as a result of USDA Headteacher * Kil with Survey analysis will be done. * Ethnicity
assistance survey Headteacher e Education
project record qualifications
MGD Number of school Output ) The data will be Number
- - Headteacher o Kll with e Headteacher ; e Gender
Standard | administrators and officials acquired from the .
7 trained or certified as a ;ur\‘/eyt g Head.teacher survey project team. o Dlsapl!lty
result of USDA assistance rojectrecord- | e Kil with SMC Additionally, it will be e Ethnicity
WE chairperson e Education

validated by the data
from school level
stakeholders.

qualifications
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MGD Value of new USG Output : . . The data will be U.S. Dollars
Standard commitments, and new 0 AelE ezels o [ itin R * Project acquired from the
11 public and private sector e Record project team. No further
investments leveraged by ® Kl with Ward analysis will be done.
USDA to support food chairperson
security and nutrition o Kl with
Education official
o Kl with Health
official
o Kll with CBOs
and local NGOs.
e FGD with parents
MGD Number of Parent-Teacher Output . . The data will be Number
Standard Associations (PTAS) or e Headteacher o Kll with Municipal | e Head Teacher acquired from the e  Gender
13 similar “school” governance survey officials Survey and project team. No further * Disability
structures supported as a e Photo ® Kiwith analysis will be done.
result of USDA assistance monitoring Headteacher
(SMC register) o Kll with SMC
chairperson
e FGD with parents
MGD Number of daily school Output . . , The data will be Number e Gender
Standard meals (breakfast, snack, * Survey with * FGD W!th parents * Student's acquired from the e Grade
16 lunch) provided to school- Cooks * FGD with survey project team. e Disability
age children as a result of ® Students survey stud%nnts o Head Additionally, it will be e  Ethnicity
USDA assistance ¢ Headteacher o Kil with cooks Teacher's validated by the data
survey o Kil with survey from school level
e project record - Headteacher stakeholders.
Monthly report Furthermore, the
- WFP analysis will be done on
e Record Review the basis of districts.
MGD Number of school-age Output ) ) , The data relating to Number e Gender
Standard children receiving daily * Record review * FGDs with * Student's this indiocator will be e Grade
17 school meals (breakfast, ° StuQent survey Studeths survey collected from e Disability
snack, lunch) as a result of e Projectrecord - | e FGD with parents o Head student’s survey. The e  Ethnicity
USDA assistance Monthly report Teacher's collected data will be
- WFP survey analysed on the basis
of gender, grade,
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ethinicity and district
of the children.

MGD Number of social assistance Output Head teach Kil with Proiect d The data will be Number Gend
Standard | beneficiaries participating in ead teacher ¢ Rl ® Frojectrecor acquired from the * 'en er
18 productive safety nets as a survey i head'teacher project team. * Dlsap|!|ty
result of USDA assistance Resord SRS ® Kilwith local Additionally, it will be e Ethnicity
project record NGOs validated by the data
representative from school level
stakeholders.
Furthermore, the
analysis will be done on
the basis of districts.
MGD Number of schools using an Output . The data will be Number o
. School o Kl with SHN e SHN survey e District
Standard improved water source ) collected from the
27 environment Focal Person record review checklist e School Type
observation o Kl with head The collected data will
SHN survey teacher be analysed on the basis
Project record - of gender, grade,
IDS ethinicity and district of
the208hildrenn.
MGD Number of schools with Output ) The data will be Number o
: o School o Kll with e SHN Survey e District
Standard improved sanitation ) collected from the
28 facilities environment headteacher and School project record. The e School Type
observation o Kl with SHN environment | qjlected data will be
Headteacher Focal Person observation analysed on the basis of
survey gender, grade, ethinicity
SHN survey and district of the the

Project record-
IDS

indiciduals.
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MGD

Number of students

Output

The data will be

Number

Gender

o
Standard receiving deworming * SHN * ;eml structgred * Record review collected from the e Grade
29 medications * Students survey interview with HT project record. The e Disability
* Record review ® Kl with SHN collected data will be e  Ethnicity
e Project record Focal Person analysed on the basis of
review (IDS) o Kl with Health gender, grade, ethinicity
Officer and district of the the
e FGD with indiciduals.
Students
MGD Number of individuals Output : . . The data will be Number e Gender
Standard participating in USDA food 0 g8 e o O FiejEet teealt collected from the e Grade
30 security programs (Central level and project record. The e Disability
field) collected data will be e  Ethnicity
o Kil with analysed on the basis of
implementing gender, grade, ethinicity
partners and district of the the
o Kl with indiciduals.
government
officials
(CEHRD/MOEST)
MGD Number of individuals Output : ) . The data will be Number e Gender
Standard benefiting indirectly from 0 g8 e * K!l D A O FiejEet teealt collected from the e Disability
31 USDA-funded interventions (field) record review. The e  Ethnicity
® Kil with collected data will be
implementing analysed on the basis of
partners gender, grade, ethinicity
e FGD with parents and district of the the
students.
MGD Number of schools reached Output : ) : The data will be Number o
Standard as a result of USDA e Project record . KII with ‘ ® Project record acquired from the e  District
32 assistance implementing project team. No further *  School Type
partners analysis will be done.
Custom Number of adolescent girls Output L , This indicator was Number e Grade
Indicator aged 10-19 years receiving * Students sgrvey * FGD Y\“th girls * Student's measured using the e Disability
5 biannual weekly Iron Folic * Record review * Kl with SHN survey and information collected e  Ethnicity

Acid supplementation

Project record
(IDS)

Focal person

Record review

from the adolescent
students from grades 6-
8 in the sample schools.
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Adolescent girls who
reported receiving a full
dose (26 tablets in a
year) of IFA tablets were
considered as receiving
biannual IFA
Supplementation.

SC 67

Custom Number of schools Output . This indicator will be Number o
Indicator conducting at least one ¢ SHN survey o Kil \,Mth Health * SHN survey measured based on the * District
6 annual health screening o Project records Officer interview with SHN focal * School Type
(IDS) o FGD with parents teacher. Health
screening related to
measurement of height
and weight, vision and
hearing test, and dental
check-up were assessed,
and reported separately.
Custom Number of LGs monitoring Output Project record . ) KIl with the municipality | Number . )
Indicator IEMIS indicators related to * Kilwith Deputy * Kilwith local officials will be done to * Palika-wise
9 SMP Mayor government gather the necessary
o Kl with Ward officials information on this
Chairperson indicator.
Custom Number of local Output . ) Data from local Number . )
Indicator overnments develonin e Project record o KIl Deputy Mayor o Kll with overnment e  Palika-wise
8 o pIng (WE) o Kl with education 8
11 contextualized instructional
materials. e HT survey education official official
o Nepali teacher
survey
LRP Cost of commodity procured Output : ) : Data from project U.S. Dollars o
Standard as a result of USDA e Project record o Kl with e Project Record record e District
5 assistance (by commodity (MQ) cooperative e School Type
and source country) e HT survey o KIl with Partner e Source of
o Kl with HT procurement
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LRP Quantity of commaodity Output ) . ) Data from project Metric Tons L
Standard procured as a result of e Project record o Kl with e Project Record record e District
7 USDA assistance (by (15)S) cooperative e School Type
commodity and source e HT survey o KIl with Partner e Source of
country) o Kl with HT procurement
LRP Number of individuals who Output , ) , The data will be Number .
Standard have received short-term o Farmerssurvey | e FGD with farmers o Farmer's acquired from the * Ethnicity
11 agricultural sector e Farmer's survey project record. No * Gender
productivity or food security observation further analysis of data * Age
training as a result of USDA e Project record will be done. o Disability
assistance (MQ) e Education
Status
e Farmer's
group/coope
rative
LRP Number of public-private Output . ) . The data will be Number
Standard partnerships formed as a O ejEE EeelE o L i PEvEST O FiejEet teealt collected via student's
14 result of USDA assistance e Farmers’ survey survey. Further the data
will be compared with
the number of students
enrolled in the schools
(ECD to grade 5)
acquired from record
review.
LRP Number of schools receiving Output ) The data will be Number o
Custom 1 | food commodities for school o HT survey o Kil W!th HT * Headteacher collected from * District
meal program on timely e Project record o Kl with cooks Survey headteacher survey. The e School Type
basis (WFP) data will be further
analysed using using
unitary method.
LRP Number of school age Output . . ) The data will be Number e Gender
Custom 2 children receiving school * Record Review * Kil with HT * Record review collected from e Grade
meal on all school days * Headteacher * FGD Students * Students headteacher survey. The e  Disability
survey ® FGD Parents survey data will be further e  Ethnicity
e Student Survey analysed using using
unitary method.
December 2024 | DE/NPCO/2023/027 211




LPR

Number of schools receiving

Output

The data will be

Number

- Headteacher o Kil with HT e Headteacher . District
Custom 3 commodities procured ) acquired from the
locally survey o Kl with Cook survey project record. The School Type
Farmers survey acquired data will be
Project record further validated from
(MQ) the information
collected from cooks
and headteachers from
key informat interviews.
LRP Average number of school Output , Project record Project/school record Number o
Custom 5 days per month on which Corehds U * Kil C(_)Ok and observation plale:
fortified or at least 4 food Headteacher o Kl with HT School Type
groups are served (based on SN ® FGD Students
proposal/activity plans) Project record
(MC)
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Annex 8. Confidentiality
agreement and ethical pledge

The BLS conformed to the 2020 United Nations Evaluation Group (UNEG) Ethical Guidelines. Accordingly, the
BLS team was responsible for safeguarding and ensuring ethics at all stages of the evaluation cycle. This
included, but was not limited to, ensuring informed consent, protecting privacy, confidentiality, and
anonymity of participants, ensuring cultural sensitivity, respecting the autonomy of participants, ensuring fair
recruitment of participants (including women and socially excluded groups), and ensuring that the evaluation
resulted in no harm to participants or their communities. The BLS team strictly adhered to UNICEF's
Procedure for Ethical Standards in Research, Evaluation, Data Collection, and Analysis.

The following ethical issues, related risks, safeguards, and measures were considered:

Table 30: Ethical considerations, risks and safeguards

Phases Ethical issues Risks Safeguards
Inception - - -
Accountability and transparency were ensured by informing
participants about the study objective and the freedom to stop
the interview.
Voluntary participation Difficult Consent was taken from participants before interviews.
and consent i
conditions . ) - .
- cause delays Anonymity and confidentiality were ensured by removing
Accountability and . identifiers from data sets.
Transparency in data
' o collection Participation in the study was not hindered due to exclusion by
Confidentiality Low number means of any discrimination or difference of caste, religion,
Data i culture, or region.
Avoidance of harm of student &
collection . . .
Exclusion and inclusion turnout in The involvement of female enumerators ensured appropriate
in the data collection schools sensitivity during administration.
process Difficulty in Training was provided to the enumerators by a gender expert to
Gender-sensitive accessing ensure the sensitivity of questions was upheld and boundaries
information school records were respected.
The Qualitative Research Coordinator of this study also served as
the Gender Focal Point, should there have been any case where
the enumerator needed to report about any gender-related
sensitive cases within the BLS team.
Inaccurate reporting of
missing data A dedicated Senior Data Analyst was deployed to identify and
Failing to report Lack of data analyze the themes.
i disaggregation . .
negative results. Isageregatl Throughout the evaluation process, the team reflected on their
Data ) ) concerning . .
analysis Reporting conclusions mother biases, personal background, values, and assumptions and made

that are not supported
by data.

Gender-sensitive
analysis

tongue groups

them explicit in the report on findings.

The study focused on understanding the impact disaggregated
across boys and girls.

The BLS team abided by the following five principles regarding ethical consideration:

Written consent: Participation in the study was voluntary. The enumerators first visited the schools as well
as the local units to inform them about the study. Following this, the Head Teachers were given a consent
form that was sent by the Head Teachers to the parents of the sampled students to acquire consent. The
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consent form highlighted all the details about the study including the purpose, objectives, any risks or
benefits associated, etc. Informed consent/assent was obtained in writing from the parents or legal guardians
of all the children. Only then did data collection commence.

Confidentiality and privacy: The BLS team ensured that the information collected as well as the identities
of the respondents were kept confidential and private. Although the school authorities might have been
curious to know about the details from the study, enumerators maintained that the responses could not be
shared with anyone apart from the analysis team and WFP. The BLS team also ascertained that necessary
steps were taken to protect data from unauthorized access, use, or disclosure.

Respect and Integrity: The BLS team treated all respondents with the utmost respect and dignity. The study
team avoided using coercive or manipulative tactics to recruit students or their parents and ensured that
their participation was completely voluntary. Additionally, enumerators at all times respected the autonomy
and self-determination of respondents.

Zero harm: The BLS team took measures to minimize the potential harms that might have been caused by
the study. This included identifying and addressing any risks associated with the study and taking steps to
minimize those risks. The BLS team ensured that none of the students were subjected to any unnecessary
harm or distress during the study process. If any student felt uncomfortable mid-way through the study and
chose to drop out, he/she was allowed to do so.

Appointment of Safeguarding Focal Point: The BLS team appointed the Qualitative Research Coordinator
as the Safeguarding Focal Point. The Qualitative Research Coordinator was familiar with the WFP's Ethical
Research and Safeguarding Framework and responded to any cases of safeguarding arising from the field
during data collection. Most importantly, the BLS team followed the guidelines suggested by UNICEF on
Ethical Research Involving Children.3°

Conflict of Interest

The Personnel deployed for this BLS of the McGovern-Dole, FY23 award cycle acknowledges that he/she has
read and fully understand these undertakings:

1. Undertakes not to use confidential information, related to the above-mentioned assignment, in
any manner not specifically authorized by or to the detriment of WFP-Nepal or its clients or its
affiliates and agrees not to disclose confidential information to any third party either during the
term of his/her deployment except as may be necessary in the proper course of his/ her
deployment or after the term of his/her deployment.

2. Acknowledges that any confidential information of the said assignment shall remain exclusive
property of WFP-Nepal. The personnel agree immediately to disclose to the WFP-Nepal all
confidential information developed in whole or in part by the personnel during the term of the
personnel agreement in this assignment.

3. Understands his/her role and responsibilities to be fulfilled and agrees to being available for the
Evaluation related activities under agreed terms, conditions, and assigned worked days, and not
participating in another related contract or similar assignment with a schedule that conflicts his/her
involvement in this project.

4. Understands his/her obligations to disclose any conflicts of interest that he/she may have and will
ensure he/she effectively manages those conflicts of interest as representative of FDM.

30 Ethical Research Involving Children. UNICEF. 2003. Accessed from: ERIC has been developed to support all researchers,
individuals and organizations who are involved in research that is undertaken with, or potentially impacts on, children. This
includes researchers, all members of any research team, research organizations, other stakeholders and research ethics
review committees.
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Annex 9. List of people
interviewed

Table 31: Stakeholder interviewed

District wise

Organizations

Stakeholder consulted - FGD

e  Deputy Mayor

e  EDCU representatives

e  Municipal Education Official

e  Municipal Health Official

e Municipal Agriculture Official

e  Representative from Agriculture Knowledge
Center

e  Discussion with ward
chairperson and

Darchula, Bajhang and e  Representative of IDS . zf::jeet:trg

Bajura e  Representative of WFP e Farmers
e  Representative of World Education e Parents
e  Representative of Mercy Corps
e  SHN focal persons
e Headteachers
e  Cooks
e  SMC representatives
e  Observation and interview with farmers

Kathmandu e  Representatives from CEHRD

Federal Level
Consultation

e  Representative from MoEST
e  Representative from ERO
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Project-related documents

Author/Publisher

Comment/titles
& dates of
documents
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Received - Y/N
(N/A)

USDA M‘cGovern-Do‘Ie FY 2023 Performance WEFP Along with ToR Feb 2023
Monitoring Plan Indicators

USDA McGovern-Dole FY 2023 Activity Narratives WFP Along with ToR Feb 2023
USDA McGovern-Dole FY 2023 Proposal WFP Inception Phase Feb 2023
USDA McGovern-Dole FY 2023 ToR WEFP Feb 2023

Assessment reports

Baseline Survey for USDA's McGovern-Dole
International Food for Education and Child
Nutrition Program FY20-2024

New Era

Inception Phase

Feb 2023

USDA's McGovern-Dole International Food for
Education and Child Nutrition Program in Nepal,
2020-2024 Mid-term Evaluation Report

Narma Consultancy

Inception Phase

Feb 2023

USDA's McGovern-Dole International Food for
Education and Child Nutrition Program in Nepal,
2020-2024 Mid-term Evaluation Inception Report

Monitoring & reporting

Narma Consultancy

Inception Phase

Feb 2023

Evaluation Plan

WFP

Inception Phase

Feb 2023

Result framework

Output and outcome monitoring reports/data

EMIS data (List of Schools) FY 2080-2081

Partners
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Details of partners and interventions for WFP . Feb 2023
) Along with ToR
International program

Evaluations/reviews/audits /operational
research

DEQAS Decentralized Evaluation Quality Assurance

System Guidance Materials Inception Phase Feb 2024

Map of International program districts Along with ToR Feb 2023

Other documents collected by the team
(including external ones)

Foreign Agricultural

USDA Food Assistance Indicators and Definitions Service-Food Assistance Inception Phase Feb 2023
Division-USDA

Quiality Checklist for Baseline Report WFP Inception Phase Mar 2023

FY23 Theory of Change WFP Inception Phase May 2023

Membership of Internal Evaluation Committee and WFP Along with ToR May 2021

Evaluation Reference Group

School Education Sector Plan 2022/23-2031/32 Government of Nepal Inception Phase Feb 2024

Joint Action Plan 2071/72 - 2076/77 School Health Government of Nepal

and Nutrition Inception Phase Feb 2024

Inception Report Template WEFP Inception Phase Mar 2024
Inception Report-Quality Checklist WFP Inception Phase Mar 2024
Evaluation Report Template WFP Inception Phase Feb 2024
WEFP School Feeding Strategy 2020-2030 WFP Inception Phase Feb 2024
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Nepal Demographic and Health Survey 2022. g?rii:;yn?jfuﬁﬁlzlgt)g’l Inception Phase Feb 2024
National Sample Census of Agriculture 2021/22. Niggi;r;rsr]tiilfsgz;\lg?f?clle. Inception Phase Feb 2024
Nepal country strategic plan (2019-2023) WFP Inception Phase Mar 2024
Nepal Annual Country Report 2023 WFP Inception Phase
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Vision

Strategic
Objective

Long-term
Result

Intermediate
Result

Short-
term
Result

Foundational
Results

Activities

AnneXx 11: Result Framework

Nepal McGovern-Dole Results Framework

Girls and boys, especially those that are vulnerable,

have the opportunity to achieve their full potential

1

—a| MGD SO1: Improved Literacy of School -Age Children |
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Nepal McGovern-Dole Results Framework

Improved Effectiveness of Food Assistance through

Strategic Local and Regional Procurement (LRP SO1)
Objective %
|
LRP1.1:Improved Cost LRP 1.2:Improved Timeliness RP1.3:Improved Utilizationo
effectivenessof Food Assistance of Food Assistance Nutritiousand Culturally Acceptable
Foodsthat Meet Qual ity Standards
[ l
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Annex 12: Output Indicators

MGD Standard 3: Number of teaching and learning materials provided as a result of
USDA assistance

MGD Standard 3 is an output indicator measuring the number of teaching and learning materials provided
as a result of USDA assistance. Teaching and learning materials may include materials used for teachers and
students, e.g., teachers guide, textbooks, student workbooks, supplementary reading books including library
books and materials.

The BLS looked into the current availability of teaching and learning materials in the sampled schools. Based
on the information provided by Head Teachers, other teachers and classroom observation, the study team
found that of the 283 schools, 88.7% said that they had teaching materials available for early grades. Among
them, 89.1% schools in Darchula had such materials available, followed by 88.7% in Bajhang and 88.1% in
Bajura.

Table 32. Availability of teaching materials in schools

Are there teaching materials for early District
grades available?
Darchula Bajhang Bajura Total (N=283)
No 10.9% 11.3% 11.9% 11.3%
Yes 89.1% 88.7% 88.1% 88.7%
Total 100.0% 100.0% 100.0% 100.0%

Source: Head Teacher Survey

The BLS further surveyed how the schools acquired teaching materials for early grade students. The figure
below shows that in Darchula, 80.5% of schools received the materials from local NGOs/CBOs, 43.9% from
the local government, 36.6% from self-funding and 11% from a trust or charity. In Bajhang, 82.7% of schools
received materials from local NGOs/CBOs, 27.3% from local government, 26.4% from self-funding and 10.9%
schools from a trust or charity. In Bajura, 84.7% of schools received the materials from local NGOs/CBOs,
47.5% from local government, 25.4% from self-funding and 6.8% schools from a trust or charity. Overall, the
majority of schools relied on NGOs/CBOs for teaching materials. This indicates that there is scope for
increasing the local government’s contribution to ensure availability of teaching materials for early grade
students.
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Figure 6. Source of teaching materials for early grade students in schools by district

Source of teaching materials for early grade students in schools

by district
80.5% 82.7% 84.7%
47.5%
36.6% 43.9% 0
26.4% 27.3% 25 4%
11.0% 10.9% 6.8%
[ [ —
Darchula Bajhang Bajura
Districts
B Self school funding W Trust or charity ~ ® Local government Local NGOs/CBOs

Source: Head Teacher Survey

MGD Standard 5: Number of teachers/educators/teaching assistants trained or
certified as a result of USDA assistance

This output indicator measures the number of teachers (teaching the Nepali language in grades 1 to 3) trained
or certified directly as a result of USDA funding in whole or in part.

Based on the Nepali-language teacher survey, the number of teachers/educators/teachings assistants
trained before the project intervention was 79.2%. Among those, 84.8% were from Darchula, 80.6% Bajura
and 74.2% in Bajhang. This data shows that there is still scope for EGR teacher training.

Table 33: Number of teachers/educators/teaching assistants trained or certified in baseline survey

District

Teachers who have received
training

Darchula Bajhang Bajura
No 15.2% 25.8% 19.4% 20.8% 59
Yes 84.8% 74.2% 80.6% 79.2% 224
Total 100.0% 100.0% 100.0% 100.0% 283
Total number 92 124 67 283

Source: Nepali Teacher Survey

MGD Standard 7: Number of school administrators and officials trained or certified as
a result of USDA assistance

This output indicator measures the number of school administrators (e.g., principals or acting principals)
trained or certified directly as a result of USDA funding, in whole or in part.

Based on the survey, the percentage of school administrators and officials trained or certified before the
project intervention was 53.9%. According to the CEHRD, the Head Teachers from primary and secondary
level schools had been trained on capacity building (Pradhanadhyapak Sakchhamta Vikas) by the provincial
government. The respondent himself mentioned monitoring the training session in Kavre, Dhulikhel and
verified that the design was need-based.
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MGD Standard 8: Number of educational facilities (i.e., school buildings, classrooms,
improved water sources, and latrines) rehabilitated/constructed as a result of USDA
assistance

This output indicator measures the number of educational facilities constructed in whole or in part by a
USDA-funded project.

The baseline value is zero as the project has not yet been implemented. However, the BLS team analyzed
educational facilities in the schools through surveys and school observation. The findings showed that on the
availability of classrooms to accommodate all students, 75.7% of schools had adequate ECD classes, 88.1%
schools had adequate Grade 1 classes, 92.2% schools had adequate Grade 2 classes, 93.3% had adequate
Grade 3 classes, 94.8% had adequate Grade 4 classes and 92.9% had adequate Grade 5 classes. This finding
suggests that the majority of schools had proper classroom structures for early grade and primary-level
students even before the project interventions.

Table 34. Classroom adequacy for ECD-Grade 5 students

Classroom being able accommodate all the District
students
Darchula Bajhang

ECD 79.8% 68.4% 83.9% 75.7%
Grade 1 89.9% 83.8% 93.5% 88.1%
Grade 2 91.0% 91.5% 95.2% 92.2%
Grade 3 93.3% 90.6% 98.4% 93.3%
Grade 4 97.8% 92.3% 95.2% 94.8%
Grade 5 95.5% 90.6% 93.5% 92.9%

Source: Head Teacher Survey

The BLS also surveyed additional educational facilities, such as chairs/desks, blackboards, libraries, computer
labs, school kitchens and handwashing stations. Overall, Table 35 stated that 94.3% of schools had a
blackboard in every classroom, 86.9% had a handwashing station, 81.6% had a kitchen, 58.7% had adequate
chairs and desks, 40.3% had a library and 32.5% had a computer lab. The findings were mixed — the majority
of schools had adequate facilities in terms of blackboards, handwashing stations and kitchens, but more than
half fell behind in library and computer lab infrastructure.

Table 35. Facilities available in schools

District
Facilities available in schools
Darchula Bajhang Bajura

Blackboard in every classroom 97.8% 95.2% 88.1% 94.3%
Hand washing station 91.3% 82.3% 89.6% 86.9%
School kitchen 80.4% 85.5% 76.1% 81.6%
Chairs and desks for all students 73.9% 51.6% 50.7% 58.7%
Library 50.0% 35.5% 35.8% 40.3%
Computer lab 44.6% 26.6% 26.9% 32.5%

Source: Head Teacher Survey
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Qualitative consultations also found that the condition of physical infrastructure was mixed. Some schools
had good infrastructure while others were relying on temporary structures. Schools operating in temporary
buildings also lacked other basic amenities, such as a proper playground, water supply and hygiene facilities.
One major issue noted was that existing infrastructure was not well maintained, including computer labs,
toilets, water taps, etc. There is a tendency to rely on outside support even for minor repairs and
maintenance. In other words, dependency syndrome was noted among the schools.

Although the number of kitchens reported appears to be satisfactory but qualitative consultation reveal
some more insights on this. In the majority of the cases that qualitative team visited, schools do not have
dedicated kitchen with all facilities, and it will be fair to say that the majority of the kitchen are like temporary
arrangements. It has significantly impacted the cooking practices of the cook. This finding is similar in all
three districts and there is a clear need to look at this issue. Kitchen with proper cooking space and water
supply and ventilation is highly needed in the majority of the schools in three districts.

MGD Standard 10: Number of policies, regulations, or administrative procedures in
each of the following stages of development as a result of USDA assistance

This output indicator measures the number of education-enabling environment policies/regulations/
administrative procedures in the areas of education, including school feeding, school finance, assessment,
teacher recruitment and selection.

Qualitative consultation with officials suggested mixed findings for this indicator. While the departments did
have their main policy in place, they did not have a dedicated policy for SMP. This finding reveals a gap at the
institutional level, as lack of policy prioritization hinders not only needs identification and implementation
but also long-term planning of critical development indicators-in this case the SMP.

“Initially, the local government’s priority was not quality education. They majorly focused on
salary distribution and physical infrastructures such as buildings, toilets, and water. We
have been having a series of meeting following this situation.”

-Field staff, Darchula

The officials consulted by the qualitative team in the 6 municipalities said that they did not have a specific
policy or guideline for the SMP. The majority of municipalities were in the discussion phase of policy
formulation, realizing the need while others had already started drafting a policy. However, the project official
from WFP Provincial Office Nepal said that seven municipalities (out of the 30) in the three intervention
districts had formulated and endorsed an SMP policy. It is important to note that the 7 municipalities listed
by the Provincial Office did not fall under the BLS team'’s study area.

Education-related policies

The local governments have been given the authority to design and develop their policies. As the Education
Act must align with the national goals, international commitments of the federal government, and the
priorities of the local governments, the involvement of multi-stakeholders is necessary in its development. In
terms of educational policies, the findings were mixed.

Jayaprithvi Municipality had an existing education policy.

In Badimalika Municipality of Bajura, the SMC was informed by the local government that it was working
on the education guideline and was expecting to implement it from the current academic year. This
information was shared few months back. However, there had been no follow-up since.

In Mahakali Municipality, though the LG took part in classroom observation of schools and was willing to
invest in the orientation of teachers to implement new teaching techniques, no progress had been made.

December 2024 | DE/NPCO/2023/027 226



In Bitthadchir Rural Municipality (RM), although the use of volunteer teachers had increased the total
number of teachers to about 300, the municipality still lacked sufficient budget to support them in terms
of salary, which remains a major problem.

In Darchula’s Marma RM, the LG had allocated around 1500 USD (NRs. 2 lakhs) for TPD for the present
year. However, a teaching assistant from Marma did note that there were almost 300 teachers, and giving
training to all of them was not possible.

“We do have guideline for education but no education policy so far.”

Education Office, Darchula

Health-related policies

In terms of health policies, the findings were mixed among the municipalities visited. Out of 6 municipalities,
only 2 municipalities; Khaptadchanna RM of Bajhang and Badimalika M of Bajur had health related
policies/guideline. The study team noted that some of the municipalities have also taking guidance from
policy formulated at the federal level while others have formulated some specific policies.

Khaptad Channa RM had a health guideline in place that highlighted nutrition of children under five years
of age.

In Badimalika Municipality, officials followed the Health Service Act, Drinking Water and Sanitation Policy,
Ambulance Operation Policy, and guidelines for medical treatment of deprived citizens. The health unit
was not directly linked with the GoN’s School Nutrition Programme (SNP) but planned to implement a
School Nutrition Week programme annually.

In Darchula’s Marma RM, the health officer noted there were no concrete plans and policies. He clarified
that they were waiting for the central government to help them in policymaking and added that the LG
would be happy if any NGOs or INGOs would help them to create the policies.

“The reason why we do not have any policies is that we were waiting for someone from
above (higher post/ Central Government) to come and help us”.

-Health Officer, Darchula

Agriculture-related policies

Compared to those in other departments, agriculture officers had comparatively more ownership of their
project, home-grown school feeding (HGSF), as evidenced by their monitoring of farmer's fields. They also
had plans and policies in place.

Based on the agriculture policy, in Marma RM the agriculture units had linked cooperatives and farmers to
make the process of production, supply and distribution easier. The Agricultural Knowledge Center was also
quite active.

The LG in Bajura’s Badimalika Municipality had various policies and programmes related to agriculture,
including an Agricultural Development Management Framework and an Agricultural Code of Conduct. It also
had an ‘agro-ambulance’ service to transport food products from farmers to markets. The municipality had
good coordination with the province in terms of agricultural development planning, and a transparent
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committee chaired by the mayor. The Agricultural Knowledge Centre coordinated with local authorities and
the provincial government to implement projects. The Palika also promotes local seeds and agriculture
practices such as tunnel farming to boost production. The LG was also planning to strengthen the SMP/HGSF
supply chain by promoting HGSF, providing cash for locally grown food, and setting up collection and storage
centers for farmers. It was also working on a policy for mid-day meals, making safe, well-equipped kitchens
in all schools, and using the budget allocated for HGSF to provide local food such as millet to schools. In
Bitthadchir Municipality, the SMC created a daily menu, but it hadn't been implemented due to lack of
seasonal vegetables and sufficient produce. This finding indicated the need to create good collaboration
between farmers, cooperatives, and neighboring municipalities.

It was notable that the Agriculture Knowledge Center was being proactive in promoting raithaney bali*. For
this, AKC had been offering training on raithaney bali production, cooking, horticulture, and vegetable
cultivation, based on farmers' interests and capacities. Post-training, AKC was monitoring farmers to ensure
they were using their new skills and seeing improved earnings. The AKC in Darchula recognized that farmers
in the three districts faced significant transportation challenges due to the region's geography and the lack
of local markets. In response, it provided transportation allowances. The AKC also coordinated with farmers
interested in producing traditional crops. For instance, in Byas RM, accessing the existing market required
passing through India, resulting in increased shipping costs and delays, causing local Nepali products to be
overlooked. To mitigate this problem, AKC provided transportation allowances to ensure timely delivery of
goods. Additionally, the AKC in Darchula reported efforts to coordinate with the Government of India to
resolve the delays.

MGD Standard 13: Number of Parent-Teacher Associations (PTAs) or similar “school”
governance structures supported as a result of USDA assistance

This output indicator measures the number of school management committees (SMCs) or food management
committee (FMCs) supported as a result of USDA assistance.

This indicator looked into the current existence of PTAs and other school governance structures such as
SMCs and Child Clubs. It found that out of 283 schools, 99.3% had an existing PTA which is extremely
positive for the BLS.

Table 36. Schools having Parents Teachers Association (PTA)

Schools having PTA | ‘ Percent
No 2 0.7
Yes 281 99.3
Total 283 100.0

Source: Head Teacher Survey

Though quantitative findings showed that almost all schools had a PTA in place even before the school
interventions, they were inactive in the majority of schools. For example, in Badimalika the SMCs had called
parents for a meeting for up to four times, but no one showed up to any of the meetings. School stakeholders
were discouraged by parents’ lax attitude toward active participation. In Gaumul RM, the parents admitted
to never inquiring about their children’s performance or challenges at school even though they regularly went
to the school to drop off vegetables. A Head Teacher from Badimalika also remarked that parents feel they
have fulfilled their responsibility once they've admitted their children in school and were unwilling to make
additional efforts.

Analysis by the BLS team revealed concrete reasons for parent’s lack of engagement. First, they are too busy
to attend as they have to earn daily wages. Second, they do not realize the importance of their engagement
in the PTA. Third, they consider it the school's duty to teach children and do not want to get involved, which
implies a lack of awareness about their role in their children’s education.

31 Local inhabitant crops that were found in specific location in specific period of time.
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“The parental awareness of the need of education is very low, therefore, they are not interested in the
education of their children. Parents hardly show up to PTA meetings.”

-SMC Representative, Bajura

In terms of School Management Committees (SMCs), the survey found that 99.6% of schools had a SMC.
This reflects a well-established governance structure in schools, even before direct project interventions.
District-wise, in Darchula, 98.9% of schools reported having a SMC. In both Bajhang and Bajura, every school
surveyed confirmed the presence of an SMC. This high prevalence reflects a strong commitment to structured
school management across all districts, suggesting a robust structure for educational governance and
community involvement in school.

Table 37. Status of SMCs in schools

Schools having School Management Committee (SMC) \| Percent
No 1 0.4
Yes 282 99.6
Total 283 100.0

Source: Head Teacher survey

Disaggregation of the gender data of SMC members showed that 95.4% of Chairpersons were male, as were
92.9% of Secretaries. This gender gap points to the need for schools to be more inclusive in terms of SMC
roles.

The qualitative consultation with SMC representatives revealed that these committees were predominantly
ceremonial in nature. The functions of the SMCs were largely confined to conducting the annual enrollment
campaign and organizing teachers’ meetings. This indicated the need of the SMC bodies for proper
management trainings and a scope for the project to invest in. The study team also noted very limited
involvement of SMC in School Meal program in terms of providing support to the meal preparation, giving
extra hands in the kitchen, etc.

In terms of child clubs, of the 283 schools, 92.2% of them had child clubs. District-wise, 94% of schools in
Bajura had such clubs, followed by 93.5% in Bajhang and 89.1% in Darchula. Gender-wise disaggregation
showed that the mean value of male members was 7 and that of females was 6.87 indicating only a slight
difference in representation. In terms of ethnicity, the non-Dalit members had a mean score of 10.36 while
the Dalit members had a mean score of 3.45 showing notable difference between them. in terms of functions
of child club, the study team noted that that the function of child club was limited to organizing extra
curriculum activities and providing awareness campaign on child right, health and nutrition related issues.

MGD Standard 17: Number of school-age children receiving daily school meals
(breakfast, snack, lunch) as a result of USDA assistance

This output indicator measured the number of school-age children who received a daily school meal, lunch,
through USDA assistance. The project aimed to alleviate hunger during class sessions, helping children be
more attentive and improve their concentration. This was expected to enhance their academic success and
enable them to progress further and more quickly in their studies.

The survey and qualitative consultations revealed varied school meal provisions in different districts. In
Bajhang, schools provided meals five days a week, contributing positively to their well-being. In Darchula, a
more extensive programme offered meals six days a week, including staples like rice, dal, and vegetables.
Both districts demonstrated a commitment to nutrition, but feedback highlighted a need for diversification
of food in Darchula to maintain student satisfaction.
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Asked about their mid-day meals during the last week, the majority of students, 65.5%, reported to be
receiving a midday meal (MDM) daily. 15.4% of students said that the school did not provide the MDM daily
and 9.6% said that the MDM was not given during exam periods. 9.5% of students said they received the
MDM every day except Friday. When enquired with the students during qualitative consultation, students
mentioned that schools do not provided meal in absence of cooks.

Disaggregation showed that amongst all students surveyed, the majority, 68.3%, 66.1% and 62%, in Bajhang,
Bajura and Darchula respectively, claimed to have received meals daily during the week. However, a
prominent percentage (24.3% in Darchula, 12.5% in Bajura and 10% in Bajhang) claimed they did not receive
meals daily.

“We love the meal provided by the school. It is very tasty and fulfilling”

-Students, Darchula

Figure 7: Schools providing school meals daily

Schools providing meals

= Daily = Do not provide everyday/never

Do not provide during exam Daily except Friday

Source: Student survey

Headcount data from the day of the data collection indicated that of the total number of students
present, 87.5% had eaten meals. A district-wise breakdown revealed that the number of students who
had eaten meals (101.98%) exceeded the number of students present in the classroom. This discrepancy
can be attributed to students arriving after the headcount but before mealtimes, suggesting increased
participation in the school meal programme. Similarly, in Darchula and Bajhang, 86% and 81.3% of
students, respectively, had consumed meals. It is important to note that the percentage of students
receiving meals in Bajhang and Darchula was comparatively lower due to the delayed initiation of meal
programmes in many schools, which was caused by the recent reopening of schools for the new
academic session and associated logistical challenges.

The qualitative data revealed significant differences and similarities in school meal provision. In Bajhang,
respondents stated that the school offered meals five days a week, from Sunday to Thursday, ensuring
that students had access to school-provided nutrition on all weekdays (except for Friday, which is a
shorter day). In contrast, schools in Darchula and Bajura provided proper lunches to students six days a
week, indicating a more extensive meal program. Students in those districts expressed considerable
satisfaction with the food provided, especially because it alleviated their hunger during long hours. The
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meals, described as fulfilling, typically included staples such as rice, dal, vegetables, and occasionally
hotchpotch (khichadi®?). Despite the simplicity of the meals, they found the food to be delicious, and this
satisfaction appeared to boost their activity levels and engagement in the classroom. In Mahakali
Municipality of Darchula, a headteacher reported that introducing a mid-day meal provision in the school
resulted in children being more attentive and engaged in the classroom. This finding was consistent
across three districts. The qualitative feedback from headteachers also revealed that when there was no
mid-day meal, children would often leave school in the middle of the day for lunch and not return.
Without the mid-day meal, children were more focused on going home for lunch rather than on their
studies.

While the meals were nutritionally adequate, some students expressed a desire for vegetable variety,
finding the repetitive menu monotonous. For instance, the students in Bajhang mentioned that they get
bored of same menu/food items every day. Additionally, they also suggested that diversifying the food
items would make their meals exciting and enjoyable.

In addition to the MDM, students from all three districts acknowledged the importance of consuming
nutritious food. In Bajhang, a majority of respondents mentioned that school aged children should
consume nutritious food items such as meat, fish, chickpeas, dairy products, green vegetable, etc. for
adequate physical and mental development. In Darchula, children believed that a balanced diet was
important to fight against diseases and to maintain concentration. Students from Bajura also
acknowledged the importance of a balanced diet for one’s overall growth. However, students also
admitted that they did not always translate their knowledge into practical behavior as they preferred
junk food over nutritious food, particularly students studying above grade six. This indicates that
educational strategies should focus not only on disseminating knowledge but also on its practical
application in daily life. Throughout the three districts, despite being aware about the negative impacts
of junk food, students were not able to give it up. Students consumed junk food mainly outside of school,
as the majority of schools check their students’ bags before they enter.

Further validation with Head Teachers revealed that a significant majority (84.5%) confirmed the
provision of MDM on all 180 school days, while 15.5% admitted to not providing meals consistently.

Figure 8. Schools providing meals on all 180 school days

Schools providing meals on all 180 school days

15.50%

84.50%

Darchula Bajhang Bajura Total

mYes mNo
Source: Head Teacher survey

Asked about this inconsistency, 36.4% of Head Teachers cited school examinations as the cause of meal
interruptions, while 22.7% pointed to a lack of water. Issues such as the absence/unavailability of cooks, fuel
shortages, and problems transporting the food supply were also cited. During the visit to the school, it was
observed that the peon, who also serves as the cook, was unable to prepare food due to the grade 12

32 A mix recipe of rice, lentils, vegetables cooked in veg oil with water.
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examination. The peon was occupied with the management of the exam and had no time to cook. This
situation clearly highlighted the need for a dedicated cook in the school.

“It is fulfilling to see children eat until they are satisfied even though it means additional
work for me”.

-Cook, Bajura

Table 38. Reasons for schools not providing mid-day meals on all 180 days

Reasons for not providing meals everyday (multiple choice) Count

No cook available 8 18.2%
Absence of cook 8 18.2%
Unavailability of proper kitchen 9 20.5%
Due to exam 16 36.4%
Lack of water 10 22.7%
Lack of fuel 4 9.1%
Lack of proper transportation of food 8 18.2%
Others 6 13.6%

Source: Head Teacher survey

Qualitative findings also mirrored these challenges. When asked about hurdles to implementing the MDM
program, Head Teachers across all districts mentioned issues related to fuel, cooks’ salaries, kitchen facilities,
and spice management. Head Teachers also reported a lack of financial and technical support in terms of
managing school meals from LGs, with none receiving specific assistance from these government bodies.
While the support from the LG support was not observed, Head Teachers in Darchula noted that parents
previously contributed 80 rupees ($0.60) per months from each student. The funds collected from the parents
were used for spice management, including the purchase of coriander powder, chili powder, and fenugreek
seeds, managing fuel for cooking meals and salary for cooks. However, following the LG's directive to exclude
parents’ financial contribution for the school meal program, this financial support was discontinued, making
it more difficult for the Head Teacher to manage salaries for cooks and provide spices for the meals. Despite
these hurdles, the headteachers had been managing the SMP by using the internal resources collected in
previous academic year. All of the headteachers from Darchula expressed that they would not be able to
provide the same quality of food to the children if they did not receive additional financial support from the
parents and local government. Additionally, they had some reservations in terms of sustainability of the
project activities specifically for mid-day meals in absence of support from the project, parents and local
government in terms of managing SMP.

“We love the food provided by the school, but diversification of vegetable is necessary. We
cannot eat same vegetable throughout the week”

- Student, Darchula
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Interestingly, the Head Teacher consulted in Bajura noted that the quantities of some food items were
insufficient, specifically the salt provided by WFP. For instance, headteachers interviewed in Bajura
mentioned that the consumption of salt was comparatively higher in the district as a result the quantity of
salt provided by the project does not get sufficient. In such cases, teachers made up the deficit with items
from their personal kitchens. Upon further inquiry regarding the quantity of salt provided by the project, the
headteachers and cooks confirmed that the project had indeed supplied an adequate amount of salt.
Nevertheless, it was noted that the local taste preferences differed, with residents favoring slightly saltier
food. Consequently, the provided quantity of salt was deemed insufficient by some schools in Bajura. The
finding was same from few schools of Darchula. This finding was validated by the WFP representative in
Darchula, who affirmed that the salt provided by the project was sufficient. The representative also reiterated
the finding concerning the local taste preferences.

Overall, the three intervention districts demonstrated a commitment to ensuring that students received
essential nutrition through the school meal program. However, issues remain with the frequency and
diversity of meals, the latter highlighted by students. While school meal programmes are positively impacting
student well-being, further efforts are needed to enhance menu variety, translate nutritional knowledge into
healthier eating habits both in and out of school, and overcome other challenges faced by the programmes.

MGD Standard 22: Number of individuals trained in safe food preparation and storage
as a result of USDA assistance

This output indicator measures the number of individuals who received training in safe food preparation and
storage, directly resulting from USDA funding, either wholly or partially. The training encompasses proper
procedures for storage, preparation, cooking, serving, preservation, sanitization of food contact surfaces, and
the prevention of food contamination and food-borne illnesses.

Table 39. Per cent of individuals trained in safe food preparation and storage as a result of USDA
assistance

DETZHITES Bajhang Bajura
Characteristics
L\ N L\
Male 71 77.2% 104 83.9% 59 88.1% 234 82.7%
Gender Female 21 22.8% 20 16.1% 8 11.9% 49 17.3%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total 92 100% 124 100% 67 100% 283 100%
Part time 58 63.0% 66 53.2% 37 55.2% 161 56.9%
Nature of .
. Full time 34 37.0% 57 46.0% 27 40.3% 118 41.7%
appointment
Volunteer 0 0.0% 1 0.8% 3 4.5% 4 1.4%
Total 92 100% 124 100% 67 100% 283 100%
No 34 37.0% 31 25.0% 27 40.3% 92 32.5%
Cooks who had
received trainings
Yes. 58 63.0% 93 75.0% 40 59.7% 191 67.5%
Total 92 100.0% 124 100.0% 67 100.0% 283 100.0%

Source: Cook survey
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MGD Standard 23: Number of individuals trained in child health and nutrition as a
result of USDA assistance

This output indicator measures the number of individuals trained in child health and nutrition directly as a
result of USDA funding, in whole or in part.

64% of SHN focal teachers said that they had received prior training in child health and nutrition. This
included 63% of SHN teachers in Darchula, 68.5% in Bajhang, and 56.7% in Bajura.

Table 40. Status of teachers trained on child health and nutrition

Persons who have received any training on SHN District
Darchula Bajhang Bajura
No 37.0% 31.5% 43.3% 36.0% | 102
Yes 63.0% 68.5% 56.7% 64.0% | 181
Total number 92 124 67 283

Source: SHN Survey

Of the 181 teachers who received training, 98.9% were trained on health, hygiene and nutrition, 94.5% on
waste management, 90.6% on communication for behavior change and menstrual hygiene, 85.6% on food
preparation safety and 66.3% on pest management.

Figure 9. Components of trainings received by SHN teachers

Components of training received by the SHN teacher

Health, hygiene and nutrition 98.9%

Waste management

94.5%
90.6%

Communication for behaviour change

Mensuration hygiene 90.6%

Food preparation safety

85.6%

Pest management 66.3%

Source: SHN Survey
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Though the majority of the SHN teachers received training on overall health, hygiene and nutrition, qualitative
consultations showed that the main duties of the SHN focal person included distributing medicines/pads to
students, maintaining records of those medicines, and coordinating with IDS.

“Despite my 8 years of contribution and, | am not recognized as a SHN focal person by the
school and municipality. It demotivates me to perform my responsibilities”

-SHN focal person, Darchula

Although more than half of the SHN teachers had received training, there was still a high demand for training
in multiple palikas. A SHN focal person from Mahakali municipality in Darchula said that despite being a
teacher for eight years, she had not received SHN training, from the palika nor projects. Teachers like her
highlight the ongoing need for SHN training. An SHN focal person consulted in Bajura also noted their lack of
training as well as absence of recognition for the role they had been playing. The study team also saw
instances where a SHN focal person had not been appointed. In such cases, the team consulted those
previously responsible for SHN-related duties.

MGD Standard 27: Number of schools using an improved water source

This output indicator measures the number of project/targeted schools using an improved water source. It
was calculated using both an SHN survey and observation. Drinking water from piped water, a tube
well/borehole, protected dug well and/or a protected spring were considered an improved water source.

Of 283 schools, 93.6% were using an improved water source.

Table 41. Schools using improved water sources

Schools using improved water sources District
Darchula Bajhang Bajura
No 5.4% 8.9% 3.0% 6.4% 18
Yes 94.6% 91.1% 97.0% 93.6% | 265
Total 100.0% 100.0% 100.0% 100.0% | 283
Total number 92 124 67 283

Source: SHN Survey

In Jayaprithvi Municipality of Bajhang District, students verified the availability of drinking water from an
improved source. Previously, they used to drink water from drums, but they drink tap water after the
installation of handwashing stations. Plus, students no longer have to queue to wash their hands. This points
to the positive role that handwashing stations have played in maintaining proper sanitation.

MGD Standard 28: Number of schools with improved sanitation facilities

This indicator measures whether there are sanitary facilities at each project/targeted school that meet the
improved standards. This means at least one toilet, which was observed to be a flush or pour/flush toilet,
connected to a piped sewer connection, septic tank or pit latrine; a pit latrine with a slab; composting toilet;
or a bio-gas toilet.

Of the 283 schools surveyed, 96.8% of the schools had improved sanitation facilities.
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Table 42. Number of schools having improved sanitation facilities

District

Number of schools having improved sanitation facilities

Darchula Bajhang Bajura Total

No 2.2% 2.4% 6.0% 3.2% 9
Yes 97.8% 97.6% 94.0% 96.8% | 274
Total 100.0% 100.0% | 100.0% | 100.0% | 5g3
Total number 92 124 67 283

Source: SHN Survey

In each district the study team found varying standards of sanitation facilities in schools. The difference was
the result of a few schools receiving intervention from the FY20 project cycle.

In municipalities like Jayaprithvi and Gaumul, there were separate toilets but no soap in the bathrooms. In
Jayaprithvi, the boys were using the girl's toilet as the boy’s toilet was extremely dirty. The Head Teacher also
stated that there were several issues because of the limited number of toilet facilities and large number of
students. In Gaumul, the students took turns to clean the toilet, reflecting the need to encourage
accountability for cleanliness among the students.

“We are dissatisfied with the toilet facilities here, primarily because the users often fail to
pour a bucket of water and keep the toilet clean after use.”

-Male students, Bajhang

Disposal of sanitary pads was a problem in the majority of schools visited. In Mahakali, the majority of
students consulted in the FGD were dissatisfied with the waste disposal mechanism, which had resulted in
the girl's bathroom being littered with pads, making it dirty and foul-smelling. The toilets were also hardly
cleaned. However, in Jayaprithvi, girls said that there was a proper disposal mechanism for sanitary pads.
They were put in a cemented pit to be incinerated later.

“There is a problem of sanitary pad disposal. Initially, the girls used to throw used pads
anywhere. As an SHN, | asked them to follow the pad disposal mechanism i.e., either dig a
hole and bury or burn or throw it in the dustbin”.

-SHN Teacher, Darchula

The school in Badimalika was one of a few with very good sanitation overall, because they had been part of
the previous project cycle. It was in the process of building a hand-washing station (6 taps) with the support
of IDS Nepal (intervention of the previous cycle). The same hand-washing station, where soap was available,
was used for drinking and for washing hands. The students also had their nails checked on Mondays and
Fridays, and the project had even provided the school with a 1,000-litre drum to store water. The school also
had two pits to manage segregated waste. Schools in Badimalika and Gaumul also had a cleaning committee
where one student from each classroom was assigned the responsibility of maintaining the cleanliness. The
committee is responsible for cleaning the school areas, playing ground, water tanks, toilets etc.
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Schools in Badimalika and Gaumul also had a cleaning committee that included one student from each
classroom. The committee was responsible for cleaning the school, playing ground, water tanks, toilets, etc.

MGD Standard 29: Number of students receiving deworming medications

This indicator measures the number of students who have received deworming medication in a fiscal year
through distribution of deworming tablets at school. The project envisioned that regular deworming
contributes to good health and nutrition for school-age children, which in turn leads to increased enrollment
and attendance, reduced class repetition, and increased educational attainment and performance. The GoN
is responsible for distributing the tablets bi-annually.

Data from the student survey revealed that 97.1% of students had received deworming tablets. This data
was further validated by data from the school administration, which showed that it had provided deworming
medication to 3644 students in 2080/81 academic school year.

In all districts, in qualitative consultations, students confirmed that they had ‘all' taken deworming
medication. They also provided the months of the tablet distribution. In summary, data from surveys, school
records, and qualitative consultations gave a comprehensive and consistent picture of high adherence to
deworming medication programmes.

MGD Custom 5: Number of adolescent girls aged 10-19 years receiving biannual weekly
Iron Folic Acid supplementation

This output indicator measures the number of adolescent girls aged 10-19 years that have received biannual
weekly iron and folic acid (IFA) supplementation, usually through distribution at school. Adolescent girls
between the ages of 10-19 years who received a full dose i.e., 26 tablets a year were considered as to have
received biannual weekly IFA supplementation. This information has been verified through both record
review and student survey.

Based on the student survey, 76.2% of girls received IFA supplementation, which is positive for a baseline
study. This good result was reportedly facilitated by timely supply of tablets, as per the schedule, good
coordination from local health units, and effective management by schools. In general, the health units
distribute IFA tablets using health volunteers. The local partners also support the health unit, and their
coordination has been praised by the health officers of each local government. In case a student is absent
from school during the distribution, she is given the tablets after returning.

Table 43. % of adolescent girls aged 10-19 years receiving biannual weekly Iron Folic Acid

Students receiving biannual weekly iron and folic acid
Frequency Percent

supplementation tablet in the school

No 178 23.8
Yes 571 76.2
Total 749 100.0

Source: Student Survey (Girls between 10-19)

However, SHN focal teachers reported that motivating students to take the IFA tablets was difficult — some
girls would throw them away thinking they were not important. It was learned that students received little
information on why they should take the IFA tablets. This finding underscores the need to include a discussion
on the importance of IFA tablets and on supplements in general.
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MGD Custom 6: Number of schools conducting at least one annual health screening

This output indicator measures the number of schools in a fiscal year that have conducted at least one health
screening as part of health and nutrition activities. The health screenings are conducted at the start of every
academic year, to identify any concerns about children. Such concerns are then relayed to parents. The
parents, in turn, are asked to feed their children nutritious food and to take them for timely check-ups at
health facilities.

Of the 283 schools, 93.3% had conducted a health screening programme during the last academic year,
including 94.6% in Darchula, 92.7% in Bajhang, and 92.5% in Bajura.

Table 44. Status of health screening program conducted in school during last academic year

District
Schools conducting annual health screening
Darchula Bajhang Bajura Total
No 5.4% 7.3% 7.5% 6.7% 19
Yes 94.6% 92.7% 92.5% 93.3% 264
Total 100.0% 100.0% 100.0% 100.0% | 283
Total number 92 124 67 283

Source: SHN Teacher Survey

Further disaggregation of the data showed that in the majority of schools the screening programmes included
height measurement (99.6%) weight measurement (99.2%), vision test (87.5%), dental hygiene (71.2%) and
hearing test (68.2%).

Quialitative findings showed that though health screenings were being done, a concern was whether the tests
were being done properly. A general finding was that the substantial number of technical resources required
was a limiting factor in the number of screenings performed. This posed a primary challenge for the Palikas.
The BLS team found that these measurements are key to identifying malnutrition, due to which screening is
the study area needs to be developed further. A field staff from World Education also said that the screening
had not been done properly, which was a big weakness in terms of health analysis and intervention. This
suggested higher discrepancies on the health screening categories.

“Our eyes get checked every year, but we do not remember if our ears, height and weight
were checked”,

- Students, Darchula

Notably, almost all SHN teachers informed that health screening had helped students become aware of their
health condition and permitted the school to identify students with functional limitations and disabilities.

MGD Custom 11: Number of local governments developing contextualized instructional
materials.

This is an indicator measuring the percentage of local government developing contextualized teaching and
learning materials. Teaching and learning materials include materials for both teachers and students and
includes lesson plans, textbooks, student workbook, supplementary reading books including library books
and materials.
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In terms of preparation of contextualize learning materials from local government, the data from the
headteacher survey revealed that the highest percentage of respondents who confirmed the availability of
contextualized materials was in Bajura, with 62.7%. This was closely followed by Bajhang, where 61.3% of
respondents reported the presence of such materials. Darchula had a slightly lower percentage, with 59.8%
of respondents affirming the availability of contextualized materials. Overall, 61.1% of respondents across all
districts indicated that contextualized materials were available.

Table 45. Availability of contextualized materials

District
Availability of contextualized =
materials . .
Darchula Bajhang Bajura
No 39.1% 38.7% 37.3% 38.5% | 109
Yes 59.8% 61.3% 62.7% 61.1% | 173
Don't know 1.1% 0.0% 0.0% 0.4% 1
Total number 92 124 67 283

Source: Head Teacher Survey

The headteacher survey data indicated that the most commonly prepared local learning materials by the
local government were booklets. Bajura had the highest percentage of respondents reporting the
preparation of booklets at 97.6%, followed by Darchula at 87.3%, and Bajhang at 84.2%. Overall, 88.4% of
respondents across all districts indicated that booklets were prepared. Similarly, flipchart poems were the
next type of local learning material, though they were much less common. Bajhang had the highest
percentage of respondents reporting the preparation of flipchart poems at 13.2%, followed by Darchula at
12.7%, and Bajura at 11.9%. In total, 12.7% of respondents across all districts reported the preparation of
flipchart poems.

Table 46. Types of local learning materials prepared by the local government

Types of local learning materials District
prepared by the local

government Darchula Bajhang Bajura
Booklets 87.3% 84.2% 97.6% 88.4% 153
Flipchart poems 12.7% 13.2% 11.9% 12.7% 22
Storybooks 23.6% 21.1% 14.3% 20.2% 35
Curriculum 0.0% 10.5% 4.8% 5.8% 10
Total number 55 76 42 173

Source: Head Teacher Survey

Storybooks were also prepared, with Darchula having the highest percentage of respondents at 23.6%,
followed by Bajhang at 21.1%, and Bajura at 14.3%. Overall, 20.2% of respondents across all districts indicated
that storybooks were prepared. Furthermore, curriculum materials were the least commonly prepared.
Bajhang had the highest percentage of respondents reporting the preparation of curriculum materials at
10.5%, followed by Bajura at 4.8%. Darchula did not report any preparation of curriculum materials. Overall,
5.8% of respondents across all districts indicated that curriculum materials were prepared.

The headteacher survey data highlighted significant variations in the availability and types of contextualized
learning materials prepared by local governments across Bajura, Bajhang, and Darchula districts. While
Bajura led with the highest percentage of confirmed availability, followed closely by Bajhang and Darchula.
Booklets emerged as the most commonly prepared material, with high rates across districts. However,
flipchart poems, storybooks, and curriculum materials showed lower preparation rates, indicating disparities
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in the types of materials available. The absence of curriculum material preparation in Darchula raises
concerns about educational consistency and equity, emphasizing the need for strategic interventions to
bridge these material preparation gaps and ensure a more uniform and enriching educational experience
across all districts. When further enquired with the local government officials from all the municipalities that
study team visited, the government officials from Darchula and Bajhang acknowledged that they have
included preparation contextualized learning materials in their annual plan. However, none of the official
could evidently state that there were materials at the present. In contradiction, the officials from Bajura
mention that preparation of contextualized materials was not prioritized as all of the population could
understand the Nepali language easily.

LRP Standard 5: Cost of commodity procured as a result of USDA assistance (by
commodity and source country)

This is an output indicator that collects the cost (in US dollars) of procured commodities (vegetables, rice and
lentils) by commodity type. The cost reported for the indicator is the actual cost of the procured commodities
during the reporting period. The baseline value for this specific indicator is zero. However, it is to be noted
that the project has been running on cycle modality, the project has recorded the cost of commodity of
previous cycle. According to data from the project, from January to April 2024, the schools in the intervention
districts consumed the vegetables worth of USD 172,074.

The farmers and cooperative representatives from all intervention districts were also enquired about the
price of food items they supplied to the schools as a part of SMP. It was evident that the farmers were very
motivated to provide their produces to the schools post the introduction of Home-Grown School Feeding
(HGSF) approach. Post the introduction of HGSF approach, the perceived attitude of the farmers towards the
children’s health have been improved. The accountability of feeding local agriculture produces to their own
children served as strong motivators for farmers. Along with the good health of future generation was one
of the foremost motivation, other motivations such as economic benefits, utilization of bare land, creation of
job opportunities etc. were other factors that motivated farmer for farming profession. Furthermore, farmers
also acknowledged the subsidies provided by the local government for promotion of HGSF in Bajhang and
Darchula. For instance, farmers from Marma RM of Darchula acknowledged receiving temporary tunnel for
farming from local government. Additionally, Malikarjun Municipality providing support of NRs. 4500 to those
cooperatives which are working with the project was also a positive gesture of local government in terms of
promoting HGSF. Furthermore, a government official from Kedarseu, Bajhang shared that they provided
vegetable seeds and seedlings, agricultural instruments, plastic tunnels, pesticides, and Hajari®3 for the
promotion of homegrown school feeding. The official claimed to have supported hand tractors to ten
agricultural groups and farms. Similarly, In Badimalika of Bajura, support of local government worth of NRs.
15 lakhs for HGSF promotion evident.

"After the linkage between the school, cooperatives and farmers, the farmers have become
more confident about growing vegetables."

-Cooperative representative, Darchula

Similarly, cooperatives have been considered to be the major agents of the project who coordinates between
the farmers and the schools for supplying necessary vegetable. The coordination between schools, farmers
and cooperatives was found to be commendable in all the intervention districts. To begin with, in all three
districts, the implementation of a direct monetary transfer mechanism for farmers from cooperatives was
commendable, ensuring that funds were efficiently delivered to farmers' accounts. The proactive approach
of the cooperative in Bajhang, in terms of collecting lentils for distribution by July, exemplified effective
planning and responsiveness. Additionally, the cooperative representative’s suggestion of a barter system

33 Water container for watering flowers, crops etc
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and the establishment of a grading and benchmarking framework for cooperatives based on their capabilities
highlighted a strategic approach to fostering resilience and self-sufficiency. Finally, he mentioned that the
local government had promised a staff member to manage HGSF. In Bajura, the commercial nature of
farming, coupled with the introduction of Integrated Pest Management (IPM), significantly enhanced farmers'
accountability and ownership of agricultural practices. the representative from cooperative also claimed that
the farmers were using innovative ideas such as off-seasonal farming and integrated farming despite not
receiving training from anywhere. It is worth noting that these were the achievement from the previous cycle
and its advocacy for strengthening home grown feeding approach.

However, despite having positive attitude of farmers and the cooperative towards farming, difficulty in
sustainability arose specifically in terms of the cultivation of lentils and rice was highlighted by a cooperative
representative in Bajhang. Similarly, the lack of capacitated human resources, motivated farmers, farmland,
market, and transportation were other significant challenges highlighted by the cooperative representatives
from all three intervention districts. In addition, farmers consulted by the BLS team in Marma RM of Darchula
reported problems with irrigation in the highlands, which prevented them from growing the necessary
number of vegetables. Furthermore, the lack of support for climate-smart technologies like tunnels and
irrigation materials such as pipes hindered farming efforts, creating an uncertain environment for
sustainability. Similarly, an education official of Bajura showed his reluctance to transition to a cash-based
mechanism as he felt that the local government staff were not in a state where they could take one more
burden of managing the school meals program on their shoulder at the moment. Despite these common
challenges, cooperatives from Bajura and Darchula were still looking forward to working with the schools due
to presence of support from local government. A cooperative representative from Malikarjun Rural
Municipality of Darchula stated that the local government has been providing NRs. 4500 per cooperative as
a management cost per month which is motivating them to work with schools in future. This was also
validated by the local government official where they acknowledged that they had been providing NRs. 4500
as a reporting cost for cooperatives. Similarly, representative from Bajura also highlighted the support of
NRs. 15 lakhs for cooperatives and farmers.

Overall, the coordination between schools, farmers and cooperatives was found to be commendable in all of
the intervention districts. Staff allocation promise from local government underscored a commitment to
supporting local agricultural development. The innovative use of an "agriculture ambulance" to transport
surplus produce to markets was a notable advancement in logistical support. The cooperatives' ability to
secure higher than market rates for their produce, along with the establishment of cold storage, revised rates,
and a collection center, indicated a strong focus on sustainability. However, the difficulty in sustaining the
cultivation of lentils and rice indicated a need for adaptive agricultural practices.

LRP Standard 7: Quantity of commodity procured as a result of USDA assistance (by
commodity and source country)

This is an output indicator that collects the quantity of commaodities procured (in metric tons (MT) through
USDA local and regional procurement programme. The findings from various stakeholders showcased that
the programme has notably streamlined the supply chain for farmers, offering them stable pricing and
reducing market-related uncertainties. However, issues such as repetitive vegetable supply, off-season
farming challenges, and logistical problems during school closures have been identified.

The study team could not collect the data regarding this indicator as the activities for this indicator were not
executed for this cycle. All the food items were procured directly by the project partner itself. Hence the
baseline value for this indicator is zero. However, it is essential to note that the previous cycle of the project
has been implementing its activities continuously. According to data provided by the project team, it was
found that from January to April 2024, 213 MT vegetables has been consumed by the students of three
intervention districts.

The data collection for this indicator primarily relied on project records, supplemented by consultations with
farmers and cooperative representatives. All farmers across the three districts confirmed they supplied food
materials in accordance with the schools' needs. The Head Teachers in these districts affirmed the timely
receipt of products from farmers. However, they expressed concerns regarding the repetitive nature of
vegetable supplied. The farmers also acknowledged the findings from the Head Teachers where majority of
the farmers consulted mentioned the issue of repetition of vegetables due to lack of skills and knowledge on
off seasonal farming. Nevertheless, when questioned about their productivity, most farmers indicated that
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in instances of insufficiency, they resorted to purchasing vegetables from local markets to fulfill school
requirements.

LRP Standard 11: Number of individuals who have received short-term agricultural
sector productivity or food security training as a result of USDA assistance

This output indicator measures the number of individuals who have gained significant knowledge or skills
through capacity development training for farmers on home-grown garden technology. The training focuses
on nutritious, locally suitable crops, including vegetables, fruits, cereals, legumes, pulses, and tricho-compost.
This indicator will assess the project's performance in enhancing human capacity for increased agricultural
productivity, improved food security, policy formulation and implementation, and overall transformational
development.

The analysis of quantitative and qualitative data revealed noteworthy need for improvement trends in
agricultural training among farmers. A majority of farmers had not received training in the past 12 months.
While the number of training recipient were lower, those who mentioned to have received training claimed
to receiving widely varied trainings, from seasonal/ off seasonal vegetable farming to social inclusion.
Furthermore, farmers also highlighted effectiveness of the training, with notable successes and challenges in
implementation due to equipment shortages.

Table 47. Farmers who received training in the last 12 months

Farmers who received farming District

training in the last 12 months Darchula Bajhang Bajura
No 55.6% 70.0% 44.4% 57.1% | 16
Yes 44.4% 30.0% 55.6% 42.9% | 12
Total 100.0% 100.0% 100.0% 100.0% | 28
Total number 9 10 9 28

Source: Farmer survey

The analysis of the quantitative data from farmers revealed a notable trend in agricultural training. The
majority of the surveyed farmers, comprising 57.1%, had not received any training in the past 12 months. In
contrast, a smaller proportion, 42.9%, reported having received training related to agriculture within the same
timeframe). A closer examination of the data, disaggregated by district, uncovered further insights. Bajura
district exhibited the highest percentage of trained farmers, with 55.6% having received training. This was
followed by Darchula, where 44.4% of the farmers had undergone training. Bajhang district reported the
lowest training rate among the three, with only 30% of the farmers having received training.

LRP Standard 14: Number of public-private partnerships formed as a result of USDA
assistance

The indicator measures the number of public-private partnerships in education established during the
reporting year due to USDA assistance. Private entities can include for-profit entities, NGOs, private
companies, community groups, or profit-seeking state-owned enterprises. Public entities can be donor-
funded programme participants, national or sub-national governments, or non-profit state-owned
enterprises. The indicator does not count transactions but the formation of new partnerships within the
current reporting year, excluding any partnerships formed in previous years.

The baseline value for this indicator is zero. However, it is important to note that the study team have been
able to collect some sort of information as a result of previous cycle’s interventions. While the evidence of
partnership was limited in Darchula and Bajhang, the study team observed that Bajura had established
partnerships with Ipas and Good Neighbour International, specifically regarding WASH and sanitation
components. Local government officials and Head Teachers acknowledged that these organizations provided
support specifically for handwashing stations and awareness-raising initiatives.
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Overall, the limited information for the indicator indicated that there had been minimal private and public
partnerships in these intervention districts. Further skills enhancement training for local government officials
to improve their relationships with private agencies was deemed important.

LRP Custom 1: Number of schools receiving food commodities for school meal program
on timely basis

This is an output indicator that measures the number of schools that received food commodities for SMP on
timely basis throughout the academic year.

Since the intervention of the project for the current cycle has not started yet, as a result the project has not
tracked the number of schools receiving food commodities for SMP. Thus, the baseline value for this indicator
is Zero. However, it is worth noting that the project has been able to provide the food commodities on timely
manner to 1798 schools till April 2024 as a result of project’s previous cycle. Similarly, the survey with Head
Teachers also noted that out of total surveyed school, the vast majority of schools (95.1%) report receiving
regular and timely food supplies from WFP or partners as an impact of project’s previous cycle.

Table 48. Per cent of schools receiving food commodities for school meal program on timely basis

Interval of supply of food commodities from WFP/ partners

to the school

Frequency Percent
No 14 49
Yes 269 95.1
Total 283 100.0

Source: Head Teacher Survey

LRP Custom 2: Number of school age children receiving school meal on all school days

This output indicator measures the number of school-age children receiving meals on all school days. It tracks
the targets and achievements before and after the WFP began supporting the Government of Nepal's (GoN)
Midday Meal Programme. The programme aims to alleviate hunger during school hours, helping children to
be more attentive and improve their concentration. Additionally, school meals address specific nutritional
deficiencies in school-age children, reducing hunger and enhancing children's learning capacity.
Furthermore, the programme envisions for the successful in school graduation and progressing further.

The results of survey with children have been presented in para 263 that indicated that a majority of students,
amounting to 65.5%, reported that their school provided a mid-day meal on a daily basis. Among the 65.5%
of students who received meals on all six days, the highest percentage, 37.7%, were from grade five, followed
by 33.1% from grade four. In contrast, within the 15.4% of students who claimed that the school did not
provide the mid-day meal every day or never provided it, the highest percentage, 51.1%, were from grade
eight. This was followed by 41.4% from grade seven, 2.5% from grade six, 3.2% from grade five, and 1.8%
from grade four). This can be inferred that while a significant majority of students consistently received mid-
day meals, there were notable discrepancies based on grade levels. Students in higher grades, particularly
grades seven and eight, were more likely to report inconsistencies in the provision of mid-day meals.
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Table 49. Per cent of school age children receiving school meal on all school days

Students mentioning school offered mid-day-meal daily

Daily Daily.except Do n.ot provide Do.not give
Friday daily/never during exam

4.00 33.1% 25.6% 1.8% 33.7% 27.6% | 503
5.00 37.7% 31.4% 3.2% 32.6% 31.3% | 570
6.00 15.6% 18.6% 2.5% 18.3% 141% | 257
7.00 7.9% 12.2% 41.4% 9.1% 13.6% | 247
8.00 5.7% 12.2% 51.1% 6.3% 13.4% 243
Total 100.0% 100.0% 100.0% 100.0% 100.0% | 1820
Grand Total 1193 172 280 175 1820

Source: Student’s survey

When students were asked to provide insights about the variety of mid-day meals provided, amongst all
respondents, a majority indicate that the meals are not varied. Specifically, 41.0% of respondents report that
the mid-day meals are always the same. Another 43.8% state that the meals are mostly the same, suggesting
some minor variations but largely consistent offerings. Only 15.2% of the respondents experience different
varieties of mid-day meals regularly). This indicated that a substantial portion of the students surveyed
encounters no variety in their mid-day meal. Overall, the findings suggest that the mid-day meals are
predominantly repetitive for the majority of respondents.

Table 50. Varieties of mid-day meal

Varieties of mid-day meal (n=1365) Frequency Percent

Different varieties 207 15.2
Mostly same 598 438
Always same 560 41.0
Total 1365 100.0

Source: Students Survey

Along with the variety, when students were enquired about the sufficiency of a meal, out of total respondents,
the overwhelming majority, 97.7%, reported that the meal was sufficient to satisfy their hunger. In contrast,
only 2.3% of respondents indicated that the meal was not sufficient. This distribution suggests a high level of
satisfaction with the meal provided, with a negligible minority expressing dissatisfaction. When enquired for
the causes of dissatisfaction during the qualitative consultation, huge majority mentioned repetition of food
items. While the repetition of meal of was common amongst all, few students also mentioned the excessive
use of spices specifically turmeric was another factor causing dissatisfaction amongst students. Overall, the
data suggest that the meal in question generally met the hunger needs of the surveyed population effectively.
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Figure 10. Sufficiency of meals provided by the school

Sufficiency of meals provided by
the school

2.30%

\

= Sufficient = Not Sufficient

Source: Students survey

The students were further enquired about their perception on meals during qualitative consultations. The
qualitative consultation depicted that student in Khaptadchanna and Jayaprithivi of Bajhang district
appreciated the meals provided by the school, mentioning that the food was fulfilling and satisfying. Meals
were provided five days a week, from Sunday to Thursday. They highlighted a particular liking for "Khichadi,"
as well as the separate servings of "daal bhat" and "tarkari." The portion sizes were deemed appropriate, with
additional servings available upon request. Overall, the students were content with the meal provision.
However, there were suggestions for improvement, including the addition of meat (such as chicken and
buffalo) and more vegetables like carrots and spinach. Some students expressed a preference for home
meals, primarily due to the inclusion of meat at home.

“My parents’ work does not let them to prepare meal in the morning. | am happy that | can
eat to a full meal at the school”

- Students, Darchula

While the students from Bajhang were satisfied with the meals provided, students in Mahakali of Darchula
expressed dissatisfaction with the repetition of the same vegetable for two to three consecutive days. Despite
this, school meals were generally preferred over home-cooked meals, as they were perceived to offer a
properly balanced diet. The rice, dal, and vegetables provided by the school were considered to be hearty
and filling. Similarly, the majority of students reported receiving meals on all six school days. Additionally,
they claimed to have received meals during the time of examination. However, an issue was noted where
students from grades 7 and 8 did not receive meals after reaching grade 7, indicating a disparity in meal
distribution among different grade levels. Similarly, was the situation the Bajura, where students from grades
4,5, and 6 reported receiving meals on all six school days.

Overall, the school meals across different regions depicted several common themes and disparities emerge.
In Bajhang, students expressed high satisfaction with the meals provided by the school, noting that the food
was both fulfilling and satisfying. However, there were suggestions for improvement, such as the addition of
meat and more vegetables like carrots and spinach. This feedback suggests room for enhancing meal variety
and nutritional content. On the other hand, while students from Darchula and Bajura preferred school meals
over home-cooked meals for their balanced diet, there was dissatisfaction with the repetition of the same
vegetable for consecutive days. Despite this, the school meals were valued for being hearty and filling,
indicating that while the nutritional value was appreciated, variety in the menu could be improved.
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Additionally, in Darchula and Bajura, there was a notable disparity in meal distribution among different grade
levels. Students in grades 7 and 8 did not receive meals after reaching grade 7, highlighting an inequity that
affects older students’ access to school meals. Overall, while the meals are generally well-received and
considered nutritious, there are clear disparities in meal distribution and variety that require attention to
ensure all students have equal access to satisfying and balanced meals.

LRP Custom 3: Number of schools receiving commodities procured locally

This is an output indicator that measure the number of schools receiving commaodities procured locally. This
indicator tracks the target vs achievement. It is important to track because school meals alleviate hunger
while classes are in session, will help children to be more attentive and improve concentration. Ultimately,
these children will be more successful in school and progress further and more quickly. School meals also
alleviate specific nutritional deficiencies of school-age children.

The baseline value for this indicator is zero. Given the fact that the project has been running in the cycle basis,
majority of the schools were receiving locally grown food products timely. However, it is to note that the
intervention of the current cycle had not started yet. Schools of the project districts has been continuously
receiving commodities produced locally. With the objective of cross validating the data of the project, the
study team had also enquired with the Head Teacher about receiving commodities produced/procured
locally, where 92.6% of Head Teachers claimed to have received commodities produced locally.
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Annex 13: Detailed Tables
(Outcome Indicators)

MGD Standard 1: Percent of students who, by the end of two grades of primary schooling, demonstrate
that they can read and understand the meaning of grade level text

Students’ Characteristics

Table 51. Distribution of students based on their school location and gender

District Boys Girls
Bajhang 43.0% 57.0%
Bajura 45.3% 54.7%
Darchula 52.0% 48.0%
Grand Total 46.4% 53.6%

Source: EGRA Test

Table 52. Distribution of students based on their age

Age Students
Below 6 years 0.0%
6 years 1.2%
7 years 13.8%
8 years 29.3%
9 or more 55.7%

Source: EGRA Test

Nepali is the national official language and the medium of teaching and learning in Nepal. However, there
are 123 languages spoken as the mother tongue in the country. Table 53 shows the distribution of home
languages for learners in our sample. Most students report a language other than Nepali as their mother
tongue is a dialect of the Doteli language (Bajhangi, Darchureli, Bajureli, and Baitadeli). Doteli is a dialect of
the Khas language, which is an ancient form of the modern Nepali Language and is written in the Devanagari
script. The home languages for learners in our sample are Nepali or Doteli.
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Table 53. Distribution of students based on their home language

Home Langauge Learners

Nepali (L1) 34.8%
Non-Nepali (L2) 65.2%
Bajhangi 29.2%
Darchureli 26.6%
Bajureli 8.9%
Baitadeli 0.3%
Others 0.1%

Source: EGRA Test

Table 54. National Reading Benchmark of Early Grades — Grade 2

Reading sub-skill

Pre-basic

Proficient

Advanced

Grade 2

Oral Reading Fluency

comprehension
(% correct response)

(or responded 1
answer correctly)

(or responded 2
answers correctly)

(correct word per Less than 15 15 to less than 30 30 to less than 40 40 and more
minute)
30% to less than 50% to less than 0
Reading Less than 30% 50% 70% /0% and above

(or responded 3
answers correctly)

(or responded 4 or
more answers
correctly)

Source: EGRA Test

Table 55. Distribution of students based on Reading Proficiency Benchmark

Respondent Number (Students) Pre-basic Basic Proficient Advanced
Total 2933 43.6% 33.6% 14.5% 8.3%
District
Bajhang 1290 47.4% 32.8% 12.6% 7.1%
Bajura 702 50.7% 34.3% 11.3% 3.7%
Darchula 941 32.9% 34.2% 19.4% 13.4%
School Type
Basic 1740 44.0% 34.2% 13.9% 8.0%
Secondary 1193 43.0% 32.8% 15.4% 8.8%
Gender of Students
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Boy 1362 42.3% 34.9% 14.5% 8.3%

Girl 1571 44.7% 32.5% 14.5% 8.3%

Home Language

L1 (Nepali) 1022 43.7% 35.8% 12.9% 7.5%

L2 (Doteli) 1911 43.5% 32.4% 15.3% 8.7%

Source: EGRA Test

Table 56. Distribution of students based on Reading Comprehension Benchmark

Respondent Number (Students) Pre-basic Proficient Advanced
Total 2933 49.5% 19.6% 18.1% 12.7%
District
Bajhang 1290 54.7% 17.4% 16.7% 11.3%
Bajura 702 49.9% 20.8% 17.8% 11.5%
Darchula 941 42.3% 21.9% 20.4% 15.4%
School Type

Basic 1740 51.4% 19.4% 17.8% 11.4%
Secondary 1193 46.8% 20.0% 18.6% 14.6%

Gender of Students

Boy 1362 47.8% 21.7% 17.4% 13.1%

Girl 1571 51.1% 17.8% 18.8% 12.3%
Language

L1 (Nepali) 1022 50.8% 21.5% 16.6% 11.1%

L2 (Doteli) 1911 48.9% 18.6% 18.9% 13.6%

Source: EGRA Test

Table 57. Subtask 1-Listening comprehension (correct answers out of 3 questions)

Respondent Number (Students) Mean »)
Total 2933 1.9 0.9 0.0
District
Bajhang 1290 1.93 0.9 0.0
Bajura 702 1.90 0.8 0.0
Darchula 941 1.83 1.0 0.0
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School Type
Basic 1740 1.88 0.9 0.0
Secondary 1193 1.91 0.9 0.0
Gender of Students
Boy 1362 1.89 0.9 0.0
Girl 1571 1.90 0.9 0.0
Home Language
L1 (Nepali) 1022 1.85 0.9 0.0
L2 (Doteli) 1911 1.91 0.9 0.0
Source: EGRA Test
Table 58. Subtask 2-Letter-sound knowledge (correct letters/minute)
Respondent Number (Students) Mean SE
Total 2933 31.9 17.2 0.3
District
Bajhang 1290 29.19 17.0 0.5
Bajura 702 29.34 15.7 0.6
Darchula 941 37.54 17.2 0.6
School Type
Basic 1740 31.23 17.0 0.4
Secondary 1193 32.90 17.5 0.5
Gender of Students
Boy 1362 32.82 16.8 0.5
Girl 1571 31.11 17.5 0.4
Home Language
L1 (Nepali) 1022 31.72 16.4 0.5
L2 (Doteli) 1911 32.01 17.6 0.4
Source: EGRA Test
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Table 59. Subtask 3-Word reading (correct word/minute)

Respondent Number (Students) Mean ») SE
Total 2933 9.9 7.1 0.1
District
Bajhang 1290 9.26 6.8 0.2
Bajura 702 8.50 6.2 0.2
Darchula 941 11.93 7.6 0.2
School Type
Basic 1740 9.75 7.0 0.2
Secondary 1193 10.20 7.2 0.2
Gender of Students
Boy 1362 10.14 7.1 0.2
Girl 1571 9.75 7.1 0.2
Home Language
L1 (Nepali) 1022 9.48 6.7 0.2
L2 (Doteli) 1911 10.17 7.3 0.2

Source: EGRA Test

Table 60: Subtask 4- Non-meaning word reading (correct words/minute)

Respondent Number (Students) Mean )
Total 2933 9.9 6.4 0.1
District
Bajhang 1290 9.10 6.1 0.2
Bajura 702 8.53 5.8 0.2
Darchula 941 11.88 6.8 0.2
School Type
Basic 1740 9.62 6.4 0.2
Secondary 1193 10.19 6.4 0.2
Gender of Students
Boy 1362 9.96 6.3 0.2
Girl 1571 9.76 6.5 0.2
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Home Language

L1 (Nepali) 1022 9.44 6.1 0.2

L2 (Doteli) 1911 10.07 6.6 0.2

Source: EGRA Test

Table 61. Subtask 5 a: oral reading fluency (correct words/minute)

Respondent Number (Students) Mean ») SE
Total 2933 19.0 15.2 0.3
District
Bajhang 1290 17.60 14.8 0.4
Bajura 702 16.06 12.3 0.5
Darchula 941 23.20 16.6 0.5
School Type
Basic 1740 18.63 14.8 0.4
Secondary 1193 19.60 15.7 0.5
Gender of Students
Boy 1362 19.14 14.7 0.4
Girl 1571 18.92 15.6 0.4
Home Language
L1 (Nepali) 1022 18.55 14.2 0.4
L2 (Doteli) 1911 19.28 15.6 0.4

Source: EGRA Test

Table 62. Subtask 5 b-oral reading comprehension (correct answers out of 5 questions)

Respondent Number (Students) Mean ») SE

Total 2933 1.6 1.5 0.0
District

Bajhang 1290 1.49 1.5 0.0
Bajura 702 1.61 1.4 0.1
Darchula 941 1.88 1.5 0.0
School Type

Basic 1740 1.57 1.5 0.0
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Secondary 1193 1.75 1.5 0.0
Gender of Students
Boy 1362 1.67 1.5 0.0
Girl 1571 1.61 1.5 0.0
Home Language
L1 (Nepali) 1022 1.57 1.4 0.0
L2 (Doteli) 1911 1.68 1.5 0.0
Source: EGRA Test
Table 63. Subtask 6-Picture comprehension (number of correct answers out of 3 questions)
Respondent Number (Students) Mean SD SE
Total 2933 23 0.6 0.0
District
Bajhang 1290 2.13 0.6 0.0
Bajura 702 2.41 0.6 0.0
Darchula 941 2.37 0.7 0.0
School Type
Basic 1740 2.24 0.6 0.0
Secondary 1193 233 0.6 0.0
Gender of Students
Boy 1362 2.34 0.6 0.0
Girl 1571 2.22 0.7 0.0
Home Language
L1 (Nepali) 1022 2.21 0.6 0.0
L2 (Doteli) 1911 2.31 0.6 0.0
Source: EGRA Test
Table 64. Correlation between TPD and ORF/Comprehension
Teacher's Professional Development Training
ORF Categories No Yes Grand Total
Pre-basic 676 708 1384
Basic 410 480 890
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Proficient 142 156 298
Advance 84 101 185
Grand Total 1312 1445 2757
Pearson chi2(3) = 2.0541 Pr=0.561
Comprehension Categories No Yes Grand Total
Pre-basic 702 669 1371
Basic 252 290 542
Proficient 212 284 496
Advance 146 202 348
Grand Total 1312 1445 2757
Pearson chi2(3) = 16.5441 Pr =0.001
Table 65. Correlation between EGR and ORF/Comprehension
EGR training
ORF Categories No Yes Grand Total
Pre-basic 604 780 1384
Basic 353 537 890
Proficient 127 171 298
Advance 77 108 185
Grand Total 1161 1596 2757
Pearson chi2(3)= 3.5676 Pr=0.312
Comprehension Categories No Yes Grand Total
Pre-basic 604 767 1371
Basic 226 316 542
Proficient 188 308 496
Advance 143 205 348
Grand Total 1161 1596 2757
Pearson chi2(3)= 5.9150 Pr=0.116
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Table 66. correlation between availability of early grade materials and ORF/Comprehension

Are there teaching materials for early grades available?

ORF Categories No Yes Grand Total
Pre-basic 180 1218 1398
Basic 59 840 899
Proficient 11 287 298
Advance 3 182 185
Grand Total 253 2527 2780
Pearson chi2(3) = 54.1302 Pr =0.000
Comprehension Categories No Yes Grand Total
Pre-basic 180 1200 1380
Basic 43 504 547
Proficient 19 482 501
Advance 11 341 352
Grand Total 253 2527 2780
Pearson chi2(3) = 59.2084 Pr =0.000
Table 67. Correlation between EGR trained teachers and ORF/Comprehension
Have all Nepali early grade teachers been trained in EGR instruction method/tools?
ORF Categories No Yes, All Yes, Partially Grand Total
Pre-basic 136 531 731 1398
Basic 70 381 448 899
Proficient 12 126 160 298
Advance 4 97 84 185
Grand Total 222 1135 1423 2780
Pearson chi2(6) = 30.8509 Pr =0.000
Comprehension Categories No Yes, All Yes, Partially Grand Total
Pre-basic 119 552 709 1380
Basic 47 207 293 547
Proficient 37 208 256 501
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Advance 19 168 165 352

Grand Total 222 1135 1423 2780

Pearson chi2(6) =11.6140 Pr=0.071

MGD Standard 4: Number of teachers/ educators/ teaching assistants in target schools who demonstrate
use of new and quality teaching techniques or tools as a result of USDA assistance

Table 68. Teaching Materials used by Nepali Teachers

Materials generally used by the teachers to teach early grade reading/ literacy

District

Darchula Bajhang Bajura

a. Textbooks 100.0% 98.4% 98.5% 98.9% 280
e. Charts/ Pictures 96.7% 94.4% 94.0% 95.1% 269
¢. Curriculum 95.7% 95.2% 91.0% 94.3% 267
f. Word cards/ Flash cards 98.9% 91.9% 91.0% 94.0% 266
b. Teacher's Guide 87.0% 84.7% 76.1% 83.4% 236
k. Supplementary reading materials 85.9% 73.4% 80.6% 79.2% 224
j. Levelled readers 78.3% 76.6% 82.1% 78.4% 222
d. Lesson plan 76.1% 58.1% 80.6% 69.3% 196
i. Book corner 83.7% 50.0% 71.6% 66.1% 187
|. Locally available materials 57.6% 61.3% 73.1% 62.9% 178
g. Electronic audio- video materials 25.0% 14.5% 7.5% 16.3% 46

h. Online materials 14.1% 4.8% 14.9% 10.2% 29

Source: Nepali Teacher survey

Table 69. Use of teaching materials by Nepali teacher in classroom (Classroom Observation)
Use of teaching materials by Nepali teacher

) District_name
in classroom

Bajhang Bajura Darchula Total
A Books 100.0% 100.0% 100.0% 100.0% | 5¢9
B. Teachers Guidelines 40.2% 25.0% 15.2% 283% | 4
C.Curriculum 69.2% 65.0% 35.9% 56.9% | 453
D.Lesson plan 32.5% 36.7% 28.3% 32.0% 86
E.Chart/Picture 30.8% 40.0% 47.8% 38.7% | 104
F.Word card/Flash card 27.4% 36.7% 43.5% 34.9% | g4
G.Digital materials (Audio Video, CD, DVD etc) 0.9% 1.7% 3.3% 1.9% 5
H.Online materialS 0.0% 1.7% 1.1% 0.7% 5
I.Book corner 22.2% 41.7% 47.8% 35.3% 95
J.Levelled readers 22.2% 40.0% 27.2% 27.9% 75
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K.Supplementary reading materials 22.2% 38.3% 34.8% 301% | g4
L.Locally available materials 18.8% 41.7% 12.0% 21.6% 58
Total 386.3% 468.3% 396.7% 408.2% | 56q
Total number 117 60 92 269

Source: Classroom observation (Nepali Teacher)

Contents that teachers would be
interested to received training in
future

Darchula

Bajhang

Table 70. Training type expected by the Nepali teachers

District

Bajura

Teaching methods 82.8% 86.8% 85.7% 85.5% 94
Early grade reading skills 41.4% 54.7% 75.0% 56.4% 62
Use of additional teaching materials 48.3% 47.2% 50.0% 48.2%

besides textbook 53
Classroom management 62.1% 43.4% 21.4% 42.7% 47
Communicating with parents 24.1% 18.9% 3.6% 16.4% 18
Learning and sharing with teachers 17.2% 28.3% 21.4% 23.6% 26
Prepare and use lesson plans 37.9% 24.5% 25.0% 28.2% 31
Use of continuous assessment charts 20.7% 39.6% 42.9% 35.5% 39
Support to students based on the 24.1% 22.6% 25.0% 23.6%

capacity 26
Record keeping and follow-up on 17.2% 5.7% 21.4% 12.7%

lessons 14
Use of technological equipment 27.6% 32.1% 25.0% 29.1% 32
Dealing with children with different 10.3% 1.9% 14.3% 7.3%

mother tongues 8
Dealing with children with special 24.1% 5.7% 10.7% 11.8%

needs 13
Making class interactive 3.4% 9.4% 3.6% 6.4% 7
Use of integrated curriculum 3.4% 11.3% 7.1% 8.2% 9
Others (Specify) 0.0% 3.8% 0.0% 1.8% 2
Total 444.8% 435.8% 432.1% 437.3% 110
Total number 29 53 o8 110

Source: Nepali Teacher Survey

Table 71. Main challenges encountered in teaching/learning

Main challenges encountered in

teaching/learning

Darchula

District

Bajhang

Bajura

Frequent absence of students 63.0% 67.7% 52.2% 62.5% | 177
Lack of parental support 62.0% 72.6% 59.7% 66.1% | 1g7
Lack of teaching-learning materials 56.5% 62.1% 71.6% 62.5% | 177
Lack of training 45.7% 62.1% 47.8% 53.4% | 151
Different mother tongues of the students 14.1% 10.5% 16.4% 13.1% 37
Other (Specify) 5.4% 3.2% 4.5% 4.2% 12
Total 246.7% 278.2% 252.2% 261.8% 283
Total number 92 124 67 283

Source: Nepali Teacher Survey
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Table 72. New areas of knowledge/skills that the teachers/staff members benefit from

New areas of knowledge/skills can the teachers/staff District
L A Darchula Bajhang Bajura Total
On improving literacy skills of the early grade students, 92.4% 80.6% 91.0% 86.9%

246
On improving the quality of teaching/ instruction by the 58.7% 45.2% 26.9% 45.2%
teachers

128
On school health, hygiene and nutrition 50.0% 31.5% 34.3% 38.2% 108
On school management 40.2% 32.3% 22.4% 32.5% 92
On school community relation 16.3% 14.5% 9.0% 13.8% 39
Development and revision of SIP 47.8% 39.5% 37.3% 41.7% 118
Inclusive Education 23.9% 22.6% 38.8% 26.9% 76
Multi-Grade Multi Level (MGML) related trainings 28.3% 12.9% 19.4% 19.4% 55
Refreshment training 1.1% 2.4% 7.5% 3.2% 9
ICT in education related training 2.2% 8.9% 19.4% 9.2% 26
Others 2.2% 4.8% 11.9% 5.7% 16
Total 363.0% 295.2% 317.9% 322.6% 283
Total number 92 124 67 283

Source: Head Teacher Survey
MGD Standard 19: Number of individuals who demonstrate use of new child health and nutrition practices

as a result of USDA assistance

Table 73. Number of individuals who demonstrate the use of new child health and nutrition
practices as a result of USDA assistance

Number of individuals who demonstrate the use of new child health and nutrition practices as a result of

USDA assistance

Yes No Total

Male 269% | 73.1% | 290

Sex Female 31.0% | 69.0% | 287

Total 289% | 71.1% | 577

Hill Bramhin/Chettri 27.8% 72.2% 500

" Hill Janajati 50.0% | 50.0% | 2
Darchula Ethnicity : :

Hill Dalit 36.0% | 64.0% | 75

Total 289% | 71.1% | 577

| Class 410 6 343% | 65.8% | 400

Class group Class 710 8 16.9% | 83.1% | 177

Total 289% | 71.1% | 577

Male 5.2% 94.8% | 308

Sex Female 9.4% 90.6% 319

Total 7.3% 92.7% | 627

Bajhang Hill Bramhin/Chettri 7.0% 93.0% | 531
N Hill Janajati 0.0% 100.0% | 14
Ethnicity Hill Dalit 11.0% | 89.0% | 82

Total 7.3% 92.7% | 627
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Class 4to 6 7.3% 92.7% | 464
Class group Class 7to 8 7.4% 926% | 163
Total 7.3% 927% | 627
Male 135% | 86.5% | 303
Sex Female 15.7% 84.3% 313
Total 146% | 854% | 616
Hill Bramhin/Chettri 14.2% 85.8% 409

Hill Janajati 8.0% 92.0% | 25
Bajura Ethnicity Hill Dalit 165% | 835% | 182
Total 146% | 854% | 616
Class4to 6 14.8% | 852% | 466
Class group Class 7 t0 8 140% | 86.0% | 150
Total 146% | 854% | 616

Source: Student’s Survey

MGD standard 20: Number of individuals who demonstrate the use of new safe food preparation and
storage practices as a result of USDA assistance

Table 74. Per cent of individuals trained in safe food preparation and storage as a result of USDA

assistance
DETZITES Bajhang
Characteristics
N N
Male 71 77.2% 104 83.9% 59 88.1% 234 82.7%
Gender Female 21 22.8% 20 16.1% 8 11.9% 49 17.3%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total 92 100% 124 100% 67 100% 283 100%
Part time 58 63.0% 66 53.2% 37 55.2% 161 56.9%
Nature of .
R Full time 34 37.0% 57 46.0% 27 40.3% 118 41.7%
appointment
Volunteer 0 0.0% 1 0.8% 3 4.5% 4 1.4%
Total 92 100% 124 100% 67 100% 283 100%
Cooks who had No 34 37.0% 31 25.0% 27 40.3% 92 32.5%
received
trainings Yes. 58 63.0% 93 75.0% 40 59.7% 191 67.5%
Total 92 100.0% 124 100.0% 67 100.0% 283 100.0%

Source: Cook survey
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Custom Indicator 3: Percentage of parents having school going children aware about the benefits of
nutrition

Table 75. Overall % of parents having school going children aware of benefits of SMP
Percentage of District
parents having
school going
children aware of
benefits of school Darchula Bajhang
meal program (at
least 30% listed

response)
Male Female Male Female Male Female Male Female
No 18.8% 27.4% 37.7% 48.3% 31.3% 45.1% 30.5% 39.1%
Yes 81.2% 72.6% 62.3% 51.7% 68.8% 54.9% 69.5% 60.9%
Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%
Total number 117 190 175 147 160 144 452 481

Source: Parent’s Survey

LRP Standard 12: Number of individuals in the agriculture system who have applied improved management
practices or technologies with USDA assistance.

Table 76. Types of trainings received by farmers

Total
Training received by farmers
Number Percentage

Climate-resilient improved technologies/varieties 3 25.0%
Crop diversity 6 50.0%
Cereals, legumes, pulses farming 4 33.3%
Seasonal/off season vegetable farming 8 66.7%
Integrated Pest management 3 25.0%
Micro-irrigation technology 1 8.3%
Farm management 3 25.0%
Improving the quality of farm products 4 33.3%
Standardising the farm products 2 16.7%
Food procurement 1 8.3%
Store handling 1 8.3%
Social inclusion 1 8.3%
Total 12 308.3%

Source: Farmers survey
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Table 77. Usefulness and application of training knowledge and skills

DETLTTEY Bajhang CETIIE] Total
f % f % f % f %
Farmers stating the knowledge No 0 0.0% 2 66.7% 0 0.0% 2 16.7%
and skills taught in the training
helpful for them to improve Y 4 100.0% 1 33.3% 5 100.0% 10 83.3%
produces from the farm € e =7 7 =7
Farmers stating the knowledge No 1 25.0% 2 66.7% 2 40.0% 5 41.7%
and skills taught in the training
helpful for them to improve
) Yes 3 75.0% 1 33.3% 3 60.0% 7 58.3%
market linkages?
o No 1 25.0% 0 0.0% 2 40.0% 3 25.0%
Farmers applying improved
agriculture technologies
Yes 3 75.0% 3 100.0% 3 60.0% 9 75.0%
Total 4 100.0% 3 100.0% 5 100.0% 12 100.0%

Source: Farmers survey

Table 78. Application of improved agriculture technologies by farmers

Farmers applying improved agriculture technologies/practices Survey Observation
Count % Count %

Crop genetics (use of improved seed varieties) 3 33.3% 9 90.0%
Cultural practices (mulching, staking, improved nursery practices, line

ural practices ( 8 & 1mp P 6 66.7% 10 | 100.0%
sowing, weeding)
Disease and pest management: (integrated pest management practices-
bio-fertilizer, traps, bio-pesticides) 2 22.2% 10 100.0%
Soil conservation and fertilizer management: use of compost/manure,
use of lime, use of organic fertilizer, inter cropping of pulses and 1 11.1% 10 100.0%
legumes
Climate smart technology (Drought-tolerant varieties, plastic house/
plastic high tunnel, plastic tunnel) 3 33.3% 10 100.0%
Water management and water technology (drip irrigation, sprinkler
irrigation, plastic pond/recharge pond, cement pond/thai jar) 0 0.0% 9 90.0%
Practice of input purchase (seeds, bio-pesticides, micro-nutrients,
sprinkler, drip-irrigation set, hermetic bags) 2 22.2% 9 90.0%
Marketing, Collection and Distribution Center (Practice of produce sale
with market price Information, use of collection center) 2 22.2% 8 80.0%

Post-harvest handling (packing technology, improved transportation,
improved handling, use of local made bamboo basket (doko), use of 0 0.0% 9 90.0%
hermetic bag)

Record keeping of any activities performed (use of improved varieties,

0y 0
use of bio-pesticides, mulching etc 0 0.0% > 20.0%
Farming technology 0 0.0% n/a n/a
Tools 2 22.2% n/a n/a

Source: Farmers survey

Table 79. Regularity of students in early grades
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regularity of students in early grades

District
DETZ T ES Bajhang Bajura
91% and above 22.8% 20.2% 20.9% 21.2% 60
81-90% 48.9% 38.7% 38.8% 42.0% 119
71-80% 22.8% 30.6% 31.3% 28.3% 80
61-70% 4.3% 8.9% 7.5% 7.1% 20
Below 60% 1.1% 1.6% 1.5% 1.4% 4
Total 100.0% 100.0% 100.0% 100.0% 283
Total number 92 124 67 283

Source: Head Teacher Survey

Table 80. Physical infrastructure support from WFP
Support received from WFP in terms of

e District
physical infrastructure
Darchula Bajhang Bajura Total
No 47.8% 50.0% 64.2% 52.7% 149
Yes 52.2% 50.0% 35.8% 47.3% 134
Total 100.0% 100.0% 100.0% 100.0% 283
Total number 92 124 67 283

Source: Head Teacher Survey

Physical infrastructures support received from

Table 81. Breakdown of physical infrastructure support from WFP

e District
Darchula Bajhang Bajura

Kitchen space 10.4% 17.7% 4.2% 127% | 45
Classroom necessities 10.4% 14.5% 0.0% 10.4% 14
Handwashing stations 87.5% 82.3% 91.7% 85.8% | 115
Toilet 6.3% 1.6% 0.0% 3.0% 4
Solar 0.0% 0.0% 4.2% 0.7% 1
Waste management pit 2.1% 3.2% 8.3% 3.7% 5
Buildings 0.0% 9.7% 0.0% 4.5% 6
Others (Specify) 8.3% 14.5% 4.2% 104% | 44
Total 125.0% 143.5% 112.5% 131.3% | 434
Total number 48 62 24 134

Source: Head Teacher Survey

MGD Standard 19: Number of individuals who demonstrate use of new child health and nutrition practices

as a result of USDA assistance

Table 82. Availability of toilet
District (Column N %)

Availability of toilet

Darchula Bajhang Bajura
No 2.2% 2.4% 3.0% 2.5% 7
Yes 97.8% 97.6% 97.0% 97.5% | 576
Total 100.0% 100.0% 100.0% 100.0% | 5g3
Total number 92 124 67 283

Source: SHN Teacher Survey
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Table 83. Main source of drinking water in school
Main source of drinking water in school

District
Darchula Bajhang Bajura
Piped water 93.5% 89.5% 95.5% 92.2% | ,¢4
Protected dug well 1.1% 0.8% 1.5% 1.1% 3
Cart with small tank/drum 0.0% 0.8% 1.5% 0.7%
Children carry water from home 3.3% 0.8% 0.0% 1.4% 4
Other (specify) 2.2% 8.1% 1.5% 4.6% 13
Total 100.0% 100.0% 100.0% 100.0% | 5g3
Total number 92 124 67 283

Source: SHN Teacher Survey

Table 84. Provision of purifying water before drinking in school
Provision of purifying water before

District
drinking in school
Darchula Bajhang Bajura
No 71.7% 71.0% 89.6% 75.6%
214
Yes 28.3% 29.0% 10.4% 24.4% 69
Total 100.0% 100.0% 100.0% 100.0% | 5g3
Total number 92 124 67 283

Source: SHN Teacher Survey

Custom Indicator 3: Percentage of parents having school going children aware about the benefits of
nutrition

Table 85: Knowledge of parents on advantages of school meals
Knowledge on advantages of

school meal District
Characteristics Darchula Bajhang Bajura
No Yes Total Yes Total Yes
Sex Male 49.0% | 51.6% | 50.3% | 51.9% | 44.2% | 49.1% | 47.5% | 51.9% | 49.2%
Female 51.0% | 48.4% | 49.7% | 48.1% | 55.8% | 50.9% | 52.5% | 48.1% | 50.8%
Ethnicity Hill 88.2% | 85.1% | 86.7% | 85.1% | 83.9% | 84.7% | 70.9% | 58.9% | 66.4%
Bramhin/Chettri
Hill Janajati 0.3% 0.3% 0.3% 2.7% 1.3% 2.2% 3.1% 5.6% 41%
Hill Dalit 11.5% | 145% | 13.0% | 12.2% | 14.7% | 13.1% | 26.0% | 35.5% | 29.5%
Class group | Class4to 6 77.1% | 61.6% | 69.3% | 78.9% | 65.2% | 74.0% | 77.9% | 71.9% | 75.6%
Class 7to 8 22.9% | 38.4% | 30.7% | 21.1% | 34.8% | 26.0% | 22.1% | 28.1% | 24.4%
Total 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
% % % % % % % % %
Total 288 289 577 403 224 627 385 231 616
number

Source: Parents Survey
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Table 86: MDD of school going children

Darchul ET] Baj
Minimum diet diversity of school going age Sreas ajhang ajura
children(at least 4 food consumes) Yes Total No Yes Total No Yes
Gender of Male 6.0% 94.0% 117 17.1% 82.9% 175 15.6% 84.4% 160 13.7% 86.3% 452
parents
Female 8.9% 91.1% 190 12.2% 87.8% 147 15.3% 84.7% 144 11.9% 88.1% 481
Hill Bramhin/Chettri 7.6% 92.4% 251 15.2% 84.8% 276 13.8% 86.2% 217 12.2% 87.8% 744
Ethnicity Hill Janajati 0.0% 100.0% 2 0.0% 100.0% 1 50.0% 50.0% 2 20.0% 80.0% 5
Hill Dalit 9.3% 90.7% 54 13.3% 86.7% 45 18.8% 81.2% 85 14.7% 85.3% 184
Gender of Male 9.7% 90.3% 155 14.6% 85.4% 144 14.9% 85.1% 161 13.0% 87.0% 460
children
Female 5.9% 94.1% 152 15.2% 84.8% 178 16.1% 83.9% 143 12.5% 87.5% 473
Illiterate 20.0% 80.0% 35 19.7% 80.3% 76 18.9% 81.1% 74 19.5% 80.5% 185
Literate (Can read and write) 6.7% 93.3% 30 19.1% 80.9% 47 24.5% 75.5% 53 18.5% 81.5% 130
Parents's Basic level (1 - 8) 9.6% 90.4% 94 11.8% 88.2% 85 14.0% 86.0% 86 11.7% 88.3% 265
education
Secondary level (9 - 12) 4.9% 95.1% 123 12.9% 87.1% 93 10.3% 89.7% 78 8.8% 91.2% 294
Bachelors 0.0% 100.0% 19 6.7% 93.3% 15 0.0% 100.0% 11 2.2% 97.8% 45
Masters or above 0.0% 100.0% 6 16.7% 83.3% 6 0.0% 100.0% 2 7.1% 92.9% 14
Total 7.8% 92.2% 307 14.9% 85.1% 322 15.5% 84.5% 304 12.8% 87.2% 933
Total number 25 282 307 48 274 322 47 257 304 120 813 933

Source: Parents survey
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Annex 14: Reconstructed Theory of
Change

Nepal FY 2023 - Theory of Change Outcomes
Vision:

Nepal's national school feeding programme provides contextually appropriate, quality school-based
interventions that enable children to reach their full potential.

Objectives

Strengthen the government's capacity, at national and sub-national levels, to design, coordinate, implement and
monitor an efficient, effective, contextualized multi-sectoral school feeding programme.

Establish a hybrid, local purchase modality option that uses improved supply chain efficiencies to respond to
scarce supply and high costs of home-grown school meals in mountainous districts.

Gradually shift WFP and its partners role from operational implementation support to providing the Government
of Nepal with technical assistance.

Key Messages

WFP Nepal, through the generous support of the USDA McGovern-Dole and in collaboration with its key
cooperating partners, has been the main partner to the Government of Nepal on its journey to realizing a fully
scaled national programme. The McGovern-Dole programme and WFP have been a key enabler in honing the
Government's vision for school feeding.

1. The Government of Nepal school feeding programme coverage up to grade 5 (with the plan to
expand to grade 8). This led to gaps in programme quality and exposed programme areas that
require improvement. The proposed McGovern-Dole project addresses these areas (government
capacity, infrastructure, monitoring/accountability) and provides targeted technical assistance to
ensure a quality national school feeding programme.

2. Mountainous districts face disproportionate challenges including access, price inflation, scarce
commodity supply that affects quality and consistency in programming. The proposed project pilots
a hybrid procurement approach, whereby food is sourced in the school community, as well as from
surplus-producing communities that may be outside of immediate school to counter scarce supply.
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5.Mo. Recommendation

1

WFP to strategically engage with different ministries for better convergence
of department objectives and activities to ensure susEinability of impacc.

Type

Strategic- Long-tarm

Focus WFP efforts on building capacities of local level actors, developing
market linkages, and enhancing supply chain governance for the effective
functioning of the SMP 1o ease management of food.

Strategic- Medium term

WFP to advocate for streamlining of roles and responsibilizies for monitoring
and implementation between federal, provincial, and local level to establish
claricy of roles between governance levels

Strategic- Long term

Advocacy efforts towards increasing per studenu'per meal budger allocated
to scheools is needed as the programme transitions from in-kind o cash
rmodalicy.

Strategic- Medium term

Strengthen the approach, objectives, and goals of WFP to supporting the
GoM's strategy for taking over the school meals programme.

Strategic- Medium term

Thought peints for Programme Consideration

increased migration of one or both parents.

'WFP reappraise project design for more effective engagement of SMC/FMCs in scheools in 3 manner which
speaks with the socio-cultural dynamics and migration pattern of the region considering low-income status and
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Annex 15: Beneficiary Table

Grade 1to 5 Grade 6to 8 Grand Total (0-8)
Total No.of

District Palika Schools Girls | Boys Total Girls Boys Total Girls Boys Total Girls Boys Total
Badimalika 25 334 264 598 1331 1020 2351 665 696 1361 2330 1980 4310
Budiganga 29 388 392 780 1753 1518 3271 986 900 1886 3127 2810 5937
Budinanada 31 371 344 715 1702 1670 3372 886 861 1747 2959 2875 5834
Gaumul 26 260 241 501 744 616 1360 433 350 783 1437 1207 2644

Bajura Himali 22 172 194 366 950 867 1817 407 365 772 1529 1426 2955
Jaganath 19 295 279 574 912 769 1681 416 430 846 1623 1478 3101
Khaptad Chhededaha | 31 307 295 602 1672 1664 3336 889 835 1724 2868 2794 5662
Swamikartik 27 370 357 727 1171 1048 2219 543 494 1037 2084 1899 3983
Triveni 41 617 523 1140 1571 1370 2941 883 743 1626 3071 2636 5707
Total 251 3114 2889 | 6003 11806 | 10542 | 22348 | 6108 5674 11782 | 21028 | 19105 | 40133
Bithadchir 33 434 380 814 1770 1632 3402 812 816 1628 3016 2828 5844
Bungal 84 484 464 948 4046 3511 7557 1511 1503 3014 6041 5478 11519
Chabispathivara 37 394 311 705 1507 1305 2812 696 630 1326 2597 2246 4843
Durgathali 28 199 220 419 1136 835 1971 470 399 869 1805 1454 3259
Jayaprithivi 46 539 515 1054 1630 1569 3199 877 848 1725 3046 2932 5978

Bajhang Kedarseu 56 690 727 1417 2546 2383 4929 1167 1054 2221 4403 4164 8567
Khaptadchhanna 38 277 339 616 1411 1354 2765 737 675 1412 2425 2368 4793
Masta 34 337 348 685 1641 1530 3171 677 573 1250 2655 2451 5106
Saipal 9 61 67 128 298 256 554 108 112 220 467 435 902
Surma 21 271 256 527 1158 1098 2256 347 343 690 1776 1697 3473
Talkot 30 390 383 773 1164 1162 2326 478 478 956 2032 2023 4055
Thalara 47 585 634 1436 1430 1430 2860 685 664 1349 2700 2728 5428
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Total 463 4661 4644 | 9522 19737 | 18065 | 37802 | 8565 8095 16660 | 32963 | 30804 | 63767
Apihi,mal 23 116 146 262 472 433 905 242 259 501 830 838 1668
Byas 25 273 208 481 646 547 1193 317 298 615 1236 1053 2289
Duhun 19 189 156 345 608 585 1193 382 396 778 1179 1137 2316
Lekam 47 139 166 305 871 897 1768 437 497 934 1447 1560 3007
Darchula Mahakali 47 334 361 695 1399 1734 3133 869 978 1847 2602 3073 5675
Malikarjun 42 235 249 484 864 838 1702 500 533 1033 1599 1620 3219
Marma 46 286 279 565 1352 1285 2637 652 633 1285 2290 2197 4487
Naugad 43 276 266 542 1425 1415 2840 773 720 1493 2474 2401 4875
Sailyashikhar 51 387 391 778 1713 1733 3446 917 912 1829 3017 3036 6053
Total 343 2235 2222 | 4457 9350 9467 18817 | 5089 5226 10315 | 16674 | 16915 | 33589
G Total 1057 10010 | 9755 | 19982 | 40893 | 38074 | 78967 | 19762 | 18995 | 38757 | 70665 | 66824 | 137489
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Acronyms

AKC

BLS
CBO

CEHRD

co
DAC
DEQAS
EDCU
EGR
EGRA
EMIS
EQAS
ERO
ET
FAD
FFEP
FGD
FY
GDI
GDP

GEDSI
GEWE
Gll
GoN
GPI
HDI
HGSF
IDS
IEC
IEMIS
IR
IFA
Kl
LDC

Agriculture Knowledge Center

Base Line Study

Community-based Organization
Centre for Education and Human Resource Development

Country Office

Development Assistance Committee
Decentralized Evaluation Quality Assurance System
Education Development and Coordination Unit
Early Grade Reading

Early Grade Reading Assessment

Education Management Information System
Evaluation Quality Assurance System
Education Review Office

Evaluation Team

Food Assistance Division

Food for Education Project

Focus Group Discussion

Fiscal Year

Gender Development Index

Gross Domestic Product

Gender Equality, Disability and Social Inclusion
Gender Equality and Women Empowerment
Gender Inequality Index

Government of Nepal

Gender Parity Index

Human Development Index

Home Grown School Feeding

Integrated Development Society

Information, Education and Communication
Integrated Education Management Information System
Inception Report

Iron and Folic Acid

Key Informant Interviews

Least Developed Country
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LEDPG
LG

LRP
M&E
MDM
MGD
MICS
MICS
MoALD
MOoEST
MoLMCPA
MRE
MSNP
MTE
MUAN
NARMIN
NGO
NPC
NSMP
ODA
OECD
OEV
ORF

PIl
PMP
PTA
QS

RB

RM

RF
SBCC
SDG
SESP
SHF
SHN
SMC
SMP

Local Education Development Partner Group

Local government

Local and Regional Procurement

Monitoring and Evaluation

Mid-Day Meal

McGovern Dole

Multiple Indicator Cluster Survey

Multiple Indicator Cluster Survey

Ministry of Agriculture and Livestock Development
Ministry of Education Science and Technology
Ministry of Land Management, Cooperatives and Poverty Alleviation
Monitoring Review and Evaluation

Multi Sector Nutrition Plan

Midterm Evaluation

Municipal Association of Nepal

National Association of Rural Municipalities in Nepal (NARMIN)
Non-Governmental Organization

National Planning Commission

National School Meal Programme

Official Development Assistance

Organisation for Economic Cooperation and Development
Office of Evaluation

Oral Reading fluency

Personal Identifiable Information

Performance Monitoring Plan

Parent-Teacher Association

Quiality Support

Regional Bureau

Rural Municipality

Result Framework

Social Behaviour Change and Communication
Sustainable Development Goals

School Education Sector Plan

Small Holders Farmers

School Health and Nutrition

School Management Committee

School Meal Programme
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SPSS
TOC
ToR
TPD
UN
UNCT
UNEG
UNICEF
USAID
USDA
WaSH
WE
WFP

Statistical Package for Social Sciences
Theory of Change

Terms of Reference

Teacher Professional Development
United Nations

United Nations Country Team

United Nations Evaluation Group

United Nations Children’s Fund

United States Agency for International Development
United States Department of Agriculture
Water Sanitation and Hygiene

World Education

World Food Programme
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WFP Nepal Country Office
https://www.wfp.org/countries/nepal

World Food Programme
Via Cesare Giulio Viola 68/70

00148 Rome, Italy
T+3906 65131 wfp.org
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